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EXECUTIVE SUMMARY

SC ACCELERATE Overview

In 2012, the U.S. Department of Labor (USDOL) awarded Greenville Technical College (GTC) in
Greenville, South Carolina a Trade Adjustment Assistance Community College and Career
Training (TAACCCT) grant. GTC and a consortium of five other technical colleges across South
Carolina implemented the South Carolina Adult College Completion through E-Learning
Resources and Academic Tracks to Employment (SC ACCELERATE) program.

Together, GTC and its consortium partners—Spartanburg Community College (SCC), Technical
College of the Lowcountry (TCL), Tri-County Technical College (TCTC), Trident Technical College
(TTC), and York Technical College (YTC)—designed SC ACCELERATE to provide services to TAA-
certified workers, Veterans, and other unemployed adult jobseekers to connect them to available
jobs and careers in fields such as advanced manufacturing and information technology. The
consortium designed SC ACCELERATE to address a critical gap between the skills of older,
unemployed adults and the skills required to obtain and retain employment in medium and high-
skill, in-demand occupations in South Carolina.

The underlying theory of SC ACCELERATE was that innovative training strategies, new prior
learning assessment options, and support services tailored to meet the unique needs of adult
learners, would help participants earn credentials and develop the skills needed to successfully
transition careers, gain employment in high-skill/high-wage occupations, and increase their
earnings. To help achieve these goals, each consortium college implemented a variety of
activities according to the following five program strategies:

Outreach, Marketing, and Recruitment;

Create Adult Post-Secondary Transition Centers (APTC);
Develop New Curricula and Redesign Existing Curricula;
Develop a Prior Learning Assessment (PLA) Plan; and
Entrepreneurship Training.

ukwnN e

Consortium colleges employed these strategies to guide, align and sustain SC ACCELERATE
throughout the grant’s period of performance.

Evaluation Design

In June 2013, GTC awarded a contract to IMPAQ International, LLC (IMPAQ) to conduct an
independent evaluation of SC ACCELERATE. IMPAQ was not able to access individual-level
education, and labor market outcome data for SC ACCELERATE participants or comparison group
members. Therefore, an impact evaluation was not feasible. Instead, resources previously
allocated to the analysis of program impacts were used to expand the implementation study.
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IMPAQ designed the implementation study to collect information to examine, highlight and
understand program strategies and promising approaches associated with the SC ACCELERATE
program. Some of the key research questions addressed by the implementation study include:

What were the key components of the SC ACCELERATE and how were they delivered?
= What contributions did program partners make?
= What institutional management practices were employed to implement the project?
= What were the promising practices and lessons learned from SC ACCELERATE?

IMPAQ’s evaluation design also included an analysis of participant characteristics and services
received, as well as an outcomes analysis. Some of the major research questions these analyses
addressed included:

« What was the level of program participation across colleges and what were the
characteristics of participants?

» What services did participants receive?

» Did the SC ACCELERATE program meet its proposed goals and outcomes?

Implementation Findings

Throughout the grant period, strong leadership from both the consortium Project Director and
individual college program managers facilitated effective and consistent governance of the SC
ACCELERATE program. Continued support and contributions from key leadership at each college,
who were not funded by the grant, also played a key role in successful implementation of the
program strategies.

SC ACCELERATE implemented comprehensive outreach, marketing, and recruitment strategies at
the consortium level, and combined these with targeted strategies at each college. SC
ACCELERATE ensured consistency in branding and messaging across the consortium colleges.

Adult Post-Secondary Training Centers (APTCs) served as accessible points of contact for the
program’s participants. Although participants presented common issues at APTCs, each arrived
with a unique background and service needs. Successful APTCs provided participants with
personalized case management support and coordinated with workforce partners to deliver
services and perform recruitment activities. To effectively meet each client’s needs, APTC staff
members had to become knowledgeable about college and community resources, which
required them to have a significant amount of training and experience. However, APTC staff had
large caseloads and administrative responsibilities, and many reported that they needed
additional support.

The SC ACCELERATE consortium followed a rigorous curricular development process to create
online, open source courses. Although the consortium’s colleges incorporated cutting-edge
equipment and technology into their curricula, the curricular redesign requirements were more
intensive than staff anticipated. Other staff reported challenges included insufficient release time
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for faculty and grant staff training and to work on curricular redesign, and difficulty finding
qualified replacements for faculty who left the college.

Although the consortium colleges established PLA processes and procedures, all benefited from
the consortium’s engagement with the Council for Adult and Experiential Learning (CAEL), which
helped make PLA processes more consistent across the colleges. PLA awareness sessions
facilitated by CAEL and the Consortium Director revealed variations in how faculty and staff
within each college understood current PLA processes and procedures, and identified possible
opportunities to improve, update, and/or streamline their PLA process.

Participant Outcomes

Cumulatively, SC ACCELERATE exceeded its targets in terms of the total number of participants,
participants retained in programs of study, and participants who completed credit hours. The
program exceeded its goal of 270 participants; it served 433 unique participants. In addition, over
the same period, the APTCs served 3,062 individuals in some capacity, whether through referrals
or by providing access to resources available via the centers or at the member-colleges.

Exhibit SC ACCELERATE Cumulative Targets and Status

Status as of

Outcome Measure

March 2016
Total unique APTC participants ! 270 433
Total number of participants who completed a TAACCCT-funded 84 70
program of study
Total number of participants still retained in their program of study 134 552
or other TAACCCT-funded program
Total number of participants completing credit hours 200 523
Total number of participants earning credentials 80 132
Total number of participants enrolled in further education after 14 3
TAACCCT-funded program of study completion
Total number of participants employed after TAACCCT-funded 71 3
program of study completion
Total number of participants retained in employment after program 58 64
of study completion
Total number of participants employed at enroliment who received 6 10
a wage increase post-enrollment

1 SC ACCELERATE originally proposed to report the number of participants in TAACCCT-funded programs of study,
but the reported figures include participants in both TAACCCT-funded and non-TAACCCT-funded programs.
Participants are individuals who meet the program’s eligibility criteria of being a veteran or TAA participant or an
adult 25 years or older.
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Conclusions

Future research designs on similar programs should allow for an adequate follow-up period to
measure the educational and labor market outcomes of program participants. Identifying and
collecting these individual-level data are necessary perquisites for more rigorous evaluation
designs. A quasi-experimental impact evaluation design, for example, would require these data
for a valid comparison group. However, collecting these data presents considerable challenges.
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1. INTRODUCTION

In September 2012, the U.S. Department of Labor (USDOL) through the Trade Adjustment
Assistance Community College and Career Training (TAACCCT) Round 2 program awarded a grant
to the consortium of colleges led by Greenville Technical College (GTC) in Greenville, South
Carolina. The grant funded implementation of the South Carolina Adult College Completion
through E-Learning Resources and Academic Tracks to Employment (SC ACCELERATE) program.
SC ACCELERATE is a consortium of 6 colleges in South Carolina that cover 6 local workforce
investment areas and serve 17 counties. The program aims to develop, improve, and expand
educational opportunities and career pathways for adult learners to prepare them for careers in
advanced manufacturing. The program serves Trade Adjustment Assistance (TAA) certified
workers, veterans, and their spouses, and all adults 25 years and older.

In July 2013, Greenville Technical College (GTC) awarded a contract to IMPAQ International, LLC
(IMPAQ) to serve as the third-party evaluator of the SC ACCELERATE program. IMPAQ is
responsible for all components of the evaluation process. In this Final Evaluation Report, IMPAQ
presents its findings from the evaluation of SC ACCELERATE over the three-year period of
performance.

1.1 TAACCCT Goals and Objectives

Originally enacted in January 1975 and amended several times, the TAA Program assists U.S.
workers who have lost their jobs because of international trade. The TAA Program enables these
workers to obtain the skills, credentials, resources, and support necessary to reenter the job
market. Certified workers may receive benefits and services, such as skills assessment, career
counseling, and supportive services. Such workers also are eligible for up to 130 weeks of wage
subsidies while they participate in full-time training. This particular benefit is referred to as
Alternative Trade Adjustment Assistance (ATAA) and Reemployment Trade Adjustment
Assistance (RTAA). TAA participants may also receive Trade Readjustment Allowances (TRA),
which are “income support available in the form of weekly cash payments to workers who are
enrolled in a full-time training course and have exhausted their unemployment insurance.” In
addition to these benefits, TAA participants receive funding to pay for college or training tuition
costs.?

USDOL, in coordination with the U.S. Department of Education, awards TAACCCT grants to
community colleges and universities to develop innovative training programs for TAA-certified
workers and other adults in fields such as advanced manufacturing, healthcare, and
transportation. TAACCCT grants support efforts by individual schools and community college
consortia to enhance the skills of workers for in-demand occupations and promote partnerships
with local employers. The program is designed to improve TAA-eligible workers’ learning
outcomes, employment outcomes, and job retention rates. To achieve this goal, the grants

2 See for more details: https://www.doleta.gov/tradeact/docs/program brochure2014.pdf
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emphasize curricular development and the delivery and attainment of industry-recognized
credentials. TAACCCT programs include five core elements: evidence-based design, stacked and
latticed credentials, online and technology-enabled learning, transferability and articulation, and
strategic alignment with workforce/education stakeholders.

In September 2012, USDOL awarded $500 million in TAACCCT Round 2 grants to 297 community
colleges and universities, including 27 awards to consortia (totaling nearly $360 million) and 27
awards to individual institutions (totaling about $78.3 million).3 Each state and the District of
Columbia received at least $2.5 million in dedicated funding for community college career
training programs. GTC received a $14.1 million grant to implement the SC ACCELERATE program
on behalf of a consortium of six community colleges.

USDOL is interested in fostering continuous improvement throughout program implementation
and understanding the impact of TAACCCT grants. Each grantee, therefore, is required to
subcontract with a third-party evaluator. The evaluations should inform the grantees’
development of innovative and effective program models to align workforce skills with the skills
that employers need.

1.2 Evaluation Overview

As the third-party evaluator, IMPAQ conducted a mixed-methods evaluation of this program.
Specifically, IMPAQ performed an evaluability assessment, a performance assessment, and
formative and summative implementation evaluations. IMPAQ also provided technical assistance
to staff as requested.

The overall evaluation addressed the following key research questions:

1. What are the main program components? How effectively are participating colleges able
to implement the program model? What are the strengths and challenges of the
approach?

2. Have consortium colleges built effective partnerships across respective service areas?
What does it take to build effective partnerships?

3. What challenges did the colleges encounter during program implementation? What steps
did the grantee take to overcome these challenges?

4. What best practices in program implementation were identified by each of the key
stakeholders?

5. What service delivery and/or system reform innovations are expected to improve impacts
for participants?

6. Under what conditions can these innovations be most effectively replicated?

3 U.S. Department of Labor, Employment and Training Administration. (2012). Obama administration announces
S500 million in community college grants to expand job training through local employer partnerships. [News
Release]. Retrieved from: http://www.dol.gov/opa/media/press/eta/ETA20121885.htm
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7. What types of emerging ideas regarding how colleges deliver services or reform systems
seem most promising for further research? Under what conditions are these ideas most
effective?

8. What directions for future research on the country’s public workforce system, and
workforce development in general, were discovered?

To address these research questions, IMPAQ worked with GTC to confirm and enhance its
understanding of the program’s interventions, strategic relationships among consortium
partners, and outcomes of interest. IMPAQ developed a program logic model to articulate the
theory of change behind the interventions based on our thorough review of the program’s
relevant documentation. We describe the model in more detail in Section 1.3.

According to IMPAQ’s original evaluation plan, we planned to conduct a quasi-experimental
impact analysis, outcomes analysis, and cost-benefit analysis to answer the following research
questions:

1. What was the impact of SC ACCELERATE on improving educational achievements,
employment, job retention, and earnings outcomes of participants?

2. What were the program’s “true” costs and benefits to the government, community
colleges, individual participants, and society at large?

We encountered two significant challenges related to the availability of data and the timing of
participants’ exits from the program during the 2014 project year that made it infeasible for the
evaluation team to conduct the quasi-experimental impact analysis, outcomes analysis, and cost-
benefit analysis as originally planned. First, the consortium experienced delays in implementing
the course redesigns, which did not give us sufficient time to follow-up with participants to
analyze participants’ outcomes. Second, the consortium did not have consent from the proposed
comparison group to release individual demographic, school enrollment, or unemployment
insurance (Ul) wage data, which made it impossible for IMPAQ to create a valid comparison group
for the impact study. IMPAQ submitted an Evaluation Design Change memorandum in February
2015 that explained these challenges and their implications for the evaluation design. Due to
these limitations, the evaluation team also proposed expanding the implementation study.

To conduct the implementation evaluation, IMPAQ conducted three rounds of site visits to the
consortium colleges. IMPAQ conducted semi-structured interviews with the program’s staff and
stakeholders, focus groups with participants, and an extensive document review. IMPAQ
conducted the site visits in November 2013, April 2015, and February 2016. During the first visit,
IMPAQ gathered information to inform the evaluation design and identify early successes and
challenges experienced by each college. IMPAQ summarized findings from the initial site visit in
a memorandum and delivered it to the Consortium Director in January 2014. In addition, IMPAQ
sent two evaluation assessment surveys to the consortium colleges, in March and November
2014, to collect updated information on implementation since the first round of site visits. IMPAQ
delivered the survey results in May 2014 and January 2015.
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In the second round of site visits, in April 2015, IMPAQ focused on progress made in
implementing the program’s key strategies, partnerships, and challenges. We presented the
results from this round of site visits in the Interim Evaluation Report. The final round of visits
occurred in February 2016, prior to the end of the grant implementation period.* The Final
Evaluation Report provides a summary of findings from all three rounds of site visits. It provides
comprehensive documentation and summative evaluation results for all of the program’s
implementation activities and progress made through July 2016.

1.3 SC ACCELERATE Overview

South Carolina has experienced significant economic challenges as a result of the decline in South
Carolina’s manufacturing sector from 2000 to 2010 (especially in low-skill textile manufacturing),
which was compounded by the recession of 2008. One important challenge is the gap between
the skill levels of older workers who have been displaced from their jobs (including TAA-certified
workers) and the higher skill levels needed for in-demand jobs—particularly within the advanced
manufacturing industry sector. SC ACCELERATE was launched in October 2012 to overcome this
challenge.

SC ACCELERATE is a federally funded four-year grant designed to help older adults, especially
those whose jobs have been negatively affected by international trade, make the transition to
more highly skilled jobs in advanced manufacturing. The SC ACCELERATE consortium consists of
six technical and community colleges:

Greenville Technical College (GTC, lead)
Spartanburg Community College (SCC)
Technical College of the Lowcountry (TCL)
Tri-County Technical College (TCTC)
Trident Technical College (TTC)

York Technical College (YTC)

The map in Exhibit 1.1 shows the location of each of the SC ACCELERATE Consortium colleges as
well as the median household income by county. The colleges generally are located in higher-
income counties; however, a number of lower-income counties are in close proximity to most of
the colleges. The program was intended to provide services to about 270 individuals throughout
the period of performance.

The SC ACCELERATE project emphasizes specific strategies to promote the successful transition
of adult learners into careers in advanced manufacturing. These strategies include targeted
supportive services, new online course offerings, individual assessments, and entrepreneurship

4 Adult Post-Secondary Transition Center (APTC) activities extended through March 2016 (an additional 3 months).
Furthermore, curricula design/redesign and Prior Learning Assessment (PLA) strategies are still in process and the
college Project Directors continue to be funded by the grant.
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training. A team at the Clemson University Center for Workforce Development (CUCWD) assisted
the colleges with designing and developing online courses for adult learners. The project team at
GTC and staff at each college coordinated this effort.

Exhibit 1.1: Median Household Income in South Carolina by County, 2013

‘Spartanburg Community College

. AYork Technical College
Greenville(@Greenville Technical College

ATri-County Technical College

Legend Columbia(®)
A CO“EQES
@ Major Cities
Counties:
Median Household Income
$25,252 - $32,556 ATrident Technical College
$32,556 - $36,323 Charl'eston@
$36,323 - 541,394
$41,394 - 343,861 ATechnical College of the Lowcountry
$43,861- $57,316

Source: U.S. Census Bureau, American Community Survey, 2013.
1.3.1 Target Populations and Eligibility Requirements

SC ACCELERATE targets the TAA-eligible population and a broader community of adult learners
in areas of South Carolina in which significant numbers of workers lost their jobs due to trade
liberalization. The SC ACCELERATE grant covers 6 local workforce investment areas that include
17 counties in South Carolina. Although the grant established Adult Post-Secondary Training
Centers (APTCs), the program also aims to remove barriers to education and employment for any
individual who is interested in receiving services. The APTCs have an open door policy and will
not deny services to anyone. However, only eligible individuals are counted as participants in the
program for grant reporting purposes.

Individuals are eligible to participate in SC ACCELERATE if they are students enrolled at a member-
college and meet at least one of the following eligibility criteria:

= TAA-eligible workers: Workers who have become unemployed due to trade
liberalization and are included in a certified TAA plan.

= Veterans and spouses of veterans: Individuals who have served in the United States
Armed Forces and have been honorably discharged from military service, as well as their
spouses.
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= Adults 25 years or older: Unemployed, underemployed, dislocated, or incumbent
workers.

Veterans and their spouses have first priority for service through the APTCs, followed by TAA-
eligible workers, and then all other eligible individuals.

1.3.2 SC ACCELERATE Program Logic Model

Exhibit 1.2 presents the logic model for the SC ACCELERATE program. A logic model visually
represents how a program’s leaders envision that the proposed interventions will translate into
desired outcomes and impacts. IMPAQ organized the main features and relationships into five
categories: inputs, activities, outputs, outcomes, and impacts. Inputs are the materials and
resources used by the program to carry out the program’s core activities. Outputs are the
products and services that result from the activities. Outcomes are the benefits received by the
program’s participants, and impacts are the changes in the organizations, communities, and
systems that result from the program.
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College facilities

Grant staff (Counselors,
PMs)

Partnerships (college,
workforce, external)

CAEL

College staff (e.g.,
department chairs,
administrators)

College Academic Officers
Smart Work | Network

Exhibit 1.2: SC ACCELERATE Program Logic Model

o Il

Activities

Adult Postsecondary
Transition Centers (APTCs)

PLA Plan

Outputs

Number of participants
Number of individuals
served
Participation of target
populations

College self-assessments
Pilot intake form
Awareness sessions held
CareerChoiceGPS
assessments provided

Credit hours completed
Credentials earned
In-demand skills developed
Employment obtained
PLA credits awarded
PLA process streamlined
Student and employer

CareerChoiceGPS
assessments completed

Employment retained
Increased earnings

Career transitions
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SC ACCELERATE’s core inputs included USDOL grant funding and other leveraged resources, as
well as the professional staff involved with the program; instructional design and prior learning
assessment experts (contractors); community and workforce partners; and, new equipment. SC
ACCELERATE program activities consist of the five strategies that the consortium proposed:

1. Create Adult Post-Secondary Transition Centers (APTC);
Outreach, Marketing, and Recruitment;
Develop a Prior Learning Assessment (PLA) Plan;

Develop New Curricula and Redesign Existing Curricula; and

oA W

Entrepreneurship Training.

The program’s various activities within each strategy resulted in a number of outputs. For
instance, APTC’s outputs included the number of participants that they served from the target
populations: veterans (and their spouses), TAA-eligible workers, older individuals, unemployed
individuals, and incumbent workers. The newly redesigned courses and the entrepreneurship
training massive open online course (MOOC) were a significant output of the curricular
development and redesign strategy.

Intermediate outcomes included credit hours completed, credentials earned, in-demand skills
developed, PLA credits awarded, and the development of a consortium wide PLA plan. The
broader impacts, or long-term outcomes, that the program expected to generate included
successful career path transitions, increased earnings, and job retention. By means of these
outcomes and long-term impacts, the consortium sought to build capacity to enhance workforce
skills to meet the needs of both adult learners and employers in advanced manufacturing.

1.4 Description of Program Strategies

SC ACCELERATE was built on a foundation of five key evidence-based strategies for success. This
section provides an overview of each strategy. In Chapters 3 through 7, IMPAQ_ further describes
the design and implementation approach of each strategy, as well as provides information on the
consortium-led activities to date.

1.4.1 Outreach, Marketing, and Recruitment

The SC ACCELERATE outreach and marketing strategy built on previous evidence that to recruit
adult participants successfully programs must use messages targeted to adult learners, have an
effective website, and offer flexible course options to enable adult learners to complete
coursework at times that are convenient. For branding purposes, SC ACCELERATE designed a
logo, and capitalized the acronym to enhance its name recognition. Although each college was
responsible for its own outreach and recruitment activities, the consortium helped to coordinate
these activities to ensure some consistency amongst colleges.
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1.4.2 Create Adult Post-Secondary Transition Centers (APTC)

Because adult learners tend to have more barriers to educational success than traditional
students, one of the key components of the program was to provide an array of wraparound
services. These services were tailored towards adult learners to support college enroliment,
foster successful school-to-career transitions, and promote retention. APTCs were set up in each
of the colleges and staffed with experienced case managers who coordinated the provision of
these services, which helped to improve student retention and completion rates.

1.4.3 Develop a Prior Learning Assessment Plan

Evidence suggests that Prior Learning Assessment (PLA) processes, which give students credit for
prior work or military experience, enable students, especially older students, to experience
better academic outcomes and accelerate their attainment of credentials and/or degree
completion.®> The consortium aimed to make PLA processes more consistent across colleges and
improve PLA marketing and communication to current and potential students, and brought in
the Council for Adult and Experiential Learning (CAEL) as a facilitator.

1.4.4 Develop New Curricula and Redesign Existing Curricula

The program adapted existing course curricula to an online or hybrid environment. Online
courses provide adult learners with more flexibility to complete their coursework and options to
complete their studies on an accelerated schedule. Evidence suggests that adult students have
more success with blended learning compared to distance- or classroom-based learning.®
Moreover, technology-enabled resources and tools enable students to move more rapidly
through an academic program. The program leveraged the expertise of the Clemson University
Center for Workforce Development (CUCWD) to review and format redesigned curricula
according to Universal Design for Learning (UDL)” and Open Learning Initiative® criteria.
Furthermore, the consortium colleges used grant funding to purchase upgraded, cutting edge
advanced manufacturing equipment to incorporate into the revised curricula.

1.4.5 Entrepreneurship Training

In an effort to promote the development of South Carolina’s small business sector, the
consortium proposed to develop a curriculum for entrepreneurship training that could be shared

5 Council for Adult and Experiential Learning. (2010). Fueling the race to postsecondary success: A 48-institution study
of prior learning assessment and adult student outcomes. Chicago, IL. Retrieved from:
http://www.cael.org/pdfs/pla fueling-the-race

6 McCain, M. L. (2009). The power of technology to transform adult learning: Expanding access to adult education &
workforce skills through distance education. New York, NY: Council for Advancement of Adult Literacy. Retrieved
from: http://www.caalusa.org/POWER OF TECH.pdf

’See also: Center for Applied Special Technology (CAST). (2011). Universal design for learning guidelines, Version 2.0.
Wakefield, MA. Retrieved from http://www.udlcenter.org/aboutudl/udlguidelines.

8 See also: Carnegie Mellon University, Open Learning Initiative. Retrieved from http://oli.cmu.edu/
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with the consortium colleges and potentially all of South Carolina’s 16 technical colleges.
Although some colleges had entrepreneurship training courses in place, the courses were not
necessarily geared to the advanced manufacturing sector. CUCWD is in the process of developing
a massive online open course (MOOC), a modularized curriculum that will educate students
about the requirements and realities of self-employment in general and in the advanced
manufacturing sector.

1.5 Report Purpose and Structure

As described above, in this report, IMPAQ describes its assessment of how the consortium
implemented and operated the SC ACCELERATE program, based on three in-depth site visits
conducted by IMPAQ’s evaluation team and extensive document review. IMPAQ’s analysis
includes a description of the organizational context for implementation and its partnership
dynamics. In the report, IMPAQ also examines the program’s model and compares it to the
implementation strategies actually used at each of the six colleges. In so doing, IMPAQ details
the challenges faced, best practices, successes, and lessons learned from the SC ACCELERATE
implementation. In documenting each component of the program in detail, this report also
serves as a guide to entities that plan to implement similar programs in other workforce areas.
The report, thus, will inform the activities of future initiatives to build pathways for successful
transitions for adult learners into careers in advanced manufacturing. The results of this study
will also inform emerging initiatives that are interested in implementing similar programs about
service delivery change and system reform by identifying practices that seem most promising for
further research and determining under which conditions those changes can be replicated and
be most effective.

In Chapter 2, IMPAQ describes the program’s participants’ characteristics. In Chapter 3, IMPAQ
outlines the leadership structure that guided the program’s implementation. In Chapters 4
through 7, IMPAQ describes each of the program’s strategies, findings across colleges, and
specific challenges and lessons learned. Chapter 8 concludes the report: IMPAQ describes the
challenges that the colleges encountered during implementation and the solutions that they
devised, as well as a series of lessons learned and recommendations. IMPAQ presents its
methodology and a set of program documents collected from each site’s implementation
activities in the appendices.
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2. ANALYSIS OF PARTICIPANT CHARACTERISTICS AND SERVICES RECEIVED

In this chapter, we examine the local labor market context in which the program operated and
provide an analysis of the characteristics of the program’s participants, and early performance
data. In Section 2.1, we discuss the labor market characteristics specific to South Carolina. In
Sections 2.2 and 2.3, we present detailed demographic information on the participants and the
program’s performance respectively. In Section 2.4, we summarize the main findings.

2.1 South Carolina Labor Market Characteristics

Since the late 1990s, South Carolina, like the United States as a whole, has experienced
substantial economic restructuring, with long-term declines in the manufacturing sector and a
rise in service-sector jobs.® Labor-intensive manufacturing either shifted overseas or became
uncompetitive due to liberalized trade regimes. More recently, however, higher value segments
of manufacturing have begun to grow again for a number of reasons (Exhibit 2.1). Because
manufacturing jobs tend to pay better and offer more benefits than other jobs with similar
education requirements, states that have a historically strong manufacturing base, such as South
Carolina, have begun to focus their economic development, industrial recruitment, and
workforce training initiatives on attracting advanced manufacturing companies. SC ACCELERATE
is one of many similar initiatives nationwide that aim to bridge the gap between a low-skilled
workforce and the medium- to high-skilled positions in advanced manufacturing that employers
seek to fill.

South Carolina has two distinct geographical and cultural regions: the Lowcountry,° from the
Sandhills to the coast, and the Upstate or Upcountry, north and west of the Sandhills. Since the
decline of plantation agriculture, the Lowcountry has primarily focused on tourism and is less
industrialized than Upstate. In the last year, however, Charlestown has been the fastest growing
metropolitan area in South Carolina.!* A new Volvo plant will open in Berkeley County, outside
of Charleston that may bring up to 4,000 direct jobs.!? Statewide, manufacturing added 3,200

% Clayton, D. (2011, September). South Carolina’s manufacturing growth leads the Southeast out of recession: A
study of manufacturing employment and investment in South Carolina. Columbia, SC: South Carolina Department
of Commerce. Retrieved August 3, 2015 from
http://sccommerce.com/sites/default/files/document directory/manufacturing -

a study of manufacturing employment and investment in south carolina.pdf
10 The Lowcountry generally includes Beaufort, Berkeley, Charleston, Colleton, Dorchester, Hampton, and Jasper
counties.
11 South Carolina Department of Employment and Workforce, 2015.
12 South Carolina Department of Employment and Workforce, Business Intelligence Department. (2015, April).
Insights, 5(3). Retrieved from http://Imi.dew.sc.gov/Imi%20site/Documents/Insights/Insights April 2015.pdf. See
also: Bennett, J. & McWhirter, C. (2015, May 11). “Volvo Car to build first U.S. car plant in South Carolina,” Wall
Street Journal, retrieved July 10, 2015 (http://www.wsj.com/articles/volvo-car-corp-to-build-plant-in-berkeley-
county-sc-1431340237).
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jobs between March 2015 and 2016,** and manufacturing employment has grown roughly 4.3
percent since the recession.'*

2.1.1 Unemployment, TAA, and Dislocated Worker Population

South Carolina’s unemployment rate throughout the Great Recession of 2007-2009 and its
aftermath was higher than the U.S. unemployment rate (Exhibit 2.1). The SC ACCELERATE
program began at the tail end of the recovery period, when unemployment was gradually
declining in South Carolina. Unemployment in South Carolina fell to roughly the same rate as the
U.S. unemployment rate in 2013, but started to exceed the national rate again starting 2014.

Exhibit 2.1: Unemployment Rate in South Carolina, 2005-2016

SC
ACCELERATE

Percent unemployed

N N SN N BN
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South Carolina  ee<e«<United States

Source: Bureau of Labor Statistics, Local Area Unemployment Statistics, June 7, 2016.

Within South Carolina, the unemployment rate varies considerably: the rates generally are
somewhat higher in the southern half of the state (including the Lowcountry) than in Upstate.
Exhibit 2.2 shows unemployment in South Carolina by census tract, which illustrates
unemployment variation between and within the metropolitan areas of South Carolina. IMPAQ
confirmed the difference in unemployment rates between Upstate and the Lowcountry during
the site visits. However, the census tracts with the highest unemployment rates in South Carolina
tend to be the most rural areas of the state (darker-shaded areas in Exhibit 2.2) rather than in
one region or the other (Lowcountry or Upstate).

13 South Carolina Department of Employment and Workforce, Business Intelligence Department. (2016, March).

Insights, 6(2). Retrieved from:

https://Imi.dew.sc.gov/Imi%20site/Documents/Insights/Insights March 2016.pdf

14 Clayton, D. (n.d.). South Carolina’s manufacturing growth leads the southeast out of recession: A study of

manufacturing employment and investment in South Carolina. Columbia, SC: South Carolina Department of

Commerce. Retrieved from http://sccommerce.com/sites/default/files/document directory/manufacturing -
a study of manufacturing employment and investment in south carolina.pdf.
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Exhibit 2.2: Unemployment Rates in South Carolina by Census Tract, 2013
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Source: American Community Survey, Percent Unemployed Over Age 16 (2013).

The TAA-eligible population in the local workforce investment areas (LWIAs) that are covered by
SC ACCELERATE has declined overall in recent years, according to data from SC Works (Exhibit
2.3). This is not surprising because of the post-recession recovery. However, two LWIAs did not
conform to this trend: Lowcountry and Trident. Both of these LWIAs are located in the
Lowcountry region, indicating that trade-related layoffs continue to grow in that region.
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Exhibit 2.3: Estimated Number of TAA-Certified Workers 2007-2012 and 2010-2015

Local Workforce College TAA workers TAA Workers

Investment Area 2007-2012 2010-2015
Greenville Greenville Technical College 773 301
Upstate Spartanburg Community College 999 134
Lowcountry Technical College of the Lowcountry 303 346
Worklink Tri-County Technical College 1,873 1,079
Trident Trident Technical College 238 436
Catawba York Technical College 1,520 642
Consortium All 5,706 2,938

Source for 207-2012: SC ACCELERATE Grant Proposal, c.f. South Carolina Department of Employment and Workforce
(2012), p. 8.

Source for 2010-2015: SC Works, Labor Force Employment and Unemployment TAA Decisions. Retrieved June 9, 2015
from https://scworks.org/taa.asp.

2.1.2 Employment Trends in Advanced Manufacturing

Advanced manufacturing grew in South Carolina during the grant period, especially from 2013 to
2014. The number of workers employed in advanced manufacturing increased by 6.6 percent
from 2012 to 2014 (BLS QCEW, 2015).%° This trend mirrors that of the United States as a whole,
although the rate of growth of South Carolina’s advanced manufacturing sector exceeded that of
the U.S. (2.1 percent).

Exhibit 2.4: Employment in Advanced and Traditional Manufacturing

2012
South Carolina

Traditional manufacturing

87,852

86,767

93,823

Advanced manufacturing

Traditional manufacturing

84,112
171,964

United States
5,544,889

84,129
170,896

5,583,322

89,659
183,482

5,658,412

Advanced manufacturing

Total

6,340,604
11,885,493

6,391,899
11,975,221

6,476,384
12,134,796

Source: Bureau of Labor Statistics, Quarterly Census of Employment and Wages (QCEW). See Appendix 2.1 for the evaluation
team’s definitions of advanced manufacturing based on 6-digit NAICS codes.

Several sub-sectors of advanced manufacturing are now growing in South Carolina, which is
notable because from 2000 to 2010, South Carolina lost roughly 125,000 manufacturing jobs.®
In 2014, the segments of advanced manufacturing that had the most workers in South Carolina
were transportation equipment manufacturing and fabricated metal manufacturing (Exhibit 2.5).

15 Traditional manufacturing also grew over this period, at a rate of 6.8 percent (BLS QCEW, 2015).

16 Clayton, D. (n.d.). South Carolina’s manufacturing growth leads the southeast out of recession: A study of

manufacturing employment and investment in South Carolina. Columbia, SC: South Carolina Department of

Commerce. Retrieved from http://sccommerce.com/sites/default/files/document directory/manufacturing -
a_study of manufacturing employment and investment in_south carolina.pdf.
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South Carolina also has a growing aerospace manufacturing sector, including major
manufacturers such as Boeing (SC Department of Employment and Workforce, 2014).

Exhibit 2.5: Employment in Advanced Manufacturing in South Carolina, 2012-2014
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Source: Bureau of Labor Statistics, QCEW. See Appendix 2.1 for the evaluation team’s definitions of advanced manufacturing
based on 6-digit NAICS codes

2.2 Program Participation to Date
2.2.1 Program Participation Definitions

In this section, IMPAQ summarizes how the program tracked participants, and examines
participation levels. SC ACCELERATE served a broad community of adult learners in South
Carolina. The Consortium classified all individuals served at APTCs in two categories: participant
and individuals served. If an individual met SC ACCELERATE's eligibility requirements, he or she
became a participant after he or she completed the required intake forms. The individual was
considered enrolled as of that date. Total participants was the number of enrolled participants.
The consortium tracked participants according to sub-groups originally defined by USDOL as:

Enrolled in a grant-funded program of study; or

Not-enrolled in a grant-funded program of study.

The second type of classification was individuals served. Individuals served were those clients
who did not meet eligibility criteria to be a participant in the program. SC ACCELERATE did not
turn away any individual who requested services. Accordingly, individuals who were ineligible for
the program received referrals to community resources and were allowed to participate in any
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APTC service such as résumé workshops, soft skills training, etc. Anyone could receive services
through the APTCs, and the consortium maintained a record of total clients served even if an
individual was ineligible for SC ACCELERATE.

2.2.2 Consortium-wide Participation

The goal of the consortium was to serve 270 unique participants, including 120 in Year 2 and 150
in Year 3. The consortium did not set participation goals for Year 1 due to its focus on the
program’s start-up. Exhibit 2.6 shows the program’s participation rate over the grant period. The
participation rate far exceeded the original goals for the program with 4337 participants as of
March 2016. The majority of the eligible participants received services within the first two years:
261 (60 percent) participants in Year 2 and 166 in Year 3.

Exhibit 2.6: Eligible Participants per Year

433
(100.0%)

450
400 261
350 (60.2%)
300
250
200
150
100
50

166
(38.3%)

6
(1.3%)

FY02 FYO3 FYo4 TOTAL

Source: SC ACCELERATE TAACCCT Proposal and consortium participant data.

In addition, over the same period, the APTCs served 3062 individuals in some capacity, whether
through referrals or by providing access to resources available via the centers or at the member-
colleges. Out of these 3062 individuals, more than half (52.58 percent) were served between
October-September 2015. Exhibit 2.7 shows that in Year 2, GTC served the largest share of
individuals at 37.7 percent, followed by YTC with 28 percent. In Year 3 and Year 4, TCTC served
the largest share with 35 percent and 59.3 percent, respectively.

17 The SC ACCELERATE SharePoint monthly dashboard shows 433 unique participants. This includes all of the
individuals who expressed interested in receiving the services but who did not eventually complete the intake form.
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Exhibit 2.7: Individuals Served by SC ACCELERATE Program Over the Grant Period (October
2014-March 2016)

Individuals Served

October-
March 2016

33 (17.64%)
23 (12.29%)
20 (10.69%)
111 (59.35%)
0 (0.00%)
0 (0.00%)
187 (6.11%)

October-
September 2014
477 (37.70%)
83 (6.56 %)
71 (5.61%)
199 (15.73%)
80 (6.32%)
355 (28.06%)

College October-September
2015

168 (10.43%)

86 (5.34%)

432 (26.83%)

563 (34.96%)

52 (3.22%)

309 (19.19%)

1610 (52.58%)

Greenville Technical College (GTC)
Spartanburg Community College (SCC)
Technical College of the Lowcountry (TCL)
Tri-County Technical College (TCTC)
Trident Technical College (TTC)

York Technical College (YTC)

1265 (41.31%)

*Parentheses show the percentage out of total 3062 individuals served for that particular period.

Exhibit 2.8 shows the demographic characteristics of the participants. The demographics of the
participants varied between the colleges. Overall, the program served more men than women
(70 percent men as compared to 30 percent women). YTC had more women than men, but the
rest of the colleges enrolled men at dramatically higher rates than women. Veterans’ rates of
participation were quite high: more than one-quarter of all participants qualified under the
veterans’ eligibility category. In most colleges, the share of TAA participants was substantially
lower than that of veterans with the exception of TCL and YTC. Out of 437 participants in the
program, 146 (33.4 percent) were incumbent workers.

Exhibit 2.8: Demographics of SC ACCELERATE Participants

College

Veterans

TAA

Incumbent

Greenville Technical College (GTC) 38(29.23%) | 75(24.75%) | 37(32.45%) 4(10.25%) | 42(28.76%)
Spartanburg Community College (SCC) | 11(8.46%) 39(12.87%) | 5(4.38%) 3(7.69%) 23(15.75%)
Technical College of the Low (TCL) 19(14.61%) | 30(9.90%) 6(5.26%) 11(28.2%) | 10(6.84%)

Tri-County Technical College (TCTC)

14(10.76%)

66(21.78%)

24(21.05%)

8(20.51%)

18(12.32%)

Trident Technical College (TTC)

25(19.23%)

78(25.74%)

35(30.70%)

5(12.82%)

44(30.13%)

York Technical College (YTC)

TOTAL*

23(17.69%)
130

15(4.95%)
303

7(6.14%)

114

8(20.51%)
39

9(6.16%)

(29.74%)

(69.33%)

(26.08%)

(8.92%)

146
(33.40%)

*Parentheses show the percentage out of total 437 participants.
Note: Not all participants chose to disclose these data elements.

Exhibit 2.9 shows the age distribution of the participants. Although 18.65 percent of participants
reported to be under the age of 30, 50.47 percent of participants reported that they were over
the age of 40 and another 30.62 percent reported that they were between 31 and 40 years-old.
These data suggest that the consortium successfully recruited adult learners, veterans, and
incumbent workers. However, women and TAA-eligible workers participated at lower rates.
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Exhibit 2.9: Age of SC ACCELERATE Participants
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Source: SC ACCELERATE TAACCCT Proposal and consortium participant data

Whites and African-Americans were the most well represented racial groups in the program with
a total of 249 and 145 participants respectively. As Exhibit 2.10 shows, White participants were
concentrated predominantly in three colleges: GTC (26.36 percent), TCTC (25.10 percent), and
TTC (23.43 percent). Out of 145 African-American participants, more than 55 percent were
concentrated in GTC and TTC. American Indians, Asians, and individuals claiming more than one
race had the lowest participation rates in the program with only 13 of 437 total participants.
Moreover, 18 of 437 participants identified themselves as Hispanic or Latino ethnicity; GTC
served 38.88 percent of these participants.

Exhibit 2.10: Race Distribution of SC ACCELERATE Participants by College

African American More No Self-

College White American/ Indian/Alaskan  Asian than one .
. Disclosure
Black Native race

Greenville Technical 64 42 0 2 3 2
College (GTC) (26.36%) (30.00%) (0.00%) (25.00%) | (30.00%) | (11.76%)
Spartanbur
szmunitngoIIege 30 11 2 2 L >
(5CC) (18.00%) (4.28%) (50.00%) (12.50%) (0.00%) (17.64%)
Technical College of the 18 26 0 1 1 4
Low (TCL) (7.53%) (18.57%) (0.00%) (12.50%) | (10.00%) | (23.52%)
Tri-County Technical 60 16 0 1 1 2
College (TCTC) (25.10%) (11.4%) (0.00%) (12.50%) | (10.00%) | (11.76%)
Trident Technical 56 36 2 2 4 3
College (TTC) (23.43%) (25.71%) (50.00%) (25.00%) | (40.00%) (17.64%)
York Technical College 21 14 0 1 1 3
(YTC) (8.78%) (10.00%) (0.00%) (12.50%) | (10.00%) (17.64%)

TOTAL*

249

(56.97%)

145
(33.18%)

4
(0.91%)

)
(2.05%)

11
(2.51%)

)
(4.34%)
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*Parentheses show the percentage out of total 437 participants.

The program highly benefited participants who had a high school education/GED or some college.
Exhibit 2.11 shows that each college served more individuals with HS/GED and some college as
compared to those with two-year or four-year degrees. Of participants at GTC and TTC, 30 and
28 percent respectively had a high school education, and 28 and 29 percent of participants had
some college.

Exhibit 2.11: Educational Status of SC ACCELERATE Participants
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Source: SC ACCELERATE TAACCCT Proposal and consortium participant data
2.3 Performance

The consortium colleges initially tracked participants’ data manually and in Excel, but eventually
they shared data through a secure SharePoint site across colleges. The participants’ data included
the number of participants in and individuals served by the program, their eligibility status
(veteran, TAA, etc.), enrollment status, and demographics (gender, age, etc.). The data also
included whether participants exited from SC ACCELERATE after they completed a grant-funded
or other program of study, or if they dropped out. When the participant exited the program, the
follow-up forms used by the APTC indicated whether staff would follow up with them at 3, 6, 9,
and 12 months after exit. Each of the colleges reported its program performance to the
consortium staff at GTC on a weekly basis, and the consortium provided quarterly reports to
USDOL.
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Exhibit 2.128 shows that the SC ACCELERATE program exceeded its targets in terms of the total
number of participants, participants retained in their program of study, participants completing
credit hours, number of credentials earned, participants that retained employment after the
program, and participants who received a wage increase post-enrollment. Participants who
completed a TAACCCT-funded program, 70, is very close to the cumulative goal of 84. The
number of participants enrolled in further education, and employed after program completion is
expected to increase and will be reported as more students complete their program of study.

Exhibit 2.12: SC ACCELERATE Cumulative Targets and Status

Status as of

Outcome Measure Goal
March 2016

Total unique APTC participants *° 270 433
Total number of participants who completed a TAACCCT-funded 84 70
program of study
Total number of participants still retained in their program of study

134 552
or other TAACCCT-funded program
Total number of participants completing credit hours 200 523
Total number of participants earning credentials 80 132
Total number of participants enrolled in further education after 14 3
TAACCCT-funded program of study completion
Total number of participants employed after TAACCCT-funded 71 3
program of study completion
Total number of participants retained in employment after program 58 64
of study completion
Total number of participants employed at enroliment who received 6 10
a wage increase post-enrollment

Source: SC ACCELERATE TAACCCT Proposal and consortium participant data.

Exhibits 2.13-2.16 show the cumulative targets and status by college over the grant period and
indicate that the extent to which the colleges met the set targets varied significantly. GTC and
TTC had the highest total unique APTC participants with 25.63 percent and 23.57 percent
respectively (Exhibit 2.13). TTC had the highest total numbers of participants who completed a
TAACCCT funded program with 32.86 percent, followed by YCC with 24.3 percent (Exhibit 2.14).

18 In preparing for closeout stages of the SC ACCELERATE grant, the Consortium made requests to FPO to reopen
previous year submissions to DOL. Changes were made to Year 2 and Year 3 based on the actual participant files.
Due to the APTC no longer being in action, the annual reports in SharePoint were not changed. However, changes
were made to reflect the actual data on the 9160’s. The “Outcome Measures” reported in Exhibit 2.12 came from
the Consortium totals for Year 4 using the Monthly Dashboard at SharePoint site. Refer to the 9160 for the updated
and most recent data on cumulative targets and status.

19 SC ACCELERATE originally proposed to report the number of participants in TAACCCT-funded programs of study,
but the reported figures include participants in both TAACCCT-funded and non-TAACCCT-funded programs.
Participants are individuals who meet the program’s eligibility criteria of being a veteran or TAA participant or an
adult 25 years or older.
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Exhibit 2.15 shows that only three colleges had participants who retained employment after the
program ended TCTC (85.94 percent), TCL (10.94 percent) and SCC (3.13 percent). Exhibit 2.16
presents the distribution of credentials earned by institution: TCL led with 37.88 percent
participants earning credentials.

Exhibit 2.13: Total Unique APTC Participants
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Exhibit 2.14: Total Number of Participants: Completed a TAACCCT-Funded Program of Study

25

23 (32.86%)

20

17 (24.29%)

15

11(15.71%)

10

7 (10%)
7 (10%)

. B .
0 -

(€]

TCTC TTC YTC

IMPAQ International, LLC Page 22 SC ACCELERATE Final Evaluation Report
September 2016



Exhibit 2.15: Total Number of Participants: Retained in Employment after Program of Study
Completion
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Exhibit 2.16: Total Number of Participants: Earning Credentials
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2.4 Summary

In this chapter IMPAQ summarized the program’s participation levels, participants’
demographics, and performance. In addition, the chapter provided an overview of the economy
and labor market conditions in South Carolina to clarify how the Upstate and Lowcountry regions
differ from each other, although in recent years the Lowcountry appears to have attracted more
interest from employers willing to invest in the state, particularly in the Charleston area. Given
the growing trends in manufacturing in South Carolina, specifically in advanced manufacturing,
SC ACCELERATE played a role in helping to ease the transitions of the workforce and to meet the
needs of advanced manufacturing employers.
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3. SC ACCELERATE LEADERSHIP SYSTEM

In this chapter, we outline the leadership and coordination structure of the SC ACCELERATE
program. In the first section, we describe how the program provided leadership to implement
the program’s five key strategies, and the roles and responsibilities of staff. In the next section,
we delineate how consortium staff share information and describe the communication processes
in place to align efforts amongst the colleges in the consortium.

3.1 Leadership and Strategic Planning

Leadership. The consortium staff recognizes that leadership is a fundamental component of the
SC ACCELERATE program and its overall governance. Through their personal actions, consortium
staff guide, align, and sustain the program. Exhibit 3.1 summarizes the program’s leadership
structure, which includes the consortium staff at GTC and other staff based at each college.

One of the required TAACCCT Round 2 Core Elements (core element #5) is “Strategic Alignment”
with key stakeholders including (1) employers and industry, (2) the public workforce system, and
(3) educational institutions and other organizations. The consortium includes several strategic
partnerships that are integral to successful implementation of the SC ACCELERATE program. For
example, the consortium has partnered with the Clemson University Center for Workforce
Development (CUCWD) to work with the colleges to develop new curricula and redesign existing
curricula (strategy #4). CUCWD brings to the program extensive experience and resources in e-
learning research, application, and instructional design. The consortium also partnered with the
Council on Academic and Experiential Learning (CAEL) to develop a consortium-wide PLA process
(strategy #3). CAEL is a 501(c)(3) nonprofit organization that pursues work at all levels within the
public and private sectors to enhance learning opportunities for adults around the world. CAEL
advocates on behalf of adult learners to increase access to education and economic security, and
to develop and provide effective services and tools. CAEL conducts research and works with adult
learners, postsecondary education institutions, employers, and government to achieve its
vision.?° In addition to these two partners, the consortium and individual colleges work closely
with the following strategic partners and stakeholders:

» SC Works/Department of Employment and Workforce (DEW) (Workforce Partners)
« Community-based organizations
«  Employers/industry representatives

» Smart Work | Network

We further describe the roles of these organizations in the chapters on the individual colleges.
Taken together, all of these staff and partners constitute the SC ACCELERATE program team.

20 http://www.cael.org/miscellaneous/main-about-us
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Exhibit 3.1: SC ACCELERATE Organizational Chart
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3.1.1 Roles and Responsibilities

SC ACCELERATE Consortium Staff

Consortium Director. The Consortium Director oversees every component of the SC
ACCELERATE program and is responsible for oversight of its day-to-day operations. The
director leads the planning and development of the program and coordinates with all six
consortium colleges to ensure that the program stays on track and meets all federal and state
requirements. The director supervises the planning and operation of the APTCs; consortium-
level marketing, recruitment, and outreach activities; and curriculum redesign/development
across the consortium. The Consortium’s Fiscal Manager, Outreach and Marketing
Coordinator, Information Technology Director, and Data Manager all report to the
Consortium Director. All PMs collaborate with and receive USDOL guidance from the
Consortium Director but are supervised by local college leadership.

« Fiscal Manager. The Fiscal Manager from Greenville Technical College oversees the fiscal
management of all of the grant funds that SC ACCELERATE receives from USDOL for the six
colleges and the CUCWD. The manager’s role is to compile and submit all financial reports in
compliance with USDOL’s requirements.

» Outreach & Marketing Coordinator. The Outreach and Marketing Coordinator develops and
distributes a variety of marketing materials regarding grant-funded activities in a variety of
media. The coordinator helps to ensure that all grant-related public materials follow federal,
state, and college procedures and requirements. The coordinator’s responsibilities include
building relationships with the consortium colleges, conducting informational seminars,
creating informational materials for the colleges, and developing innovative strategies to
generate awareness of the SC ACCELERATE program and services.

« Information Technology Director. The Information Technology Director is responsible for
coordinating technology strategies, equipment acquisitions, and implementation to ensure
that deliverables are provided on-time and within budget. The IT Director also serves as a
liaison between users and IT staff and writes specifications of system interfaces.

Database Administrator. The Database Administrator oversees all database administration
activities associated with the SharePoint site. The Database Administrator ensures the
integrity of the database, guaranteeing that the data stored in it are secure and protected
against loss. The Database Administrator also collects and organizes all of the participants’
data from the colleges and provides aggregated information to the Consortium Director.

« Data-Performance Manager. A Data-Performance Manager position was added to the
consortium staffing structure in a budget modification approved by USDOL in March 2015.
The individual started in November 2015. The Data-Performance Manager manages the
administrative affairs of the consortium office and facilitates data collection, maintenance,
analysis, statistical reporting, and continuous improvement related to the SC ACCELERATE
grant. This position works directly with the Consortium Director, Fiscal Manager, member-
college Program Managers, and IMPAQ to design sound statistical data analysis from concept
through presentation.
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Clemson University Center for Workforce Development (CUCWD)

CUCWD Instructional Designer. The CUCWD Instructional Designer works with each of the
colleges to provide guidance on the structure of general learning, online learning, universal
design practices, and templates to help instructors redesign the courses. The CUCWD also
provides in-person training to the colleges’ grant staff on the universal design components
and selection of the courses used in the redesign process. In addition, the instructional
designer reviews all deliverables and provides suggestions for improvement to ensure,
among other things, that learning objectives are clear and measureable, there is substantive
content with adequate examples and appropriate media, and that UDL principles are properly
adhered to.

Council for Adult and Experiential Learning (CAEL)

CAEL Staff. The consortium contracted CAEL to provide subject matter expertise and
technical assistance to develop a consortium-wide PLA plan. CAEL works closely with the
consortium PLA Task Force, which is composed of the Consortium Director, the college
Program Managers, and other staff. The Task Force’s activities have included facilitating
awareness sessions to review the PLA process and procedures currently in place at each
college, and developing and implementing a pilot PLA intake assessment tool.

Smart Work | Network

The consortium contracted with Smart Work | Network to provide predictive
CareerChoiceGPS assessments to all current and potential program participants (i.e., students
meeting the SC ACCELERATE eligibility criteria), as well as benchmark GPS assessments for
employees in variety of occupational roles at local business and manufacturers.

Consortium College Staff %

Program Managers. The college Program Manager (PM) oversees the implementation of all
SC ACCELERATE strategies at the college level and reports directly to the Consortium Director
on the status of implementation, program participation, and outcomes. The PM is also
responsible for the project’s budgeting, supervising the work of the APTC, and assisting with
all program activities including outreach, curricula redesign, and networking with
stakeholders and partners. The PM plays an active role in the curricula redesign strategy by
serving as a liaison between CUCWD and the college’s faculty. The PM, by communicating
CUCWD’s guidance and recommendations, resolves questions and assists faculty in
developing courses.

APTC Directors/Counselors. The APTC Directors/Counselors work closely with the PM.?2 They
provide comprehensive counseling and case management services for participants and other
individuals seeking assistance from the APTC. Their responsibilities include providing program
information, academic planning, and counseling; tutoring; holding academic workshops;

21 Organizational structures for each college are reported in Appendix 3.1.
22 Only Spartanburg Community College has a separate APTC Counselor.
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conducting outreach and marketing; providing job search assistance services; and partnering
with workforce and community stakeholders to provide additional services.

Curricula Design Specialist (CDS) and Curricula Assistant. The Curricula Design Specialist
position is unique to YTC?® and the Curricula Assistant position is unique to TCTC. These
positions were created specifically to support the college faculty in designing and redesigning
the curricula. These staff serve as liaisons between CUCWD and each college’s faculty, and
help faculty interpret the instructional design requirements and processes. They also provide
direct assistance by taking the written content developed by the instructors, incorporating
and transcribing audio/visual content, editing and formatting, and reviewing each module to
ensure that it adheres to Universal Design for Learning (UDL) and open source requirements.

Faculty. The college faculty involved in the grant support the Program Manager in redesigning
the curricula to ensure that they meet institutional standards and that the redesigned courses
are implemented successfully. Each instructor is responsible for developing original, open
source, module-based online content for each course and ensuring that the courses adhere
to UDL principles and comply with other applicable DOL and consortium requirements.
Instructors develop the courses using an iterative review process.

Strategic Partners and Stakeholders

SC Works/Department of Employment and Workforce (DEW). The SC ACCELERATE teams at
each college coordinate with several SC Works/DEW partner programs, most notably the
Trade Adjustment Assistance (TAA) and Workforce Innovation Act (WIA) Adult/Dislocated
Worker programs. Local TAA and WIA case managers work with the APTC teams to coordinate
referrals of potential program participants, disseminate information about the program, and
provide employment and training services. SC Works’ program partners also include
Vocational Rehabilitation, the Supplemental Nutrition Assistance Program (SNAP), and
veterans’ representatives.?* They provide support services such as financial assistance, SNAP
benefits, employment/training services, counseling, and housing assistance.

Community-based Organizations. The SC ACCELERATE program also coordinates outreach
and service delivery with an array of community-based organizations. The specific
organizations vary across colleges, but examples include the Upstate Warrior Solution,
Palmetto Warrior Connection (Wounded Warriors), community churches, local libraries,
Goodwill Industries, and the Salvation Army.

Employers and Industry Representatives. The employer community supports
implementation of the SC ACCELERATE program in several ways. Employers and
representatives from industry serve on program advisory committees to provide guidance on
curricula redesign; sponsor internships, co-ops, and other work-based learning opportunities

2 The Distance Learning Chair at YTC serves as the Curricula Design Specialist and oversees the development and
implementation of Desire to Learn (D2L), which is the online learning management system used by YTC. The CDS is
part of the college’s Center for Teaching and Learning.

24 For example, the Local Veterans Employment Representation (LVER) and Disabled Veterans Outreach Program
(DVOP) specialist, funded through the Jobs for Veterans State Grants.
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for students; hire the program’s participants; and participate in employer information events,
workshops, and various networking activities.

3.1.2 Communications Processes

SC ACCELERATE prioritized internal communication to
align processes and procedures amongst SC [RECUIUIVLIeEIRER] IR
ACCELERATE’s six sites. The program used email [Reslulslellliaolll={llgf:gslfeld=
messages, a SharePoint site, semi-annual project and procedures across SC
overview meetings, conference calls, monthly online [RASSSRIYNSIVEelel|[SI:{E
Blackboard meetings, and regular site visits by the
Consortium Director to facilitate continuous, real-time interactions among program leaders and
staff. We describe each of these communications channels in detail below.

SC ACCELERATE Consortium Meetings. The consortium staff convened semi-annual consortium
meetings (facilitated by the Consortium Director) to plan, coordinate, and provide updates on all
of the program’s activities. The initial meeting was held shortly after the award of the grant and
focused on strategic planning. The second meeting was held in July 2013, and included
consortium staff members, technical college staff, CUCWD representatives, prior-round TAACCCT
grantee representatives, and the evaluation team. In addition, winter and summer summits were
held in January and September 2014, which included presentations by CUCWD on the curricula
redesign process and by CAEL on the PLA Task Force activities. Similar meetings were held in
January and September 2015. There was also a grant close-out meeting held in February 2016
to discuss the process for ending APTC activities, transitioning participants to other college
services, pending curriculum design activities, and sustainability plans.

SharePoint. The SC ACCELERATE program used SharePoint, a web application developed by
Microsoft, to coordinate the program and communicate with staff. The SharePoint website is an
Internet portal that all program staff accessed. It served as a repository and centralized
distribution center for all materials related to the program. In addition, the portal has a
consortium calendar and data reporting dashboard. The grant’s staff stated that they
encountered difficulties navigating the SharePoint site, and some duplication of data entry
efforts. The consortium database administrator worked diligently throughout the project to
lessen these difficulties.

Monthly Blackboard Meetings (Initiated and Hosted by Consortium Director). Program staff
with similar roles across sites engaged in monthly teleconferences to discuss challenges faced by
a particular site and to share effective strategies to serve the program’s participants. These
meetings were essential to ensure that the program continually responded to the needs of the
target population. The meetings focused on communicating status updates, timelines, and action
plans, and included a round table for technical college staff in the consortium to share challenges,
successes, and lessons learned.
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Phone Calls, Emails, Ad hoc Communication. The Consortium Director used phone calls and
emails for regular and ad hoc communication with site Program Managers and CUCWD. The
Program Managers also communicated informally with each other across sites to share best
practices and opportunities for collaboration.

Site Visits. The Consortium Director made formal, site visits to each college twice yearly to assess
the program’s performance and financial accountability, and identify college-specific challenges
and successes. The director worked to develop an “SC ACCELERATE Co-Grantee Performance
Guide” to facilitate this process. The development of the guide, which includes 81 structured
guestions for each program site, was informed by the Core Monitoring Guide and the Core
Monitoring Review provided by the original USDOL Project Officer.
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4. OUTREACH, MARKETING AND RECRUITMENT

In this chapter we discuss common components of the overall outreach, marketing, and
recruitment strategies implemented by SC ACCELERATE and its consortium colleges. We also
discuss our findings on the program’s successes, challenges, and lessons learned.

4.1 Overall Implementation Strategy

The consortium hired an Outreach, Recruitment and
Marketing Coordinator (ORMC) in the fourth quarter of
the first program year to coordinate consortium-wide
outreach, recruitment, and marketing activities and
provide as-needed assistance to the colleges’ Project
Managers (PM) with college-specific activities. The
coordinator ensured that all colleges branded the SC
ACCELERATE program consistently. The coordinator developed and distributed a variety of
marketing materials that highlighted grant-funded activities. The coordinator had the following
responsibilities:

The Outreach, Recruitment and
Marketing Coordinator ensured

consistent and standardized
branding of the SC ACCELERATE
program across all colleges.

= Built relationships with the consortium colleges,
= Conducted informational seminars,
» Created informational materials/templates for the colleges,

« Developed innovative strategies to generate awareness of the SC ACCELERATE program
and services, and

« Ensured that all grant-related public materials followed federal, state, and college
procedures and requirements.

Each SC ACCELERATE consortium college was responsible for outreach, marketing, and
recruitment activities, performed primarily by APTC staff. Staff promoted their programs to
potential participants using a variety of outreach strategies, both within the college (internal) as
well as outside the college (external). Exhibit 4.1 lists common strategies used by the consortium
colleges.

Exhibit 4.1: Internal and External Outreach, Marketing, and Recruitment Strategies

Internal Strategies External Strategies

= SC ACCELERATE website = SC ACCELERATE website
= Classroom presentations = Coordination with workforce partners
= Targeted mailings = Coordination with veterans’ organizations
= Attendance at on-campus events = Attendance at off-campus events
= Internal referrals = Community outreach/partnerships
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In general, the consortium conducted outreach and recruitment activities in similar ways at the
colleges. At the same time, each college had the flexibility to build on targeted outreach channels
that were specific to the context in its respective community.

SC ACCELERATE based its outreach, marketing, and Targeted messaging and

recruitment strategies on promising practices identified recruitment, an effective web

by prior research.?®> Although each consortium member presence, and flexible program

implemented a tailored approach to outreach, options are important

marketing and recruitment, each incorporated these components of a successful

components. recruitment strategy for adult
learners.

4.1.2 Targeted Messaging and Recruitment

Program Managers and APTC staff developed targeted, programmatic recruitment strategies,
which proved to be more effective than “drive-by” recruiting strategies and made efficient use
of limited grant funds and staff time. We provide examples of these targeted messaging and
recruitment strategies below.

School Based Recruitment. The colleges conducted targeted recruitment to current students.
Grant staff conducted in-class presentations about the program in courses in the targeted
programs of study to generate awareness and interest in the program. In addition to these
classroom presentations, staff also attended various on-campus events. Colleges also used their
information management system(s) to identify students who met the program’s eligibility
criteria. Staff would then email/mail or otherwise contact these students to provide them with
program information. Some colleges’ staff worked closely with their on campus veteran resource
centers/veterans associations to conduct outreach to veterans at the college.

Community and Workforce Partners. In order to build awareness of the program in their
communities, each college conducted outreach at local events, such as career fairs, and
leveraged partnerships with community-based organizations and other social service agencies.
All APTC Directors developed networks of community-based partner organizations and
coordinated outreach activities with them.?® These were often the same partners with whom
APTC Directors coordinated participant support services. PMs and APTC Directors collaborated
with their contacts at SC Works, particularly with the TAA, WIA/WIOA, and Veterans Affairs
Vocational Rehabilitation staff, to coordinate referrals of potential program participants,
disseminate information about the program, attend enrollment events, and provide services.

2> Lane, P. (2012). Strategies for Success: Promising Ideas in Adult College Completion. Western Interstate
Commission for Higher Education: Boulder, Colorado.

26 Examples include Upstate Warrior Solution, Palmetto Warrior Connection (Wounded Warriors), community
churches, local libraries, Goodwill Industries, and the Salvation Army.
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Exhibit 4.2: Logo __ Mailings & Fliers. For branding purposes and to
enhance name recognition, SC ACCELERATE had a

R logo, in Exhibit 4.2, in which the acronym was
2

ACCELERATE capitalized to enhance name recognition. All of the

[Esscation JHcanein 1ocein] . ) .
- consortium’s colleges had staff develop customized SC

ACCELERATE informational flyers and brochures using
the logo and acronym. Staff distributed these
materials during school-based and community-based recruitment activities and events.

Business closures. Grant staff coordinated with TAA case managers to conduct targeted
outreach, marketing, and recruitment activities with employees of local businesses during, or in
anticipation of, layoffs. In these instances, grant staff provided TAA case managers with
informational and promotional materials about APTC services to pass along to TAA-certified
workers. Grant staff worked closely with the workforce partners to ensure that current and
potential future dislocated workers were informed about the SC ACCELERATE program and their
eligibility to receive employment and supportive services.

4.1.3 Effective Web Presence

Websites. As a part of its outreach, marketing, and recruitment strategy, SC ACCELERATE created
a consortium-wide website www.scaccelerate.com. This website’s “START HERE” menu was
featured prominently in the center of the top masthead. This menu provided important
information to potential participants including eligibility requirements, programs offered, and
next steps. The website’s home page also prominently featured a link to participant testimonials.

In addition, each consortium college developed content While colleges’ individual

for its own SC ACCELERATE website. While schools’ websites contained customized
individual sites contained customized information, all information, they all used

sites all used consistent formatting and branding. These consistent SC ACCELERATE
websites provided an overview of the school’s program, formatting and branding.

listed the eligibility requirements and enrollment steps,
and provided contact information for the APTC Director and the PM.

Social Media. Colleges utilized social media strategies to raise awareness of their programs by
having a presence on Twitter and Facebook. TCL created a YouTube video. To do so, grant staff
worked with a local news channel to produce a video in which the PM discussed program
services, eligibility information, benefits to students and employers, the enrollment process, and
contact information.
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4.2 Findings Across Consortium
4.2.1 Challenges

Although SC ACCELERATE met its outreach, marketing, and recruitment goals, staff faced the
following three challenges in particular, which we discuss in further detail below:

1. Delayed recruitment
2. Recruiting TAA Individuals
3. Shared time

1. Delayed Recruitment. The significant amount of time required for filling the grant-funded
Program Manager and APTC staff positions at each college and the initial onboarding and
training, resulted in a delay in participant recruitment (which did not start until approximately
Spring 2013). Once hired, these staff spent the first several months of their tenure learning about
their college’s organizational structure, administrative processes, existing student services, and
the student demographics. Although staff used this time to prepare to effectively recruit and
serve program participants, it was difficult to carry out comprehensive recruitment activities
concurrently. Furthermore, the consortium Outreach, Recruitment, and Marketing Coordinator
did not start work until the fourth quarter of the first program year. All colleges were actively
recruiting participants by fall 2013.

2. Recruiting TAA Individuals. All consortium colleges reported that it was challenging to recruit
TAA individuals. Although TAA participants were a target population for the SC ACCELERATE
program, it was challenging for the program to recruit substantial numbers of TAA individuals
despite concerted efforts by program staff to do so. This may be attributable to the actual size of
the TAA population in the college service areas, which is relatively small and has declined (in most
areas) since the grant application was developed (see Exhibit 2.3: Estimated Number of TAA-
Certified Workers 2007-2012 and 2010-2015).

3. Shared Time. The consortium’s ORMC position was not a full-time position, but one that was
half-time for the consortium and half-time specific to GTC. Some consortium staff members
commented that it would have been helpful to have a full-time person in this position who was
focused on the outreach and marketing needs of the consortium schools, particularly because
this position was responsible for issuing final approval of all marketing materials. Therefore,
similar grant initiatives in the future may consider including a full-time outreach and marketing
coordinator for each member college.

4.2.2 Successes
The consortium originally proposed to serve a total of 270 unique participants during the life of

the grant. In fact, the consortium enrolled 437 participants total, and, in addition, served 3062
individuals in some capacity through the APTCs. SC ACCELERATE served far more participants
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than it proposed to serve. The comprehensive outreach, marketing, and recruitment strategies
employed by the consortium colleges and the Consortium OQutreach, Recruitment and Marketing
Coordinator, as well as participant “word-of-mouth” testimonials, all contributed to SC
ACCELERATE exceeding its participation goals. The program’s successes include, but are not
limited to, the following:

1. Personal touch
2. Participant powered recruitment

3. Branding

1. Personal Touch. Grant staff attributed their success with outreach, marketing, and recruitment
in part to developing a personal connection with their communities and other partners. These
connections provided the program with access to the target populations. Staff shared that
speaking individually to people and helping them to understand the benefits of the program was
the most effective outreach strategy.

2. Participant Powered Recruitment. Grant staff asked participants to become the program’s
voice, to disseminate program information, and to serve
as program ambassadors to their communities. Because It was common for a current

participants in the program had personal experiences with or past participant to refer a

the grant staff and the program’s services, they were in the fellow student to the program.
best position to share their experiences with others. Staff
reported that TAA students were very effective at recruiting and marketing.

3. Branding. The consortium-wide logo and marketing strategies helped ensure that the colleges
spread the program’s message consistently. Outreach materials such as flyers, tear-cards, and
the consortium-wide website all utilized the same design.

4.2.3 Lessons Learned and Suggestions

SC ACCELERATE's success with outreach, marketing, and recruitment demonstrates which efforts
to connect potential participants with grant programming were successful.

1. Right People, Right Time. Consortium staff met adult
students in common areas to talk to them about what JESSUNCEIVRINEHRTCIIR=RIcHY:(:
they are doing, and what their needs are. Staff learned [IRISRUCKIEQIN IV IE RGN
that during the high peak times of the term, it was best to  JRCIEEEIRUEIIRT I [h

be visible in the areas in which students congregated. A

number of grant staff reported that many of their school’s students lacked awareness of the
services to which they were entitled; staff set up SC ACCELERATE tables or booths in high traffic
hallways to provide information and as an effective outreach, marketing, and recruiting strategy.

2. Account for Colleges’ Hiring Timeframes. Each consortium school had its own hiring process
for grant staff, most of which spanned several months. Each school had challenges hiring within
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the six months originally planned for startup by USDOL. It took schools more time to get set up
and fully staffed than anticipated. Staff suggested allowing for more time to fully account for the
complexities of the hiring processes. This issue was recognized by USDOL, and as a result SC
ACCELERATE was given a six-month internal operating extension.

3. Close coordination with SC Works was ideal. One consortium college benefited from having
grant staff resources co-located with SC Works. Others were located near SC Works offices. Close
coordination between the program and SC Works enabled the program to streamline referrals of
potential participants to and from workforce partner programs such as TAA, WIA, Wagner-
Peyser-funded employment services, veterans’ representatives, and others. In addition, close
coordination made it easier for the APTC Director to present information about the program at
WIA and TAA orientation/intake sessions.

4. Internal Communication. Many staff members worked hard to champion their programs to
the faculty and staff of their schools, but it was not uncommon for colleagues to be misinformed,
which led to improper referrals. Some reported that they learned that it was critical not to just
communicate with the department heads—because they usually don’t proactively disseminate
information within the department—but also to follow up with individual departmental faculty
and staff.
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5. ADULT POST-SECONDARY TRANSITION CENTERS

In this chapter, we discuss another key component of SC ACCELERATE—the Adult Post-Secondary
Transition Centers’ (APTCs) provision of an array of support services to participants. APTC staff
provided tailored services to adult learners to support and facilitate college enrollment,
retention, completion, and successful school-to-career transitions. In this chapter, we discuss the
overall implementation strategy of the APTCs, including process flow, approach to case
management, service delivery strategies, and key services. We then present our evaluation
findings from across the consortium and discusses challenges, successes, and lessons learned.

5.1 Overall Implementation Strategy

APTCs were established in each consortium college to house and coordinate the provision of
support services to participants. Adult learners tend to have more barriers to educational success
than traditional students and access to support services has been shown to improve adult
students’ retention and completion rates.?”?8

The consortium colleges opened their APTCs between April 2013 and November 2013. Although
each college’s staffing arrangements varied in practice due to vacancies and other factors, in
general all had an on-site SC ACCELERATE Project
Manager who was responsible for overseeing all of the APTC counselors empowered
program’s implementation activities, budgeting, and participants and helped them
tracking participants’ outcomes. The  APTC succeed by continually providing
Director/Counselor delivered and coordinated services them with information and

for SC ACCELERATE participants. The APTC resources using a case
Director/Counselor also worked to integrate the APTC management approach.
services externally with SC Works and various
community-based partners, and internally with student service functions at the college.

In order to standardize processes across colleges, the consortium developed APTC policies and
procedures and intake/assessment/follow-up forms that were used by each college. See
Appendix 5.1 to view the intake/assessment/follow-up forms.

5.1.1 Process Flow

When a potential participant contacted the APTC with interest in services, the APTC Director first
verified the individual’s eligibility. Even if individuals did not meet the eligibility requirements,
APTC Directors met with these individuals to assess their needs and provide assistance. APTC
Directors did not provide case management services to these individuals, nor did they record

27 Deggs, D. (2011). Contextualizing the perceived barriers of adult learners in an accelerated undergraduate degree
program. The Qualitative Report, 16(6), 1540-1553.

28 Hoffman, L., Reindl, T., & Bearer-Friend, J. (2011). Complete to compete: Improving postsecondary attainment
among adults. National Governors Association Center for Best Practices: Washington, DC.
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their interactions with these individuals in the project’s data management and reporting system
(SharePoint).

If the individual met the program’s eligibility criteria, the APTC Director worked with the
individual to complete the SC ACCELERATE intake paperwork.?® Most of the information from
these forms was summarized and entered into a shared tracking spreadsheet in the consortium
SharePoint site; some of the more detailed information was stored in case notes and/or the
college’s internal information management system.

The APTC Director then conducted a comprehensive assessment with the participant to
determine his or her educational and employment goals, explore any potential barriers, and
identify any support services needed. Based on the assessment results, the APTC Director and
the participant worked together to develop an Individual Service Plan (ISP), which was updated
at least every semester. After the student completed the program of study, the APTC Director
recorded the individual’s education and employment outcomes on a follow-up form.

Exhibit 5.1: APTC Process Flow

Recruitment

Assess needs; provide
assistance and/or
refer to department
on campus or outside
service agency

Determine Not Eligible

Eligibility

Complete SC
ACCELERATE Complete Participant
Intake | Assessment Form
Paperwo |

Barriers Not Identified

Barriers Identified

Input data into

SharePoint and
internal data
system; create
hard copy file

Provide
services to

students

Create Individual
Service Plan (ISP)
outlining education
and employment
goals

Offer supportive
services to overcome
barrier(s): include in

ISP

Update ISP and
academic
progressions
every semester

Move to follow
up once student

completes
program of study

* This flow chart was adapted from materials developed by Trident Technical College.

2 These include the SC ACCELERATE Intake Form, Case Management File Checklist, and Participant Assessment Form.
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5.1.1 Personalized Case Management Approach

APTC staff provided times for participants to meet without having to make an appointment in
advance. All APTC staff reached out to their clients at regular intervals to check on their needs
and offer support. Participants appreciated the APTC staff’s responsiveness and accessibility and
noted that they were able to have regular contact with staff through email, phone calls, or in-
person meetings.

APTC staff utilized a variety of assessments to help Staff often provided “warm
students identify potential educational and employment referrals” by making the
barriers. They worked closely with each client to develop connection with the participant.
an ISP to address barriers. The staff either provided
services directly or made immediate referrals to other service departments within the college or
to external organizations, such as SC Works or SC Department of Social Services. To provide
appropriate referrals, APTC staff researched services available at their college. They maintained
their knowledge and developed a service network by communicating regularly with staff from
student services, academic affairs departments, faculty members, and others.

5.1.2 Service Delivery Strategies

The APTC was a core component of the SC ACCELERATE program. As defined in the APTC policies
and procedures manual, the APTC was intended to “facilitate college entry and completion,
including comprehensive assessments, targeting advising, development of clearly defined career
pathways, and other supportive services to achieve success.” APTCs provided services for two
categories of people: participants and individuals served. A participant was a student who met
the program’s eligibility criteria of veteran status, TAA participant, or adult 25 years or older.
Individuals served were clients served by the APTC who did not meet the program’s eligibility
criteria. The APTC had an open-door policy and served any interested individual;, however, the
APTC gave priority to those who met the program’s eligibility criteria.

The colleges tailored the specific APTC services and service delivery strategies to best meet the
needs of their student populations, but APTC services generally were categorized as shown in
Exhibit 5.2 and documented in the APTC policies and procedures manual.
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Exhibit 5.2: APTC Service Delivery Strategies

Service Delivery Strategy Services (Examples)

Assessment = Case management team coordination

= Needs assessment

= GED preparation (referral)

= Academic and workforce readiness assessments
= ACT WorkKeys

= Prior Learning Assessment

Career Planning = Pathway options

= Interest assessments

= Advising

= Workshops

= Career trends

= Online tools

= Online orientation

= Industry tours and guest presenters
Preparation and Supplemental = Math, English, reading

Development Education = Computer literacy

= Preparation for enrolling in online courses
= Specialized orientation for adults

Program Options = Hybrid learning options

= Modular curriculum

= Apprenticeships, co-ops, and internships

= Tech Scholars

= Job coaches

Soft Skills Development = Job search

= Résumé writing

= Mock interviews

Follow-up and Tracking = Regular contact with APTC staff from entry to completion and exit
point

Although SC ACCELERATE did not provide direct financial aid to participants, the APTC played a
key role in facilitating applications for financial aid and coordinating services provided by other
programs. The APTC staff provided a number of services directly to participants, but they
emphasized service delivery coordination (with other partners within and outside the college) so
that services were not duplicated. For each participant, the colleges documented details on all
APTC services that were delivered using five standardized forms (included in Appendix 5.1). APTC
staff maintained paper copies of all completed forms and manually entered the data elements
from all forms into the SharePoint site.

5.1.3 Key Services
Through focus groups and interviews, participants identified APTC services that they particularly

valued. Participants most frequently identified the following as key services: assessments,
tutoring, advising, résumé writing, and workshops.
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Needs Assessment. Many participants who enrolled in SC ACCELERATE experienced challenges
such as financial problems, childcare needs, and health
issues. APTC staff connected participants who had these One participant captured a

and other challenges to appropriate supportive services sentiment shared by others: “If it
available at the college and in the community. For some was not for this team, | would
participants, these assessments and subsequent referrals not be enrolled in school today.”
enabled them to continue to participate in the program.

Tutoring. Participants often requested tutoring from APTC. APTC participants commonly needed
help with their academic performance. Many participants needed remedial education.
Participants reported that they benefited from the tutoring services provided, or made available,
by APTC staff members.

Advising. Participants shared how important it was for them to have someone with whom they
could talk and build affinity. APTCs became a part of students’ support networks. Several
participants reported they felt that APTC staff had their best interests in mind. APTC Staff directed
students to financial aid sources, helped to fill out forms, and provided access to computers and
the internet. Staff also provided guidance to participants on their academic choices, such as
course selection, and financial aid. APTC staff advised participants, but did not make decisions
for students.

Résumé Writing. Participants requested assistance from APTC with writing résumés. All APTCs
helped students with job applications, mock interviews, and writing their résumés. In addition,
APTC staff provided letters of recommendation on behalf of participants who sought
employment; sent emails to participants about hiring events, career fairs, and employability
workshops; and forwarded job and internship leads to participants.

Workshops. APTC staff worked to build a bridge between a participant’s academic engagement
with the college and employment or employability. APTC staff found that workshops were a
popular way to provide participants with information relevant to employment and workforce
readiness. APTCs produced workshops on financial management, small businesses,
communication and teamwork skills, soft skills training, mock interviewing, résumé writing and
critiquing, networking skills, personal finance, and entrepreneurship. See Appendix 5.2 for a
sample of workshop flyers developed by SCC.

5.1.3 APTC Close-Out Activities

Grant funding for the APTCs expired at the end of March 2016. APTC Directors/Counselors began
planning for the transition in early 2016. As a part of planning, the consortium asked each college
to develop a plan to sustain the grant-funded activities, including the services provided in APTCs.
Each school created a unique plan detailing the services that it intended to sustain. All planned
to leverage currently available student services and campus resources, like tutoring services.
None planned to sustain the one-on-one case management support provided by the APTC
Managers. Some schools intended to provide student advising to participants through division
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advising centers that correspond with a student’s program of study. Others intended to ensure
that individuals co-enrolled in WIOA or TAA receive case management through these programs.

Consortium staff developed a formal APTC close-out process for each APTC to use to ensure that
APTC staff properly notified current program participants and guided them towards other
resources to continue to receive services. The SC ACCELERATE Checklist—APTC Transition and
Operation Sustainability articulated this process, which called for APTC staff to complete the
following nine tasks:

1. Determine division/department at the college that will receive and maintain participant
files

Update participant files

Discuss transfer process and content of file with the identified/determined division
Provide participants with uniform exit letter

Ensure all self-developed grant documents are saved in local shared drive

Update notes on current participants

Update dashboard information

Acquire DOL reporting data element from college

L © N o U ok~ W N

Coordinate DEW information requests

See Appendix 5.3 for copies of the checklist and letter templates.
5.2 Findings Across Consortium

5.2.1 Challenges

IMPAQ observed that each of the consortium’s APTCs faced the following common challenges:
1. Keeping students engaged

Retaining participants

Experiencing a heavy workload

Customizing services

ok W

Connecting to employers.

1. Keeping Students Engaged. The APTC Director mentioned that it was difficult to strike a
balance between being too intrusive and not providing enough assistance. The director found
that students often need regular contact and encouragement to be successful in their endeavors,
but too much or too little intervention may dissuade the student from continuing to work with
the APTC. At the same time, program staff reported that it was challenging to keep students
motivated and engaged, because many students had multiple responsibilities and found it
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difficult to transition back to an academic environment. The APTC staff noted that a key challenge
was keeping students engaged throughout the process. They constantly had to think “outside the
box” to keep students engaged with the program because the program had limited funding for
activities and was unable to offer direct financial assistance to participants. The staff emphasized
that it was very important to establish and maintain close relationships with their clients, so that
they could provide tailored assistance without applying a “cookie cutter” approach.

2. Retention and Certificate and Degree Completion. Because consortium schools offered classes
that taught skills that were in high demand by local employers, some APTCs lost students who
completed specific courses, but not all of the courses required for certificates. Some participants
exited their training program to obtain employment before they earned a certificate or degree.
Some already had industry experience and only needed the specialized training provided by one
or two particular courses. At TCTC, staff observed that some students dropped out of their
certificate program before completion, because the skills that they had learned in one particular
course were in such high demand that employers recruited some students immediately after they
finished the course.

3. Heavy Workload. In general, the staff at the APTCs faced challenges managing the high
workload. To provide optimal assistance to participants, and to ensure that the information that
they provided was accurate, the APTC staff had to be highly knowledgeable about college
processes, requirements, procedures, and services. This required that they engage in extensive
discussions and time with different departments. The staff also reported that they had high
caseloads and faced challenges in providing customized services based on the individual needs
of each student due to lack of time and insufficient staffing. At some centers, this was
exacerbated by vacancies in APTC positions.

4. Customizing Services. All of the program’s clients were different, and the APTC Director was
committed to treating each participant as an individual and customizing services to meet his or
her unique needs. APTC staff shared that they found it challenging to customize services because
of the volume of their caseload.

5. Connection to Employers and Assistance with Finding Employment. Some participants
mentioned that they had insufficient networking opportunities with employers. These
participants initially believed that the program would provide them with a direct connection to
employers. The program did not regularly offer these opportunities at some of the consortium
colleges. These participants mentioned that the program should have an individual who would
go to companies and build relationships with the college and the program’s participants. They
also suggested that the program would benefit if it provided more paid internships with local
employers.
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5.2.2 Successes

IMPAQ observed that each of the consortium’s APTCs adopted the following common successful
strategies and practices:

1. Served as a single point of contact
Gave guidance
Provided personalized case management

Was accessible

LA

Connected with veterans.

1. The APTC Served as a Single Point of Contact. Participants and staff mentioned that one of
the most beneficial aspects of the APTC was that it provided a single point of contact to address
their questions, concerns, and service needs. Clients did not have to find the wide range of
support services available on their own, including academic supports (e.g., advising, tutoring),
employment supports (e.g., résumé assistance, career exploration, information about job fairs,
job referrals), and other services (e.g., health care
assistance, financial aid, childcare). Participants also [REUCIERIENIulplNICRGE]:
commented that having one point of contact and one  [RUEN:EIl=R Jellidel Felelsie=Tad: ol
place on campus to go to have their questions and needs one place on campus to go to
addressed was extremely helpful. have their questions and needs
addressed was extremely
The APTC staff pointed participants in the right direction helpful.
and walked them through the entire process to ensure
that their needs were met. The staff also connected participants with resources and services
outside of the college, such as financial assistance for books and supplies. This was particularly
helpful for older adults who were new students, tended to have multiple responsibilities, and
had difficulties finding the time to navigate college processes on their own. Students and grant
staff at all of the colleges stressed the importance of having access to a variety of services in one
place without having to schedule an appointment in advance. The APTCs’ open door policy and
flexible schedule were important because of the participants’ characteristics—they were
students who often had to work and had family obligations outside of school.

2. Guidance for New Students. Participants greatly appreciated the APTCs’ one-on-one
assistance with applying for financial aid and student loans, registering and enrolling for classes,
finding tutoring assistance, and learning basic computer skills. Participants noted that the APTC
provided personalized, one-on-one attention, which other college service providers or
departments were unable to do because they served the entire student population regardless of
age. Participants mentioned that the APTC staff showed them where their classes were on
campus, introduced them to their instructors, and provided other basic information, such as how
to obtain a parking permit. Participants benefited from APTC staff help with scheduling classes.
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3. Personalized Case Management Approach.
Several focus group participants noted that the
APTC staff was in regular contact with them to
check on their academic progress and to assess
any issues and related service needs. Based on
feedback collected from 18 focus groups across [EASUECRUEUREREIRUCIEIECEYT

the consortium colleges, participants shared that encouraged them to pursue their goals.
one of the most beneficial aspects of the APTC
centers was the personalized approach to case management they encountered. Each of the APTC
Directors/Counselors performed thorough assessments and worked to provide and coordinate
an array of services and information to the program’s participants and other students based on
their specific needs. Participants shared that they came to see their APTC counselors as another
significant source of support at the college. The personal relationships cultivated by the APTC
staff were, for many clients, a critical part of the support system they needed to pursue and
achieve their educational and career goals.

Participants valued the personalized
attention they received and felt that

having APTC staff as a constant support

4. Accessibility. Participants appreciated the accessibility of the APTC Directors and noted that
they were able to speak to the director at their convenience without having to make an
appointment in advance. Easy accessibility helped students juggle multiple obligations without
becoming overwhelmed or discouraged. College-based advisors and other staff were not always
able to spend sufficient time with these individuals since they serve all students at the college.

5. Connected with veterans. APTCs engaged veterans successfully. To reach out to veterans,
APTC Directors attended Veterans’ Services meetings and other events both on and off campus.
Consortium colleges that had veterans’ centers benefited from sharing referrals and information
with these centers, which are places where veterans complete homework, conduct research, or
relax. APTC staff posted new information about upcoming veterans’ events and made sure that
clients who were veterans were first to receive new job leads and referrals.

5.2.3 Lessons Learned and Suggestions

APTCs were a key component of SC ACCELERATE's service delivery model and, as such, APTC staff
needed to be knowledgeable about all of the various processes, requirements, procedures, and
services within their college. Staff engaged in extensive and lengthy discussions with different
departments to acquire this knowledge to maximize the assistance that they could provide to
participants and to ensure that the information that they provided was accurate. APTC staff
members’ interactions with the school’s other resources helped to generate campus buy-in and
awareness of the SC ACCELERATE program.

Having APTC staff members

Whether the APTC was located in proximity to other . :
interact with school resources

workforce development resources and services
mattered. For instance, students and staff noted that
the co-location of the APTCs at GTC and TCTC near SC
Works and the Industrial Technology Center,

helped generate campus buy-in
and awareness of the SC
ACCELERATE program.
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respectively, provided more convenient access to services and helped streamline referrals to
these organizations and service delivery. With SC Works, students worked with career
development specialists at the office for employment assistance, and they attended workshops
related to résumé development, basic computer skills, mock interviews, and other job search
skills. Future grant programs should consider offering program services at or near SC Works to
effectively leverage and coordinate these types of services.

APTCs should consider finding ways to work closely with businesses that employ participants. For
example, one APTC (TCL) worked out an arrangement with a local employer to develop an
apprenticeship program. The apprenticeship program enabled students to gain work experience
while completing their academic studies and obtain the credentials to help them advance in that
job. Prior to the apprenticeship program, students left the academic program to obtain
employment, but then had to pay for their courses having not completed a degree.
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6. CURRICULA DEVELOPMENT AND REDESIGN

In this chapter we discuss all of SC ACCELERATE’s activities related to developing new curricula
and redesigning existing curricula for individual courses and programs selected by the
consortium’s colleges, as well as entrepreneurship training development. We begin the chapter
by describing the overall implementation strategies that the program used to develop and
redesign the curricula. Next, we present high-level findings across the consortium, including the
status of curricular development at each college, and discuss challenges encountered and key
successes achieved throughout the program’s implementation. In the chapter’s final section we
discuss the program’s plans to sustain aspects of the strategy after the grant period has expired.

6.1 Overall Implementation Strategies

The consortium and individual colleges designed new curricula and redesigned existing curricula
under grant strategy #4, and had several approaches to implement strategy #5 (entrepreneurship
training development).

6.1.1 Curriculum Development by Consortium Colleges

The individual colleges initially selected the programs of study and specific courses either to
redesign or develop from scratch. The colleges decided which courses and programs to focus on
based on several factors. Several colleges based their decisions simply on the local industries’
demand for more students trained and certified in the targeted occupations (e.g., skilled welders,
CNC programmers). Prior to the grant’s award, advanced manufacturing programs had already
been identified as priority training programs; local employers had expressed a need for skilled
employees. One college decided to focus on the lowest performing courses with high withdrawal
rates. Another college chose general introductory courses®® because those courses could lead to
several different career pathways. Finally, some of the colleges offered the same or very similar
courses; therefore, that other colleges had selected or chosen to offer certain courses already
factored into the other colleges’ decision-making processes because the consortium did not want
to duplicate efforts and design/redesign the same courses.

As noted in the introduction, the consortium contracted with the Clemson University Center for
Workforce Development (CUCWD) to help implement the curricular development strategy.
Specifically, CUCWD’s role was to review all curricula developed through the grant to ensure that
they met DOL’s standards, and to develop the entrepreneurship training modules. In addition,
CUCWD provided upfront and ongoing technical assistance through webinars and various ad hoc
communications to all individuals involved in the process. Based on its prior experience in a
similar role working with the Round 1 TAACCCT ASSIST grantees, CUCWD developed a highly

30 Trident Technical College selected (1) Computer Technology (CPT) 282: Information Systems Security, and (2)
Information Systems Technology (IST) 253: LAN Service Support. CPT 282 provides a comprehensive framework for
cybersecurity/information security. IST 253 provides a broad overview of virtualization technologies and products.
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rigorous, iterative review process for curricular development. The process consisted of several
overarching steps that encompassed curricular development, various reviews, piloting, and
revision. A high-level overview of this process is illustrated in Exhibit 6.1 and described further
below.3! The Interim Evaluation Report provides additional details on each specific step in the
process. Forms and other technical assistance materials developed by CUCWD are shown in
Appendix 6.2.

Exhibit 6.1: Curriculum Development Process Overview

m H CUCWD Technical Assistance (Webinars, Forms/Templates, Meetings) >

Deliverable A Deliverable B

cUcwp
Review and
Approval

cucwp
Review and
Approval

(Outlines) (Content)

- Course outline
- Module outlines
- Design checklist

- Fully-developed
content for
module(s)

Y

# b
Deliverable C Deliverable D
Pil (Final Review) Course
(Pilot) Final T | Complete
@ [ Revisions y ihe > ;
" PSrzeritseI;SIg:t - Editor Review (Upload to Skills
-St f, tS ’ - SME Review Commons)
e - Copyright Review
e

Deliverable A and Deliverable B. The first step in the curricula design process was for the
college’s course designer to complete Deliverable A. This deliverable contained the outlines for
the course and its individual modules. After CUCWD reviewed and approved Deliverable A, the
course designer began to develop Deliverable B. This deliverable was much more detailed and
resource intensive, and included all of the substantive discussion and content for the individual
modules that constituted the course. CUCWD developed detailed instructions, with associated
templates and checklists, to complete each deliverable (see Appendix 6.2).

The Deliverable B modules had to meet the consortium’s standards for the amount of instructor-
created open text, and adhere to UDL principles. The consortium required that at least 60 percent
of all course content be instructor-created (original content), and open text (copyright-free); this
was the minimum amount required to produce what Creative Commons and USDOL
recommended and considered to be a viable, OPEN course design. The remaining 40 percent of

31 See Appendix 6.1 for a more detailed graphical representation (flowchart) of the process.
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the course content could be derived from existing open sources, but that material was intended
only to supplement the original content.

The course content also had to adequately address UDL principles.3? The instructions specified
that the content for each module must be presented in a variety of ways to appeal to different
types of learners (presentations, videos, pictures, screen shots, voice recordings). Furthermore,
the modules needed to include activities and assessments that offered a variety of ways for
students to demonstrate what they have learned.

Clemson University Center for Workforce Development (CUCWD) Review and Approval. After
CUCWD received the deliverables from the college, CUCWD reviewed them to ensure that they
had adequate original, open-source content, were in an editable format, had a Creative
Commons license (or equivalent), and adhered to UDL principles. Depending on the results of its
review, CUCWD either sent an approval notice or recommendations for changes to the PM.

Pilot (Deliverable C). After CUCWD and the other parties had reviewed and approved all modules,
the course was ready to be piloted. During the pilot stage, instructors were encouraged to keep
a record of any revisions that they recommended be made to the course (organized by module).
CUCWD created a bi-weekly progress report template that the instructors could use for this
purpose (see Appendix 6.3). At the end of the pilot, students who took the course were asked to
complete a survey to gather their feedback, which was used to further inform revisions (see
Appendix 6.4). It should be noted that USDOL did not require the pilot test phase; rather, CUCWD
recommended it as a best practice.

Final Revisions/Deliverable D. Next, the program incorporated all of the revisions identified
during the pilot into Deliverables A and B, and then performed reviews. These final reviews
included a Subject Matter Expert’s (SME) review (for technical content), an editor’s review, and
a copyright review, as described below:

SME Review. In addition to the CUCWD review, each college was required to hire a SME to
review the course’s materials. The SME completed a “Subject Matter Expert Review Form”
(see Appendix 6.2) as part of this process. The form asked questions related to (1) learning
objectives and orienting questions, (2) content, (3) assessments, (4) learning activities, and
(5) tools and media. The SME was also asked to provide recommendations to improve the
course and other constructive feedback.

« Editor and Copyright Review. Each college also was required to secure a professional editor
to review the deliverable’s materials. In addition, each school was required to review the
deliverables for possible copyright infringement and to ensure that all materials had a
Creative Commons license that was properly attributed prior to the pilot. CUCWD did not

32 UDL is defined by the National Center on Universal Design for Learning as “a set of principles for curriculum
development that give all individuals equal opportunities to learn. UDL provides a blueprint for creating
instructional goals, methods, materials, and assessments that work for everyone—not a single, one-size-fits-all
solution but rather flexible approaches that can be customized and adjusted for individual needs.”
http://www.udlcenter.org/aboutudl/whatisudl|
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actually verify that the colleges completed this process, nor did it independently review the
materials for possible copyright infringement. Rather, CUCWD recommended this step as a
best practice and left it to the colleges to implement.

Course Completion. After the colleges completed the final reviews and implemented any final
revisions, they submitted the course content (with a separate list of final revisions made) in a zip
file template to Skills Commons (the DOL TAACCCT Repository). After the content was uploaded
to Skills Commons, CUCWD performed a final quality control check of all of the materials. As part
of the grant, the consortium purchased two servers that reside at Clemson University. All of the
curricula created by the colleges were stored on the servers before being uploaded to Skills
Commons. All curricular deliverables that were uploaded to Skills Commons can be downloaded
and used by any entity across the country that has received approval to access the site.

6.1.2 Entrepreneurship Training

CUCWD developed the entrepreneurship training
course under the oversight of the Consortium The entrepreneurship training
Director. The original project work plan (included with course provides students with a
the initial grant application) indicated that the entire REWEEIENEILENNIREN(I& Yo}
course would be developed and available to adult starting a business so they can
learners by September 30, 2015. However, due to make an informed decision about
unanticipated turnover in instructional design staff at EVAEGEEACRGENQIdEld R {o]g
CUCWD, the full course was not completed until them.

August 2016. The training modules did not have to go
through the same review process and deliverable stages as did the curricula developed by the
colleges.

The online course is in a massive open online course (MOOC) format and consists of seven
modules. The first two modules provide introductory information about self-employment, the
process of starting a business, and the associated financial requirements and challenges. The
course provides students with a general awareness of the rigors of starting a business so that
they can make an informed decision about whether it is the right path for them. The remaining
modules provide more specific information about starting a business in the advanced
manufacturing industry. Although some of the colleges already have entrepreneurship training
available, they do not have it available in an online format with modules.

In addition to the MOOC development, the consortium has allocated funds to pay for an

entrepreneurship training consultant to deliver workshops at each college (at no cost to the
colleges).

6.2 Findings Across Consortium

6.2.1 Status of Curriculum Development by College
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According to the original project work plan, all of the course development or redesign activities
were to be completed by September 30, 2015. However, a number of unexpected challenges
resulted in delays; we discuss these challenges in section 6.2.3. Although the bulk of the activities
have been completed, the consortium will continue work on this strategy through the end of the
grant’s period of performance. Exhibit 6.2 summarizes the status of Deliverables A through D for
each course by college (as of September 1, 2016).33 Following the exhibit, we describe the status
by college in more detail and discuss pending activities.

The Deliverable A column in Exhibit 6.2 indicates if (and when) the course outline was completed
and approved. The Deliverable B columns identifies the number of modules to be developed and
the number that are approved, reviewed (with comments from CUCWD), submitted (pending
review), or incomplete.3* The Deliverable C column identifies when the course is expected to be
piloted (or when it was piloted), if it is currently planned. The Deliverable D column shows which
courses have been fully piloted, revised based on the pilot’s feedback, and have completed the
remaining review processes (i.e., SME, editor, and copyright reviews). The Interim Evaluation
Report provided a description of each course and specific information about curricular changes
and equipment purchases.

Exhibit 6.2: Status of Curricula Design and Redesign Deliverables (as of 9/01/16)

Deliverable Status
Deliverable B

College Course Deli Deli Deli D
g u eliverable A (Modules Completed / eliverable C eliverable

Outline Pilot
( ) Total Modules) ( )
4/10 approved . .
EEM 140 Completed 6/10 reviewed No Pilot Pending
3/12 approved
EEM 151 Completed 7/12 reviewed No Pilot Pending
2/12 submitted
GTC EEM 215 Completed 20/20 reviewed!? No Pilot Pending
1/5 approved . )
MTT 145 Completed 4/5 reviewed No Pilot Pending
1/4 approved ) .
MTT 252 Completed 3/4 reviewed No Pilot Pending
MTT 253 Completed 3/4 reviewed No Pilot Pending
1/4 incomplete
sce MTT 255 Completed 5/5 approved No Pilot Pending
EEM 221 Completed 6/6 approved No Pilot? Pending
TCTC EGT 265 Completed 4/4 approved No Pilot Complete
WLD 204 Completed 6/6 approved Summer 2015 Complete
YTC AOT 133 Completed 3/3 approved Spring 2015 Complete?

33 The status of each course is based on Course Status Summary documents provided by CUCWD.

34 Approved: CUCWD completed its review of the module; if revisions were recommended by CUCWD, they were
successfully completed by the college. Reviewed: CUCWD completed its review of the module and returned
comments/suggested revisions; the colleges need to address comments and resubmit to CUCWD. Submitted
(pending review): The first iteration of the module was developed and submitted to CUCWD for review, and the
initial review is in process. Incomplete: CUCWD has not received the initial version of the completed module.
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Deliverable Status
Deliverable B

College Course Deliverable A Deliverable C Deliverable D
(Outline) W mGs e GGl (Pilot) (Final)
Total Modules)
AUT 161 Completed 7/7 approved Fall 2015 Complete?
IMT 102 Completed 7/7 approved Summer 2015 Complete®
TC CPT 282 Completed 7/7 approved Spring 2015 Complete®
IST 253 Completed 4/4 approved Fall 2015 Complete’
TCL EEM 231 Completed 6/6 approved No Pilot Pending

Approved: 64 / 110 (58%)
16 16 Complete = Reviewed: 43 /110 (39%) Completed: 6 Completed: 7

Courses (100%) Submitted: 2 / 110 (2%) No Pilot: 10 Pending: 9
Incomplete: 1 /110 (1%)

1 Creating Lab Instructional Supports (video demos and assessments) for 20 labs.

2 EEM 221 is on its third instructor and the turnover has caused delays. To complete the course, the current instructor is doing
Deliverables B and C concurrently. Module development has been abandoned. Instead, SCC is developing six lesson plans with
supplemental resources. The course will be taught regularly, but the lesson plans will be introduced into the course as they are
completed to pilot them.

3,45 Deliverable D zip folders uploaded to Skills Commons are missing certain documentation.

6,7 CUCWD has not reviewed Deliverable D zip folders uploaded to Skills Commons.

Status across consortium. The consortium’s colleges included a total of 16 courses in the
curricular design and redesign strategy. CUCWD has approved the outlines for all courses
(Deliverable A). The colleges planned to develop a total of 109 modules across all courses. The
colleges have developed almost all of the modules (97 percent). CUCWD has approved more than
half of these modules (58 percent) and has reviewed and nearly completed work on the rest (39
percent). Only one module is incomplete and has not been submitted to CUCWD. Turnover in
CUCWD'’s personnel resulted in significant delays in the review process.

Six courses have been successfully piloted. Ten of the courses will not be piloted; as noted earlier,
the pilot phase is not a requirement but a best practice recommended by CUCWD. Seven courses
are complete and the remaining nine are pending (although many are very near completion).

Pending activities. |t appears that two of GTC’s courses (MTT 252 and 253) may not be completed
due to inadequate resources and time available. GTC and the Consortium Project Director also
made the decision to contract with Microburst Learning to take over development of four of the
six courses (EEM 140, 151, 215 and MTT 252). Among other service offerings, Microburst Learning
specializes in developing and providing customized and pre-built online courses.?®

For five of the completed courses (see YTC and TTC), Deliverable D has been completed but the
folder uploaded to Skills Commons is incomplete and missing items such as the signed Deliverable
A and B forms, completed copyright and SME review forms, and accessibility reports. For courses
that were not piloted, CUCWD has asked the colleges to have their SMEs perform “teachability”
reviews to inform potential revisions for Deliverable D. For courses that were piloted, the course
instructors administered student surveys; in a few cases, these were not conducted or CUCWD is

35 http://www.microburstlearning.com/index.html
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still awaiting the results. Colleges will use the students’ feedback to inform potential revisions to
Deliverable D.

SCC has had difficulty completing the EEM 221 course due to significant instructor turnover (three
different instructors). To complete the related deliverables within the grant’s timeline, SCC,
CUCWD, and the Consortium Project Director decided to create lesson plans with course support
resources (rather than engaging in a full-scale redesign). Similarly, TCL has had difficulty
completing the EEM 231 course due to an initial lack of instructor availability. However, constant
delays by CUCWD created a critical bottleneck in the fluidity of the completion process. TCL has
also contracted with Microburst Learning to take over development of the course.

6.2.2 Status of Entrepreneurship Training

All of the entrepreneurship modules have been completed by CUCWD and uploaded to Clemson’s
EducateWorkforce platform.3® Exhibit 6.3 lists the titles of each module. EducateWorkforce is an
online portal used to house MOOC materials that can be accessed remotely by approved users
(e.g., college instructors). The platform facilitates multiple instructional delivery methods
including videotaped lectures, virtual reality simulations, interactive assessments, and open
textbooks. Initially, the plan was to have only five modules but CUCWD decided to increase the
number to seven. The content for each module is designed to be delivered in one hour or less,
making it suitable for instructors to incorporate each module easily into sections of a course
syllabus. Alternatively, the complete set of modules may constitute a full course.

Initially, the colleges planned to pilot the training modules before they were implemented fully.
However, the colleges were reluctant to agree to the pilot because they had not seen the
completed product. In addition to EducateWorkforce, the completed course will be uploaded to
Skills Commons, which allows anyone with access to download and use the modules.

Exhibit 6.3: List of Entrepreneurship Modules

No. Title of Module
1 An Introduction to Small Companies and the Entrepreneurs Who Build Them
2 An Introduction to Patents and Reviewing Intellectual Property
3 Techniques to Create a Team of Advisors and Mentors
4 From Operations to Pro Forma Financial Statement
5 Market Analysis
6 Strategy Development and Business Planning
7 Seed Financing

6.2.3 Challenges

The consortium’s colleges encountered a number of challenges developing new curricula and
redesigning existing curricula while implementing the program. The consortium’s colleges

36 See: https://educateworkforce.com/courses/course-v1:CUCWD+ENT101+2016 Spring/about
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encountered the following six fundamental challenges, which we describe in greater detail using
college-specific examples where applicable.

1. Unclear initial understanding of curricular design requirements and insufficient training
Insufficient time allocation for faculty

Constraints on faculty availability

2

3

4. Turnover
5. Delayed start
6

Delay in Entrepreneurship Training MOOC

1. Unclear initial understanding of curricular design requirements and insufficient training.
Among the six colleges, faculty and grant staff uniformly reported that they did not fully
understand the scope of the curricular development strategy at the outset of the project. As the
requirements and standards set by the consortium and CUCWD became clearer over time, faculty
and staff realized that the level of effort and resources that were required to achieve the project’s
milestones and complete the deliverables on schedule were much greater than they had
anticipated.

A key issue was the faculty’s and staff’s lack of familiarity with UDL principles and how to
incorporate them into the course redesign. This was particularly difficult for instructors who
came from industry and were accustomed to teaching in hands-on learning environments. Most
instructors were not education experts who had experience in instructional design. Many
instructors also did not realize the amount of original material that they had to create. Some
thought the redesign would entail re-writing existing materials using textbooks to develop the
content.3” Faculty also struggled to distinguish between what constituted original content versus
content that had to be attributed to other open source materials or was considered proprietary.

At the beginning, some faculty (at TCTC and YTC for instance) thought the objective was purely
to take existing courses/certificate programs, and accelerate the time to completion by
compressing the timeframe. These instructors reported that they were unaware of, or
misinterpreted, the requirement that they develop online components. It is not entirely clear
how these requirements were misunderstood since CUCWD and the Consortium Director had
presented extensive, detailed training to all colleges periodically throughout the project starting
as early as March 2013.

Finally, faculty indicated that although CUCWD conducted numerous on-site, online, and
conference call training sessions, CUCWD provided an inadequate amount of training and failed
to allocate sufficient time to learn about CUCWD’s and USDOL'’s requirements.

37 The standards set by the consortium (which exceeded DOL requirements) was that a minimum of 60 percent of
course content would be original, while up to 40 percent could be taken from open sources.
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2. Insufficient time allocated for faculty. Faculty and grant staff mentioned that the colleges did
not allocate them sufficient release time to work on the curricular redesign; accordingly, they
were unable to meet all of the requirements and still stay on schedule.3® For example at GTC,
each instructor requested a full two years of release time (to complete three courses each) based
on the level of effort they anticipated to complete the deliverables on schedule. Without full
release from teaching and other obligations, these instructors knew that they would have
significant difficulty meeting the timeline. Some instructors (from SCC and TCTC for example),
estimated that the release time that was made available amounted to only two to five hours per
week to work on the redesigns.

3. Constraints on faculty availability. In addition to not having enough time allocated to the task,
faculty found it very difficult to find time to work on the curricular redesign, even during their
scheduled release time, because of multiple obligations outside of classroom instruction.
Examples included serving on committees, facility maintenance, hosting tours, working with
employers, and advising students outside of class hours. Other initiatives also interfered with the
availability of instructors and department heads; for example, GTC’s establishment of the Center
for Manufacturing Innovation (CMI).

4. Turnover. Turnover among essential staff, including Program Managers at each college, college
faculty, and the CUCWD Instructional Designer, posed significant challenges. Turnover with
grant-funded PMs stunted progress and caused delays, especially because the incoming PM
needed substantial onboarding time to learn the process, understand the requirements, and
become informed about the status of the college’s deliverables and pending activities.

Several instructors at the colleges who were initially assigned to work on the course redesigns
left their positions midway through course development (in some cases, multiple instructors
within one college®®). Finding experienced and qualified faculty to cover the responsibilities and
courses was difficult for several reasons. Qualified candidates who had relevant industry
experience (1) did not necessarily have teaching experience, (2) could demand higher salaries
working in industry, and (3) might have been hesitant to take on a grant-funded, temporary
position.

Turnover at CUCWD later in the grant period also caused delays and communication problems.
The original CUCWD Instructional Designer left the position in June 2015. A new curriculum
coordinator was hired in February 2016 to assume the responsibilities. An interim coordinator
from CUCWD was assigned during this period, but her availability was severely limited as this was
not her primary position at CUCWD and she had to fulfill her other commitments outside of the

38 Faculty release time is defined as time given off from teaching and other responsibilities to focus on research
funded by a grant.

39 For example, at SCC there have been three different instructors working on the EEM 221 course. There was a gap
of nearly six months before the replacement instructor was assigned.
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project. This resulted in significant delays reviewing submitted deliverables from the colleges and
providing feedback.*°

5. Delayed Start. For one college, implementation of the course redesign strategy did not begin
until Year 2 of the grant. This college was hesitant to begin course redesign activities until all of
the equipment was received. The instructors also could not move forward with anything,
including purchasing the equipment, until the PM had been hired and was familiar with the
course redesign strategy. The hiring process at each college was lengthy process and took nearly
six months.

6. Delay in Entrepreneurship Training MOOC. In addition to unanticipated staff turnover,
CUCWD was backlogged with work related to the curricula development at each college, as well
as other tasks that fell outside of the scope of SC ACCELERATE. These issues adversely affected
the timeline for the Entrepreneurship Training module development and delivery of the full
MOOC. Due to the delay, the completed MOOC did not undergo a pilot phase at the colleges
before full implementation. The colleges were reticent to pilot the course until it was finalized
and available for review.

6.2.4 Successes

Despite all of the challenges described in the preceding section, there were also several key
successes achieved throughout the program’s implementation, as well as best practices
identified. These include, but are not limited to:

1. Rigorous quality standards for curriculum development imposed by consortium
Curricula design specialist/curricula assistant

Incorporating cutting-edge equipment and technology into the curriculum

Expanded capacity and access for students through flexible lab and course schedules

Professional Development for staff

o uv k~ W N

Entrepreneurship Training Workshops

We describe the successes listed above in more detail below using college-specific examples
where applicable.

1. Rigorous quality standards for curriculum development imposed by consortium. The
consortium imposed a comprehensive and rigorous curricular redesign development process to
ensure that new curricula developed under the grant met the highest standards before they were
shared externally. The iterative development, review, and approval process for the curricula
ensured that requirements, standards, and best practices set forth by USDOL and CUCWD were
achieved before each curriculum advanced to the next deliverable stage. The process included

40 According to several staff interviewed, what used to take the original curriculum coordinator at CUCWD two days
to review and turn around to colleges took up to a month or more with the interim coordinator.
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in-depth reviews by industry subject matter experts and curricular design specialists to ensure
that (1) the subject matter content was aligned properly with current industry practices, and (2)
instructional design for the online components fully adhered to UDL principles. Although not
required by USDOL, the consortium also instituted a pilot phase (Deliverable C) to provide
opportunities to further refine the curriculum based on the experiences of both instructors and
students. Finally, the consortium maintained its commitment to a high level of original, open
source content for each course (minimum of 60 percent).

2. Curricular design specialist/curricular assistant. These positions were unique to two of the six
consortium colleges, and their work helped relieve instructors of much of the time and effort
required to complete the course modules. These individuals helped translate CUCWD’s and
USDOL’s guidance and requirements related to UDL and open source requirements into
actionable items for faculty. They also assisted in reviewing draft deliverables before they were
submitted to CUCWD. For those colleges that did not have a curricular design specialist on staff,
the PM served as a liaison between CUCWD and the faculty to communicate the requirements.

3. Incorporating cutting-edge equipment and technology into the curriculum. Through grant
funding, the colleges purchased significantly upgraded training equipment and new technologies.
The updated equipment ensured that training programs were relevant to employers’ needs for
current skills, and improved the immediate employment opportunities for graduates who were
trained on the equipment. For example, SCC purchased a 5-axis computer numeric control (CNC)
machine, which is cutting edge technology in the industry. The Machine Tool Technology (MTT)
department chair commented that a number of local manufacturing companies in the
surrounding area came to the college to view and learn more about the machine; several of them
subsequently purchased the same piece of equipment and expressed interest in hiring students
who were trained to use it. The complexity of the machine, however, also presented a challenge.
The 5-Axis CNC machine (versus the more traditional 4-axis or even 3-axis) is so advanced that to
date instructors been unable to incorporate it into the curriculum. It is difficult for instructors to
find the time needed to be trained so that they can then train the students. The Interim
Evaluation Report provides detailed information on the equipment that each college purchased.

4. Expanded capacity and access for students
through flexible lab and course schedules. Students RS CIEVIEIRUIHRT)IY

are able to complete the online portions of the are employed, appreciate flexible
redesigned courses at any time and from any place if [ RCIICICRSCIURINEL ISV I [T
they have an Internet connection. For some of the [RAUSASUEIISNIVE SRR IER G
hybrid courses that have in-person lab requirements, [JRCIECLULuEpIR{eReelellS Rl
students are able to access the labs on the weekend [IEAEUSEESIACNIERIELIRTYES

during set hours to complete lab exercises. The

Electrical Engineering Manufacturing (EEM) lab at GTC, for example, is open for four hours a day
during the week and has Saturday hours. Students, particularly those who are employed,
appreciate flexible schedules, because they enable students to access the lab equipment to
complete their exercises at times that are convenient for them. This flexible scheduling also
allows students outside the college’s traditional service area to complete the courses.
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5. Professional development for staff. The grant has provided faculty and other staff with an
opportunity to learn how to effectively incorporate UDL principles into course curricula. These
opportunities were helpful for the staff's continued professional growth. The grant also has
provided new opportunities for faculty and other staff to work with each other and learn more
about college programs, services, and internal processes and procedures, which has helped
faculty and staff to build new relationships and mentorships.

6. Entrepreneurship Training Workshops. The colleges’ staff and students provided positive
feedback on the free workshops delivered by the entrepreneurship training consultant. A student
from GTC, for example, used the information from the workshop—with ongoing advice from the
consultant—to develop a business plan to develop and market an innovative, low-cost shooting
range concept. However, despite the positive feedback, not all of the colleges accepted the offer
for the free training workshops.

6.3 Sustainability Plans

As noted earlier in the chapter, SC ACCELERATE originally projected that the curricular
development and redesign activities and related deliverables would be complete by September
30, 2015 (the end of program Year 3). However, these activities have extended into Year 4; the
program plans to finalize all remaining deliverables by the end of the grant period, September
30, 2016.

Prior to the start of Year 4, the Consortium Director asked each college’s PM to assess the
different grant strategies and activities, and create plans based on the input of and direction from
the college’s leadership, to sustain (or not sustain) certain aspects of the program. Below, we
describe the plans that the colleges developed to sustain the curriculum development efforts,
including the entrepreneurship training, beyond the life of the grant. At this point, not all colleges
have clearly articulated plans to sustain the effort, but each college has the capability to update
its project sustainability plan through the end of the grant period and after the grant’s end. The
plans that we present below are subject to change.

GTC will continue to pursue the development of online, modularized courses. There is an overall
strategic movement towards creating modular courses at GTC and offering fractional credit to
meet the needs of employers and students. The college will incorporate the courses that it
created under the grant into many other curricular innovations that will shape the Center for
Manufacturing Innovation (CMI).

Developmental staff at GTC also designed contextualized reading courses to support students in
the CNC and electrical courses and to improve students’ retention and success rates. GTC,
however, has delayed this work because of difficulty scheduling the course within the dense
timeline of the curriculum. The college’s staff continue to develop ideas to address this
scheduling issue, and if the course improves students’ retention and success rates, then the
college is expected to offer the course in other academic divisions.
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TCTC has recognized the curriculum’s redesign success and will continue possible future plans to
offering these online/hybrid courses. This will give students a alterative form of learning other
than the traditional classroom setting.

YTC has decided to sustain online course development for other courses at the college. Funds to
support the sustained efforts will come partially from the Center for Teaching and Learning. YTC
will need additional funding, likely from the college’s operating budget, to continue providing
professional development for teaching strategies to improve development of eLearning courses.

At TTC, course managers will maintain and update the new curricula on an as-needed basis,
consistent with the college’s policies and procedures. This will ensure the continued use of the
new/redesigned course components after the grant.

TCL will ensure that the curricular components developed under the grant will be sustained and
largely supported by tuition and fees from non-TAA eligible students.

SCC’s sustainability plan at this point does not identify any specific plans to sustain the curricular
development efforts. However, SCC has the opportunity to update its sustainability plan until the
end of the grant and afterwards. SCC currently is focused on completing the remaining
deliverables prior to the end of the grant’s period of performance.

Overall, all of SC ACCELERATE’s consortium colleges have recognized the value, from an academic
standpoint, of having curricula available in an online format, especially for adult learners who
benefit significantly from the flexibility it provides. All of the colleges have stated their intention
to continue moving forward with putting more of their curricula into an online format.

Entrepreneurship Training. The entrepreneurship training MOOC will be utilized beyond the life
of the grant. Any instructor (within or outside of the consortium) who is granted access to the
portal will be able to access the modules and incorporate them into his or her syllabi/lesson plans.
Alternatively, colleges will be able to use the full series of modules to offer a complete
entrepreneurship training course.
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7. PRIOR LEARNING ASSESSMENT

In this chapter, we describe the SC ACCELERATE consortium’s member colleges’ implementation
of the Prior Learning Assessment (PLA) strategy. The consortium’s primary initiative under this
strategy has been to develop a consortium-wide PLA plan. However, under the rubric of the PLA
strategy, the consortium later decided to launch a separate but related strategic initiative to
conduct CareerChoiceGPS assessments for eligible students and local businesses. This initiative is
addressed separately within each section of this chapter.

In the first section, we discuss the overall PLA implementation strategy and describe the goals,
objectives, and major implementation activities that the consortium accomplished. In the second
section, we discuss findings across the consortium, including challenges and successes. In the
final section, we describe the colleges’ sustainability plans for the PLA strategy.

7.1 Overall Implementation Strategy

7.1.1 Develop a Consortium-Wide PLA Plan

Prior learning assessments enable adult learners to earn non-traditional college credit for their
work experience and other prior learning, including military and volunteer experience. Research
indicates that a well-established, researched, and validated PLA system can increase students’
persistence and graduation rates, and accelerate the time in which students will complete the
program and attain credentials.*4?

All of the consortium coIIeges aIready offer some forms Long-term goals are to increase

of PLA.#® However, the 16 colleges that make up South institutional and system capacity
Carolina  Technical Education System operate to recognize prior learning, and
autonomously under local authority and do not function ultimately increase the number

as a unified state system; as such, formal PLA processes of adults with postsecondary

are applied unevenly amongst the consortium colleges. credentials.

For this reason, the SC ACCELERATE consortium proposed

to develop a consortium-wide PLA plan through the SC ACCELERATE program to standardize,
streamline, and develop common definitions for the PLA process among the colleges, and not to
replace or change existing PLA policies and procedures at the colleges. In addition, by
standardizing PLA processes among the colleges, the consortium sought to increase current and
potential adult students’ awareness and understanding of PLA options, processes, and
procedures through consistent marketing and messaging. The consortium’s long-term goals are

41 Brigham, C. & Klein-Collins, R. (2010). Availability, use and value of Prior Learning Assessments within community
colleges. The Council for Adult & Experiential Learning: Chicago, lllinois.

42 Ebersole, J. (2010). Degree completion: Responding to a national priority. Continuing Higher Education Review, 74,
23-31.

43 For example, College-Level Examination Program (CLEP), Advanced Placement (AP), DANTES Subject Standardized
Test (DSST), Corporate and Military Credits, Excelsior Exams, challenge exams, skills demonstrations, portfolios, etc.
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to increase institutional and system capacity to recognize prior learning, and ultimately increase
the number of adults who receive postsecondary credentials.

The consortium contracted with the Council for Adult and Experiential Learning (CAEL) to provide
PLA subject matter expertise, technical assistance, and training, and to help facilitate the
program’s numerous activities related to developing a consortium-wide PLA plan. With CAEL’s
assistance, the consortium developed a multi-pronged approach to accomplish the PLA strategy’s
objectives. For the purpose of this report, we have organized the overall approach into the
following seven key activities:

1. PLA Awareness Session and Training Workshops
Establish PLA Task Force

PLA Environmental Scan

PLA Intake Tool Pilot

PLA Process Mapping

Develop a Consortium-wide PLA Plan

Establish PLA Charter Group

N o u kW N

The flowchart presented in Exhibit 7.1 illustrates the sequence of these activities and how they
relate to one another. Below, we describe these activities in detail and summarize
implementation progress and accomplishments to date.

1. PLA Awareness Session and Training Workshops. One of the consortium’s first activities
related to the PLA strategy was an initial workshop that included key representatives from the
consortium’s colleges.** This workshop, facilitated by CAEL, was held at the July 2013 consortium-
wide meeting. Attendees at the initial workshop included chief academic officers (CAQOs), vice
presidents, department chairs, representatives from the college’s registrar and student services
offices, faculty, and others involved in implementing PLA. In this initial session, participants
addressed the basics of PLA and learned about how each different college’s staff members
understood each college’s current PLA process and procedures. This session revealed
considerable variation across colleges.

After the initial awareness session, CAEL continued to conduct numerous other PLA training
workshops, conference calls, webinars, and presentations to member colleges to further efforts
across the consortium to advance and sustain SC ACCELERATE accomplishments. CAEL also
facilitated the ongoing Task Force meetings and delivered two PLA Task Force Report
presentations during the 2014 winter and summer consortium summit meetings that
summarized interim results from the Task Force and member colleges’ activities, and discussed
upcoming plans.

4 Prior to the start of the grant, the consortium colleges spent time examining their “in-place” PLA systems to help
establish a baseline understanding of how PLA processes and procedures worked at their college.
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The winter summit meeting presentation in January 2014 covered a variety of topics. Participants
discussed high level topics including consortium- and institution-level goals, PLA basics, and an
introduction to the PLA Task Force. The presentation also covered PLA resources available from
CAEL and roles and responsibilities for implementing the initial steps to develop a PLA program.
The summer Summit meeting presentation in September 2014 covered institution-specific and
consortium level accomplishments to date, professional development activities in place at each
college, improvement tools and a sample action plan, excerpts from the registrars’ survey results,
and preliminary information about the pilot PLA’s intake assessment tool.

A “Fundamentals of PLA” webinar session was held in February 2016. Subsequently, in March
2016, CAEL conducted a series of role-specific “PLA Project Charter academic webinars.” This
series included separate webinar sessions for (1) faculty/academic affairs staff,* (2) advisors and
admissions staff,%® and (3) administration staff,*” including registrars, institutional research staff,
academic administrators, and other front-line student support roles beyond advising.*®

45 See: https://cael.adobeconnect.com/p44kp3l17x5/

46 See: https://youtu.be/YMnvYvw4lrU

47 https://cael.adobeconnect.com/p8lux7q6vgl/

48 See webinar flyers in Appendix 7.1. Note: Link to Fundamentals of PLA webinar not accessible.

IMPAQ International, LLC Page 63 SC ACCELERATE Final Evaluation Report
September 2016



Fo  E A
! : Environmental Scan Develop PLA Plans PLA Charter
| Examine in-place it
S e cpteme | B HER PLA Task Force PLA Process Group
! Y [~ Awareness Established - Registrar Survey Mappin
: {pre-grant) | Session - Healthy PLA PPIng - Institution-specific {Sutste:n PLA
i g fum-wi stra
: I Assessment Tool Consortium-wide egy)
R Sk s F l
’A Task boere <—‘ PLA Intake Tool Pilot
Ligisons

Exhibit 7.1: Overview of PLA Strategy Activities

Ongoing PLA Training Workshops, Webjtnrs, and Professional Development Activities

N

Supportive
Leadership Group

Im plementation
Teams

IMPAQ International, LLC

Page 64

SC ACCLERATE Final Evaluation Report

August 2016



2. Establish PLA Task Force. To coordinate ongoing activities and move the PLA strategy forward,
the consortium established a PLA Task Force in January 2014 to lead the overall development of
a consortium-wide PLA plan and to assist with institutional PLA plan implementation. The Task
Force consisted of the Consortium Director, SC ACCELERATE Program Managers, and other
college members involved in implementing the PLA.%° Each college nominated representatives to
serve on the Task Force, which met monthly throughout the grant period.

For the initial formation of the Task Force, CAEL recommended a “PLA liaison” structure
consisting of campus-based Supportive Leadership Groups and PLA Implementation Teams,
which was instituted. The Supportive Leadership Groups met sparingly and included the college
President, Vice President of Academic Affairs, Vice President of Student Affairs, Admissions,
Registrar, and Deans. The responsibilities of these high-level decision-makers included providing
initial go-ahead and approval for key decision points. The PLA Implementation Teams met more
frequently and comprised a cross-functional team consisting of faculty, registrars, subject matter
experts, and PLA advocates. Initially, Task Force members served as primary liaisons with the
Supportive Leadership Groups and PLA Implementation Teams. Over time, college
representation on the Task Force changed based on members’ availability and role.

To achieve the strategy’s goals, the Task Force implemented an iterative process of professional
development and planning on campuses. The PLA Task Force served as a catalyst enabling
consortium members to accomplish the following institution-specific aims: engage campus
leadership teams and CAOs; analyze PLA polices and identify the types of PLA credit awarded;
provide PLA professional development;*® develop maps of PLA processes from enrollment
onward; identify opportunities to improve PLA processes; and, modify the pilot PLA intake tool
based on feedback.

3. PLA Environmental Scan. Each consortium ’ ’
member continuously assessed the state of the PLA [ ERS IS ENENEe V1l ER

systems in place at the respective college. As noted *  How would a student or faculty member

earlier, this process began even before the start of find out about the PLA options available?
the grant period. The consortium used several Who suggests PLA options to students and
methods to facilitate and standardize the when?

assessment process, including administering an Who determines whether the prior learning
environmental scan questionnaire, reviewing is related to the program of study and if
course catalogues, conducting gap analyses, and credit should be awarded?
implementing a Healthy PLA assessment tool. In How is PLA communicated to faculty,

addition, the consortium surveyed all 16 South college leadership, and community
Carolina Registrars to collect information on the partners?
use of PLA across the state.

49 Such as Registrar, Financial Aid, Instructors, Associate Deans/Deans, Student Services, Marketing, Continuing
Education.
50 PLA 101 at YTC, TCTC, and SCC
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The environmental scan questionnaire included a list of common PLA types. Each college was
asked to identify whether the college currently offered the PLAs. The questionnaire also included
a series of qualitative questions to better understand the PLA process. Consortium members
analyzed college catalogues and course offerings to determine how many types of PLA were
offered, and to obtain information on the PLA processes. Participating colleges also performed
“swim lane” analyses to help map the PLA processes and identify any gaps. When analysts
diagram a business process that involves more than one department, “swim lanes” enable them
to clarify not only the steps and the person or entity responsible for those steps, but also how
and whether delays, mistakes, or cheating are most likely to occur.>?

As the consortium clarified its expectations to assess the member colleges’ PLA systems
systematically over time, the consortium (with guidance from CAEL) developed a “Healthy PLA
Assessment Tool” to enhance the PLA information collection and assessment activities. The tool
is included in Appendix 7.2. Each college was asked to rate their institution, on a scale from 1 to
5, with respect to 24 different statements that were organized into the following 6 topic areas:

1. PLA Policy and Procedures

2. Academic Criteria
3. Assessment

4. Student Support
5. Infrastructure
6.

Oversight and Research

Each college used the results to establish a baseline of performance prior to the start of any PLA-
related initiatives, and to check progress over time.

The Registrars’ survey asked each Registrar to indicate the types of PLA that were accepted at
their college, to define the PLA processes that were used, and to describe the methods for
marketing PLA options and communicating information to faculty and students, among other
questions.>?

4. PLA intake tool pilot. Concurrent with the ongoing PLA system assessment process, CAEL
developed an online PLA intake tool that participating consortium colleges piloted from July 2015
until the following winter semester. The tool, which was customized by CAEL for the SC
ACCELERATE program, was developed to actively “frontload” the PLA process for students,
advisors, and faculty, with the objective of strengthening, streamlining, and promoting PLA
during the student intake process. The consortium also created a guide for students on how to
complete the PLA tool. Based on feedback from the colleges, the consortium revised the tool and
currently is implementing it through the three institutions participating in the PLA Charter Group
(GTC, SCC, and TCTC).

51 https://en.wikipedia.org/wiki/Swim_lane
52 Eleven responses were collected out of sixteen campuses.
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5. PLA Process Mapping. The member colleges mapped out the information from the PLA system
“self-assessments” via their respective Task Force members to provide faculty and staff members
involved in the PLA process with a clear understanding of the process and steps for students to
obtain prior learning credit. However, only three of the colleges, GTC, SCC, and TCTC,
accomplished specific process mapping. The other colleges opted to help develop a consortium-
wide plan only, as required, noting that their actual internal PLA process was acceptable and did
not need to be modified.

6. Develop a Consortium-wide PLA Plan. An initial consortium-wide PLA plan was drafted in
August 2014 and supplemental information to support the strategies continued to be
incorporated into the plan over the course of the program. The Consortium Director and CAEL
did considerable work to strengthen the individual plan components after the initial plan was
drafted. The Consortium Director and CAEL also continued to meet with the member colleges’
CAOs to outline PLA status and discuss sustainable PLA strategies. They issued numerous
iterations as the colleges accomplished benchmarks. We include the most recent version of the
draft plan in Appendix 7.3.

7. Establish PLA Charter Group. Three participating SC The PLA Charter Group is
ACCELERATE colleges, GTC, SCC, and TCTC,* established  NSiEIRe RN Rt VR I8 EIRe

a PLA Charter Group to replace the Task Force. The the plans and recommendations
participating colleges charged the group with advancing of the Task Force.

the Task Force’s plans and recommendations. Consistent

with the SC ACCELERATE grant’s overarching goal, the group’s objectives are to develop and
implement a robust PLA system to “increase the enrollment, progress, completion, and work-
readiness of adult students,” and, in conjunction with PLA implementation, “increase [colleges’]
focus on the adult student population through marketing and internal awareness.”>* The PLA
Charter Group Board was made up of the three colleges’ CAOs, the Consortium Director, and
CAEL. The full group’s membership included smaller teams consisting of key “implementers” who
were involved at various points in the PLA process. For example, for GTC, these representatives
included staff from corporate and career development, career services, financial aid, admissions,
advising, marketing, and the registrar. The GTC CAO actively recruited the group’s members.

7.1.2 CareerChoiceGPS Assessments

In August 2015, the consortium contracted with the Smart Work Network (SWN) to provide
CareerChoiceGPS®> assessments to all current and potential program participants (i.e., students
who met the SC ACCELERATE’s eligibility criteria), as well as benchmarking assessments for
current employees in varying occupations at local businesses and manufacturers (the assessment
instrument is the same). The original grant work plan did not include the assessments; however,
the Consortium Director elected to pursue this opportunity because of available funds and

53 At their discretion, YTC, TCL and TTC elected not to participate in the PLA Charter Group.
54 The PLA Project Charter (The New Normal): See Appendix 7.4.
55 GPS = Growing Professionally the Smart way).
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because the Director anticipated that the assessments would provide positive, sustained
benefits. CAEL also indicated that the CareerChoiceGPS assessment is an excellent first step in a
viable PLA process and would, therefore, further support the PLA strategy.

The CareerChoiceGPS is intended to “provide South Carolina manufacturing industry leaders with
a formula and the assessments for matching their most critical job roles to SC Technical College
students.””® The benchmarking assessments are administered at local businesses by SWN to
identify the specific attributes of a successful employee within a particular industry/occupation
type. Participating companies will receive a reliable, customized, predictive hiring model that
they can use to assess and select future job candidates. The companies can provide these data
to SC technical colleges to identify the best matches, according to the company’s selection
criteria, with the students’ assessments.

The student assessments can provide predictive The CareerChoiceGPS data can
evidence about the certificate or degree programs and be used by colleges’ admissions
associated career paths for which the individual is best and career services teams to
suited. Proper alighnment of students’ interests, skills, advise their students about

and abilities with related education programs (and educational programs and career
corresponding career pathways) may improve the opportunities that align with
likelihood of achieving their educational and their assessment results.
employment objectives. Using predictive analytics to
generate individual “fit scores” for more than 60 different career families and hundreds of job
roles, the CareerChoiceGPS matches students’ profiles to the validated profiles of high
performers in hundreds of job fields.>” The data can be used by colleges’ admissions and career
services teams to advise their students about educational programs and career opportunities
that align with their assessment results. The CareerChoiceGPS is a nationwide product; colleges,
thus, can use information about national trends. With this grant effort, however, the SC technical
schools will examine local industry and connect students with local employers.

Based on SC ACCELERATE’s current contract with SWN, the assessments will be available for one
year until spring 2017. Assessments were offered to all six SC ACCELERATE member-colleges;
however, only three decided to take advantage of this resource: GTC, SCC and TCTC. The
Consortium paid for $165,000 worth of assessments for each college. This includes 18,000 total
assessments in addition to validation of the accompanying data via participating colleges and
industry partners. The consortium reallocated to the participating colleges the assessments that
it originally had allotted to the non-participating colleges.

56 “Creating a Sustainable Blueprint for Matching Technical College Students with Advanced Manufacturing and
other High-Demand Industries in South Carolina”. Smart Work | Network. February 1, 2016.

57 “Smart Work | Network and SC ACCELERATE: Bringing the Power of ‘Big Data’ to South Carolina’s Technical College
Adult Learners”. Carolina Creative Press Release.
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The participating colleges are still rolling out the initiative. SWN is working with the leadership at
GTC, SCC, and TCTC to embed the assessments into various aspects of student engagement. In
addition to the first three colleges mentioned, SWN is offering CareerChoiceGPS assessments to
SC ACCELERATE's industry partners across South Carolina to build a valid database while assisting
those businesses and their local educational institutions in providing an education-to-career
connection to citizens.>® The consortium also has started offering these assessments to non-
consortium colleges as well if they find it a useful resource.

7.2  Findings Across Consortium

Below we discuss some of the major findings related to developing a consortium-wide PLA plan
and conducting the CareerChoiceGPS assessments. We discuss challenges and successes, as
applicable, within the findings.

Assessment of current PLA systems revealed considerable variation. Although the colleges
already had established PLA processes and procedures, the initial awareness session and
subsequent college surveys revealed considerable variation in how different staff members
understood PLA options, processes, and procedures. In the session, participants also helped
identify possible opportunities to improve or streamline existing PLA systems, even for those
colleges that originally did not feel a need to change or improve their processes.

Excerpts from the registrars’ survey results, as presented in CAEL's Task Force Report in
September 2014, supported this finding. Results showed variation in acceptance among other SC
technical colleges of PLA used by military (MOS and DSST) and wide variance in who suggests PLA
options to students. CAEL’s analysis indicated that registrars know more about PLA options than
faculty, yet, internal PLA processes beyond the registrar vary widely, and many institutions are
passive, leaving students with the responsibility of obtaining information about PLA.>® Based on
these findings, CAEL recommended that colleges improve their marketing to publicize PLA
options available to the military; ensure that PLA responsibilities are outline appropriately and
consistently; and, implement a proactive approach to advising new and prospective students.

A well-designed PLA intake tool can increase the number PLA credits awarded. Some of the
students who completed the pilot assessment provided feedback that the tool was long and too
cumbersome to complete—it took students one to two hours, on average, to complete.
However, the consortium staff believed that any comprehensive and worthwhile PLA will take at
least that long to complete. They reported that the time investment is worthwhile, especially
considering the time and money it could potentially save students if they are exempt from taking
one or more courses. Furthermore, incorporating the PLA assessment into the initial student
engagement/intake process ensures that all possible PLA options are being provided to students.

8 The CareerChoice GPS assessments were in the process of being rolled out at the time of IMPAQ’s final site visit.
Therefore, IMPAQ was unable to gather participant feedback on this topic in the focus groups.
59 See PLA Task Force Report, September 10, 2014, in Appendix 7.5.
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Inadequate and inconsistent PLA marketing to students. The colleges’ internal review and
assessment of their existing PLA systems revealed that the marketing of PLA to current and
prospective students (adults in particular) was inadequate and that colleges communicated
inconsistent information about the process, procedures, requirements, and so forth. This finding
indicated that the colleges need for more visible, active, clear, and consistent PLA communication
strategies for outreach and marketing activities.

Support needed from leadership to develop state-wide PLA plan. One of the college respondents
noted that the college’s PLA processes did not change as a result of the grant because the current
plan works and the college did not think it needed to be changed. This respondent also
commented that South Carolina is not ready to develop a state-wide PLA plan and suggested that
there should be a statewide mandate to develop a state-wide plan with robust, standardized PLA
systems in place at each college, which the colleges would take seriously. Despite the fact that
college presidents knew of the requirement of SC ACCELERATE to develop a consortium-wide PLA
plan, the respondent suggested that support from the Commission of Higher Education would be
necessary to develop such a plan, and that these leaders should have talked about the plans for
PLA and the goals of the grant prior to the awarding grant to make it a viable effort. This is why
the Consortium Director presented grant strategies and goals to college leaders early on in the
project. However, due to the lack of buy-in and support from all senior-level leaders, consortium-
wide PLA did not get traction. It should be noted that the consortium leadership’s management
and accomplishment of their PLA strategy was identified as one of many “best practices” during
the grant’s DOL management audit/review.

CareerChoiceGPS Assessments. Despite the fact that the CareerChoiceGPS assessments were
going to be provided free of charge to the consortium colleges, three of the colleges decided not
to accept them. Although the assessment is online and SWN was contracted to interpret the
results, and train college staff as needed, for unknown reasons staff at some colleges were
reluctant to participate. With approval from college leadership to implement the GPS
assessments as part of PLA strategy, the participating colleges recently held training sessions for
relevant departments to determine the most viable areas to use the assessments for student
success.

7.3 Sustainability Plans

CAEL is preparing to present professional development on PLA for the consortium to explain to
faculty and staff how PLA works, and PLA’s importance to their daily work, the work of the
college, and students’ success. This professional development session will be retained for future
presentations to new faculty and staff at the consortium colleges.

GTC is continuing to map out the PLA process and the steps for students to obtain prior credit
within each area of study at the college. Eventually, GTC plans to roll out a PLA marketing
program across campuses to assist faculty and staff in administering PLA assessments. This will
assist the college in recruiting and retaining students, and encouraging them to persist with and
complete their studies.
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GTC was one of the three colleges involved in the “post Task Force” PLA Charter Team—the other
two colleges include SCC and TCTC. SCC and TCTC indicated that they intend to use SC
ACCELERATE-developed PLA tools and resources to enhance their institutions’ credit for prior
learning process but they did not outline this in their initial sustainability plans. However, each
college has the capability of updating their project sustainability plan through the end of the
grant period and post-grant. This is anticipated to happen for both SCC and TCTC. The SC
ACCELERATE consortium also foresees this occurring with the other three colleges once they
witness the advantages of doing so as exemplified by GTC, SCC and TCTC.

Finally, it should be noted that the PLA intake tool developed by CAEL, in collaboration with SC
ACCELERATE, is in the process of being scaled up and implemented nationwide. The tool has been
renamed the “PLA Intake Accelerator” in recognition of SC ACCELERATE’s contributions.
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8. LESSONS LEARNED AND RECOMMENDATIONS

In this report we discussed the main components of SC ACCELERATE and how the consortium
colleges implemented each of these components. We also identified ways in which the
consortium effectively leveraged key partnerships and subject matter experts to ensure quality
in the design and delivery of the program’s activities and related deliverables. For each program
strategy, we presented the successes that resulted from the strategy’s implementation and the
challenges that confronted the program. We identified these successes and challenges based on
our numerous interviews with the program’s staff and stakeholders,®® extensive document
review, in-depth focus groups with the program’s participants, and analysis of program
participation data.

In this chapter, we outline the primary lessons that we learned from the implementation
evaluation. Lessons learned refer both to positive experiences that yielded successful results, and
to negative experiences that resulted from malfunctioning processes, weaknesses, or
undesirable influences. These lessons provide valuable insight on the types of changes to service
delivery and/or reforms or innovations to the program’s systems that would improve outcomes
for participants and would benefit from further research. Furthermore, these lessons
demonstrate the program’s innovations that were most effective and the circumstances in which
other entities can replicate them successfully.

In the next section, we present a synopsis of lessons learned through the program’s
implementation successes and challenges, which we organize according to the related SC
ACCELERATE strategy or program management activity. Following this discussion, we present our
overall recommendations.

8.1 Lessons Learned
8.1.1 Outreach, Marketing, and Recruitment

SC ACCELERATE exceeded the number of participants it proposed to serve by 60 percent as a
result of the outreach, marketing, and recruitment strategies employed by the program. The
program’s successes in outreach, marketing, and recruitment likely resulted from common key
strategies including staff taking advantage of good timing and recruiting participants with a
personal touch. Staff shared that their most effective outreach strategy was speaking with
individuals to help them understand the potential benefits of the program. The program’s other
key recruitment strategies included participant referrals, consistent branding, coordinating with
SC Works, and championing the program within the colleges. Colleges successfully recruited new
participants by asking current participants to refer their peers to the program. SC ACCELERATE
ensured consistency in branding and messaging across the consortium colleges. The consistent

80 Including, among others, the Consortium Director, other consortium-level grant staff, the CUCWD instructional
designer; Program Directors, APTC staff, college faculty, and workforce partners.
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branding helped staff champion SC ACCELERATE within their colleges. Moreover, the colleges
coordinated with SC Works to ensure that they received referrals from workforce partner
programs.

Even with many successes, SC ACCELERATE staff found that certain aspects of outreach,
marketing, and recruitment were challenging. Some staff shared that they experienced delays in
recruiting participants because they participated in the program’s in-depth start up activities.
Moreover, all consortium colleges had challenges recruiting TAA individuals despite focused
efforts to reach out to this population. Some consortium staff members also shared that their
lack of access to a full-time marketing and outreach coordinator was challenging.

8.1.2 Adult Post-Secondary Transition Centers (APTC)

SC  ACCELERATE’s APTCs served participants Participants shared that it was
successfully. The centers were accessible, offered helpful to be able to access a
participants flexible options, provided guidance to variety of services in one place.
participants who were also new students, functioned as
a single point of contact, and delivered personalized case management services. Participants
shared that they found it helpful to access a variety of services in one place. In addition,
participants benefited from assistance from a staff person who provided them with helpful
guidance and offered flexible options. Participants noted that the APTC's staff’s ability to provide
participants with a personalized experience, based on a participant’s specific needs, made a
difference to them. Participants who were older adults who were new students, and needed help
navigating the college environment, found the individualized assistance particularly helpful.

The program also confronted challenges in implementing the APTCs. Perhaps not surprisingly,
some of the challenges resulted from conditions and circumstances in which APTCs were unable
to provide participants with flexible, accessible, and/or personalized services. At times, APTC staff
reported having to balance high caseloads while keeping up with the college’s processes,
requirements, procedures, and services. APTC staff reported that at these times, they had
difficulties providing customized services because of limited time and insufficient staffing. Other
challenges ATPC staff experienced included retaining participants, keeping them engaged, and
connecting them to employers.

8.1.3 Develop New Curricula and Redesign Existing Curricula

SC ACCELERATE designed and implemented a highly rigorous curricular development and review
process to ensure that the products developed under the grant met the highest quality standards
in terms of creating original, online, open-source content that incorporated multiple strategies
to address Universal Design for Learning (UDL) principles. Because of this rigorous process, SC
ACCELERATE’s proposal to develop new curricula and redesign existing curricula for 16 courses
across 6 consortium colleges may have been overly ambitious. It was overly ambitious for GTC in
particular, which proposed six courses.

IMPAQ International, LLC Page 73 SC ACCELERATE Final Evaluation Report
September 2016



The program devised the curricular development deliverables and associated timeline during the
grant writing stage. As such, the program was unable to predict with precision the amount of
time and resources that the program would need to successfully achieve all of the milestones
within the proposed timeframe.®! Across colleges, faculty and grant staff reported that they did
not fully understand the scope and requirements of the curricular development strategy initially.
The faculty who worked on the strategy were hands-on trainers and generally had experience in
industry; they were not necessarily experienced educators with in-depth knowledge of curricular
design principles and techniques.

As the program’s understanding of the scope became clearer over time, the timeline began to
appear unrealistic and the level of resources that
colleges could dedicate to the strategy appeared
insufficient  (faculty release time). This was
compounded by other issues and unforeseen
circumstances: scheduled faculty release time was
often consumed by other responsibilities (e.g., student
advising, facilities maintenance, employer
engagement), and unexpected faculty and grant staff
turnover resulted in delays. Furthermore, the start of
the curricular design activities was delayed because the
instructors could not proceed (including purchasing equipment) until the SC ACCELERATE PM was
hired and became familiar with the course redesign strategy. The hiring process at each college
was lengthy and took approximately six months.

Hiring an experienced Curricula
Design Specialist to serve as a
liaison between college faculty,

Project Managers, and CUCWD
allowed one college to mitigate
challenges and expedite
curriculum development.

YTC, one of the consortium colleges, successfully mitigated some of these issues by hiring an
experienced Curricula Design Specialist to serve in a liaison role between the college faculty, SC
ACCELERATE PM, and CUCWD. This enabled the instructors to focus on the technical content of
the curriculum while the Curricula Design Specialist worked with them to address other aspects,
such as addressing UDL guidance/principles.

Despite these challenges, SC ACCELERATE’s consortium colleges made significant progress on the
curricular design/redesign while maintaining a high level of rigor and quality. As of September 1,
2016, SC ACCELERATE had completed seven of the 16 courses (i.e., Deliverable D is complete).
The consortium also has approved fully the majority of modules for the remaining courses, or
CUCWD has reviewed them and recommended minor changes. The consortium expects to
complete all courses by the end of the grant’s period, and likely will complete them earlier. After
the courses are fully implemented, students will be able to complete the online portions of the
redesigned courses at any time and from any place they have an Internet connection, which will
greatly expand access to the programs for adult learners inside and outside of the colleges’
traditional services areas.

61 In the original TAACCCT grant application, the course development/redesigh and implementation of
new/redesigned courses was anticipated to be completed by September 30, 2015, the end of program Year 3.
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SC ACCELERATE successfully incorporated significantly upgraded training equipment and new
technologies into the targeted programs. By integrating this equipment, the program ensures
that the colleges’ training programs will respond and be relevant to employers’ needs for
employees who have current skills, which will improve the immediate employment opportunities
for graduates. Finally, the program’s efforts on this strategy provided the colleges’ faculties and
other staff with opportunities to learn how to effectively incorporate UDL principles into course
curricula. These opportunities contributed to the continued professional growth of faculties and
staff.

8.1.4 Develop a Prior Learning Assessment (PLA) Plan

Although each SC ACCELERATE college participated in the development and implementation of
the various PLA strategy activities, there was some initial hesitation to revisit and potentially
change PLA processes and procedures already established at each college. However, through PLA
awareness sessions, ongoing training workshops, and a thorough “self-assessment” process,
colleges began to identify potential deficiencies in their processes and opportunities for
improvement.

For example, there was substantial variation in how the staff and students at each college
understood internal PLA processes, procedures, and options. The PLA activities also revealed that
the colleges’ marketing and communication of PLA options and processes to current and
prospective students (adults in particular) was somewhat inadequate and inconsistent. Colleges
also discovered that students were responsible for finding out about the PLA.

The findings indicated that colleges should outline PLA responsibilities properly, and incorporate
visible, clear, and consistent PLA communication strategies in their student outreach and
marketing activities. They also indicated that colleges should implement a more proactive
approach to advise new and prospective students about PLA. The PLA intake tool piloted by the
colleges provided anecdotal evidence that a well-designed PLA intake tool, “frontloaded” during
the student enrollment process, can increase the number of PLA credits awarded and make the
options clear to the student. Although all of the consortium colleges valued and benefited from
the PLA assessment and professional development activities, only three of the colleges continued
to work with the consortium on further PLA strategy development through the PLA Charter
Group.

8.1.5 Entrepreneurship Training

Students’ need and demand for entrepreneurship training from South Carolina technical colleges
was understood prior to the grant, which was why SC ACCELERATE included the strategy. SC
ACCELERATE identified an important need to provide students and faculty with clear information
about how to start and run a business. Self-employment is an attractive option to many students,
particularly those who live in more rural areas where long-distance commutes can be a significant
barrier to employment. However, many students do not fully realize the risks, difficulties, and
requirements of starting a business. The first module in the Entrepreneurship Training series
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addresses this issue and focuses on the realities of general self-employment; subsequent
modules focus on business development and self-employment in manufacturing, specifically.

Progress on the modules was delayed due to the absence of a CUCWD instructional designer for
nearly a full year. Because the modules were still under development during the final site visit
activities, IMPAQ was not able to gather CUCWD’s perspectives on final lessons learned.

Now that the training modules are complete, the program will make them available for any
instructor to use. This will give instructors the flexibility to provide entrepreneurship training to
their students without requiring that students enroll in a separate course. Instructors can choose
one or more of the modules to incorporate into their course syllabi, as needed. Alternatively, the
complete set of modules may constitute a full course.

8.2 Recommendations

In this section, we present overarching recommendations based on the program’s key successes
and challenges, and the lessons that we learned from the program’s strategies and project
management activities. We hope that these recommendations will be useful to the consortium’s
colleges, other grantees implementing similar programs in the future, USDOL, and other third-
party evaluators.

Outreach, Marketing, and Recruitment

Develop targeted outreach strategies for efficiency. The use of college management
information systems to identify students who met the eligibility criteria helped staff target
prospective participants. Classroom visits by SC ACCELERATE staff to the targeted training
programs to present information about the program’s students also proved effective.
Colleges were able to identify the target populations by leveraging the support of and
collaborating with public workforce system staff (e.g., WIOA, Wagner-Peyser, TAA, Veterans
programs, Adult Education, Vocational Rehabilitation).

= Ensure consistency in the program’s branding and messaging across and within consortium
colleges. The consortium should educate relevant college staff (e.g., admissions, faculty,
academic affairs, etc.) on the program’s services and benefits so that they are able to properly
inform potential participants and make appropriate referrals. Although the consortium
marketing coordinator provided information and materials to each college for subsequent
distribution and discussion between local college program managers, APTC staff, and college
departments, this further dissemination didn’t always occur. It would behoove future
grantees for similar initiatives to have a full-time marketing and outreach coordinator to
improve the depth of dissemination.

« Involve program participants in outreach. Word-of-mouth was an effective way to promote
the program and recruit new participants. By providing testimonials, endorsing the program
(through online videos and social media posts), and serving as “program ambassadors” to

IMPAQ International, LLC Page 76 SC ACCELERATE Final Evaluation Report
September 2016



promote the program to peers, participants lent credibility to the program and demonstrated
the benefits of participation.

Adult Post-Secondary Transition Centers

- Replicate/sustain the APTC model to effectively address the needs of adult learners. APTCs
were particularly helpful for adult students because they provided them with a single point
of contact to address all of their questions and service needs. Many adults, particularly
dislocated workers and those who had significant barriers to employment, needed
personalized, one-on-one attention to successfully navigate college administrative processes,
obtain support services, and succeed academically. Colleges that implement a similar case
management model may improve enrollment, retention, education, and employment
outcomes for adult learners.

« Allow time to onboard grant staff. Before the APTC staff were able to serve participants
effectively, they needed a significant amount of time to learn about the college’s
organizational structures, administrative processes, programs, and services. APTC staff also
needed time to build relationships with community partners and learn about the types of
services and resources available. Grant staff who will fill similar case management positions
should anticipate a steep learning curve and have sufficient time for onboarding.

Develop a Prior Learning Assessment Plan

« Develop clear and consistent marketing of PLA options and processes to students. SC
ACCELERATE’s colleges recognized that they needed to improve how they promoted and
communicated PLA options and processes to students. PLA information should be easy for
students to find and understand. Moreover, colleges should provide standardized
information in their resources, such as course catalogues, and marketing tools, such as
college websites.

Ensure relevant college staff understand the PLA’s process and options at their college. Our
evaluation of SC ACCELERATE’s PLA strategy activities revealed that there was considerable
variation among the different staff members’ understandings of each college’s PLA options,
processes, and procedures. To ensure that students receive accurate and consistent
information about PLA, staff who have varying roles in different departments within the same
college should develop a uniform understanding of the PLA. Examples of relevant staff include
faculty, advisors, and academic affairs, admissions, including testing center staff and financial
aid department employees, and administrative officers, such as registrars, academic
administrators, and other front-line student support roles beyond advising.

« Engage PLA subject matter experts. The SC ACCELERATE consortium benefited greatly from
CAEL’s technical support, PLA subject matter expertise, and guidance, as it implemented the
PLA strategy’s activities. Organizations that plan to develop new and/or revise existing PLA
processes should consider engaging PLA experts to assist with professional development and
help design and coordinate activities.
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Consider implementation of a PLA intake tool. Colleges may want to consider implementing
a proactive approach to PLA by developing a comprehensive PLA “intake tool” and
“frontloading” it into the admissions and enrollment process. This approach may increase the
number of students who take full advantage of PLA options and receive college credits based
on their prior learning experience.

Develop New Curricula and Redesign Existing Curricula

Include a dedicated curricular design specialist in the staffing structure. Programs should
hire an experienced curricular design specialist to work exclusively on curricular design and
redesign efforts because having one specialist focused on the efforts creates efficiencies,
improves quality, and expedites progress. A curricular design specialist (1) helps SMEs/faculty
develop the curricular components and materials that don’t require subject matter expertise;
(2) performs formatting and editing tasks; (3) assesses adherence to UDL principles; (4)
ensures that the materials comply with requirements for open-source content (proper
attributions, citations, tags, etc.); and, (5) liaises with entities such as CUCWD or USDOL to
translate guidance and recommendations for faculty.

Hire a curriculum developer. In the SC ACCELERATE implementation, instructors had limited
availability to work on curriculum development, even if they were provided with release time
or overload pay. Many faculty became overburdened and considered the time allocated for
curricular development to be inadequate. This resulted in faculty turnover and significant
delays. Programs should hire a temporary curriculum developer to alleviate these challenges;
however, it may be difficult to find someone who has the necessary expertise and who is
willing to take a temporary, grant-funded position.

Anticipate high level of effort and develop contingency plans. Programs that intend to
adhere to a rigorous curricular development and review process, such as the one instituted
by SC ACCELERATE, which entailed numerous courses and significant curricular changes, level
of effort, and staffing resources, must plan carefully. The programs should devise contingency
plans, such as contracting with a third-party curricular developer in the event of turnover. It
may also be useful to articulate in the Solicitation for Grant Applications (SGA) specific
guidance and recommendations.

Make entrepreneurship training modules available to all technical colleges. It is essential
that students who are interested in self-employment fully understand the rigorous
requirements, risks, and steps that are involved. The open-source, online, modularized
entrepreneurship training course that SC ACCELERATE developed is a highly effective
solution. It will provide to instructors throughout South Carolina a menu of pre-packaged
training modules that they can choose to incorporate into their lesson plans.

Program Management

Allow an extended period of time to fully staff the grant’s positions. SC ACCELERATE's
colleges reported that it often took at least six months to fill a single grant position. Program
Managers had to follow the college’s hiring process and comply with all rules and regulations,
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which took a lot of time. The hiring process also took a long time because it was difficult to
fill temporary, grant-funded positions.

Develop centralized data repository. The SC ACCELERATE consortium developed a
SharePoint site to enable the colleges to share information easily with one another and
streamline reporting activities. The site housed in one central location participation data,
outcomes data, and other key program documentation from all of the colleges, which all
consortium staff could access.

Evaluation

Confirm access to individual-level data. External evaluators who conduct an impact study or
rigorous outcomes analysis should confirm that individual-level data on participants and
control group members are available and accessible at the outset of the project. Evaluators
also should initiate discussions with the grantee’s staff and data owners to discuss and clarify
data requests. The evaluators should develop and execute a data sharing agreement to obtain
and document the commitments from data providers.
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APPENDIX 2.1: DEFINITIONS OF ADVANCED MANUFACTURING NAICS CODES

There are not yet any standard definitions that classify NAICS industry categories as “advanced”
rather than as “traditional” manufacturing. For this report, IMAPQ drew upon the definitions that
the New Jersey Department of Labor created in Spring 2015.%2 IMPAQ expanded New Jersey’s
transportation equipment manufacturing definitions to include automobile manufacturing,
because while this is not a large sector in New Jersey, it is a growing sector in South Carolina and
often involves high-tech, automated manufacturing processes. Table 1 provides all of the
advanced industry categories in detail.

Table 1. Definitions of Advanced Manufacturing NAICS Codes

NAICS code Description

Chemical manufacturing
325110 Petrochemical Manufacturing
325120 Industrial Gas Manufacturing
325130 Synthetic Dye and Pigment Manufacturing
325180 Other Basic Inorganic Chemical Manufacturing
325193 Ethyl Alcohol Manufacturing
325194 Cyclic Crude, Intermediate, and Gum and Wood Chemical Manufacturing
325199 All Other Basic Organic Chemical Manufacturing
325211 Plastics Material and Resin Manufacturing
325212 Synthetic Rubber Manufacturing
325220 Artificial and Synthetic Fibers and Filaments Manufacturing
325311 Nitrogenous Fertilizer Manufacturing
325312 Phosphatic Fertilizer Manufacturing
325314 Fertilizer (Mixing Only) Manufacturing
325320 Pesticide and Other Agricultural Chemical Manufacturing
325411 Medicinal and Botanical Manufacturing
325412 Pharmaceutical Preparation Manufacturing
325413 In-Vitro Diagnostic Substance Manufacturing
325414 Biological Product (except Diagnostic) Manufacturing
325510 Paint and Coating Manufacturing
325520 Adhesive Manufacturing
325611 Soap and Other Detergent Manufacturing
325612 Polish and Other Sanitation Good Manufacturing
325613 Surface Active Agent Manufacturing
325620 Toilet Preparation Manufacturing

52 Timian, J. (2015). New Jersey’s Advanced Manufacturing Cluster: Spring 2015. Retrieved from
http://lwd.state.nj.us/labor/lpa/pub/empecon/advmfg.pdf.
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NAICS code Description

325910 Printing Ink Manufacturing

325920 Explosives Manufacturing

325991 Custom Compounding of Purchased Resins

325992 Photographic Film, Paper, Plate, and Chemical Manufacturing

325998 All Other Miscellaneous Chemical Product and Preparation Manufacturing

Fabricated metal manufacturing

332111 Iron and Steel Forging

332112 Nonferrous Forging

332114 Custom Roll Forming

332117 Powder Metallurgy Part Manufacturing

332119 Metal Crown, Closure, and Other Metal Stamping (except Automotive)

332215 Metal Kitche.:n Cookware, Utensil, Cutlery, and Flatware (except Precious)
Manufacturing

332216 Saw Blade and Handtool Manufacturing

332311 Prefabricated Metal Building and Component Manufacturing

332312 Fabricated Structural Metal Manufacturing

332313 Plate Work Manufacturing

332321 Metal Window and Door Manufacturing

332322 Sheet Metal Work Manufacturing

332323 Ornamental and Architectural Metal Work Manufacturing

332410 Power Boiler and Heat Exchanger Manufacturing

332420 Metal Tank (Heavy Gauge) Manufacturing

332431 Metal Can Manufacturing

332439 Other Metal Container Manufacturing

332510 Hardware Manufacturing

332613 Spring Manufacturing

332618 Other Fabricated Wire Product Manufacturing

332710 Machine Shops

332721 Precision Turned Product Manufacturing

332722 Bolt, Nut, Screw, Rivet, and Washer Manufacturing

332811 Metal Heat Treating

332812 Metal Coating, Engraving (except Jewelry and Silverware), and Allied Services to
Manufacturers

332813 Electroplating, Plating, Polishing, Anodizing, and Coloring

332911 Industrial Valve Manufacturing

332912 Fluid Power Valve and Hose Fitting Manufacturing

332913 Plumbing Fixture Fitting and Trim Manufacturing

332919 Other Metal Valve and Pipe Fitting Manufacturing

332991 Ball and Roller Bearing Manufacturing
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NAICS code Description

332992 Small Arms Ammunition Manufacturing

332993 Ammunition (except Small Arms) Manufacturing

332994 Small Arms, Ordnance, and Ordnance Accessories Manufacturing

332996 Fabricated Pipe and Pipe Fitting Manufacturing

332999 All Other Miscellaneous Fabricated Metal Product Manufacturing

Machinery manufacturing

333111 Farm Machinery and Equipment Manufacturing

333112 Lawn and G.arden Tractor and Home Lawn and Garden Equipment
Manufacturing

333120 Construction Machinery Manufacturing

333131 Mining Machinery and Equipment Manufacturing

333132 Oil and Gas Field Machinery and Equipment Manufacturing

333241 Food Product Machinery Manufacturing

333242 Semiconductor Machinery Manufacturing

333243 Sawmill, Woodworking, and Paper Machinery Manufacturing

333244 Printing Machinery and Equipment Manufacturing

333249 Other Industrial Machinery Manufacturing

333314 Optical Instrument and Lens Manufacturing

333316 Photographic and Photocopying Equipment Manufacturing

333318 Other Commercial and Service Industry Machinery Manufacturing

333413 Industrial ar?d Commercial Fan and Blower and Air Purification Equipment
Manufacturing

333414 Heating Equipment (except Warm Air Furnaces) Manufacturing

333415 Air—Con.ditionir.lg anq Warm.Air Heating Equipm.ent and Commercial and
Industrial Refrigeration Equipment Manufacturing

333511 Industrial Mold Manufacturing

333514 Special Die and Tool, Die Set, Jig, and Fixture Manufacturing

333515 Cutting Tool and Machine Tool Accessory Manufacturing

333517 Machine Tool Manufacturing

333519 Rolling Mill and Other Metalworking Machinery Manufacturing

333611 Turbine and Turbine Generator Set Units Manufacturing

333612 Speed Changer, Industrial High-Speed Drive, and Gear Manufacturing

333613 Mechanical Power Transmission Equipment Manufacturing

333618 Other Engine Equipment Manufacturing

333911 Pump and Pumping Equipment Manufacturing

333912 Air and Gas Compressor Manufacturing

333913 Measuring and Dispensing Pump Manufacturing

333921 Elevator and Moving Stairway Manufacturing

333922 Conveyor and Conveying Equipment Manufacturing
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NAICS code Description

333923 Overhead Traveling Crane, Hoist, and Monorail System Manufacturing

333924 Industrial Truck, Tractor, Trailer, and Stacker Machinery Manufacturing

333991 Power-Driven Handtool Manufacturing

333992 Welding and Soldering Equipment Manufacturing

333993 Packaging Machinery Manufacturing

333994 Industrial Process Furnace and Oven Manufacturing

333995 Fluid Power Cylinder and Actuator Manufacturing

333996 Fluid Power Pump and Motor Manufacturing

333997 Scale and Balance Manufacturing

333999 All Other Miscellaneous General Purpose Machinery Manufacturing
Computer and electronic product manufacturing

334111 Electronic Computer Manufacturing

334112 Computer Storage Device Manufacturing

334118 Computer Terminal and Other Computer Peripheral Equipment Manufacturing

334210 Telephone Apparatus Manufacturing

Radio and Television Broadcasting and Wireless Communications Equipment

334220 .
Manufacturing
334290 Other Communications Equipment Manufacturing
334310 Audio and Video Equipment Manufacturing
334412 Bare Printed Circuit Board Manufacturing
334413 Semiconductor and Related Device Manufacturing
334416 Capacitor, Resistor, Coil, Transformer, and Other Inductor Manufacturing
334417 Electronic Connector Manufacturing
334418 Printed Circuit Assembly (Electronic Assembly) Manufacturing
334419 Other Electronic Component Manufacturing
334510 Electromedical and Electrotherapeutic Apparatus Manufacturing
Search, Detection, Navigation, Guidance, Aeronautical, and Nautical System and
334511 -
Instrument Manufacturing
Automatic Environmental Control Manufacturing for Residential, Commercial,
334512 .
and Appliance Use
Instruments and Related Products Manufacturing for Measuring, Displaying, and
334513 . - .
Controlling Industrial Process Variables
334514 Totalizing Fluid Meter and Counting Device Manufacturing
Instrument Manufacturing for Measuring and Testing Electricity and Electrical
334515 .
Signals
334516 Analytical Laboratory Instrument Manufacturing
334517 Irradiation Apparatus Manufacturing
334519 Other Measuring and Controlling Device Manufacturing
334613 Blank Magnetic and Optical Recording Media Manufacturing
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NAICS code Description

334614 Software and Other Prerecorded Compact Disc, Tape, and Record Reproducing
Transportation equipment manufacturing

336111 Automobile Manufacturing

336112 Light Truck and Utility Vehicle Manufacturing

336120 Heavy Duty Truck Manufacturing

336211 Motor Vehicle Body Manufacturing

336212 Truck Trailer Manufacturing

336213 Motor Home Manufacturing

336214 Travel Trailer and Camper Manufacturing

336310 Motor Vehicle Gasoline Engine and Engine Parts Manufacturing

336320 Motor Vehicle Electrical and Electronic Equipment Manufacturing

336330 Motor Vehicfle Steering and Suspension Components (except Spring)
Manufacturing

336340 Motor Vehicle Brake System Manufacturing

336350 Motor Vehicle Transmission and Power Train Parts Manufacturing

336360 Motor Vehicle Seating and Interior Trim Manufacturing

336370 Motor Vehicle Metal Stamping

336390 Other Motor Vehicle Parts Manufacturing

336411 Aircraft Manufacturing

336412 Aircraft Engine and Engine Parts Manufacturing

336413 Other Aircraft Parts and Auxiliary Equipment Manufacturing

336414 Guided Missile and Space Vehicle Manufacturing

336415 Guided Miss.ile and Space Vehicle Propulsion Unit and Propulsion Unit Parts
Manufacturing

336419 Other Guidgd Missile and Space Vehicle Parts and Auxiliary Equipment
Manufacturing

336510 Railroad Rolling Stock Manufacturing

336611 Ship Building and Repairing

336612 Boat Building

336991 Motorcycle, Bicycle, and Parts Manufacturing

336992 Military Armored Vehicle, Tank, and Tank Component Manufacturing

336999 All Other Transportation Equipment Manufacturing

Other advanced manufacturing

324110 Petroleum Refineries

324121 Asphalt Paving Mixture and Block Manufacturing

324122 Asphalt Shingle and Coating Materials Manufacturing

324191 Petroleum Lubricating Oil and Grease Manufacturing

324199 All Other Petroleum and Coal Products Manufacturing

327211 Flat Glass Manufacturing
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NAICS code Description

327212 Other Pressed and Blown Glass and Glassware Manufacturing
327213 Glass Container Manufacturing

327215 Glass Product Manufacturing Made of Purchased Glass
335311 Power, Distribution, and Specialty Transformer Manufacturing
335312 Motor and Generator Manufacturing

335313 Switchgear and Switchboard Apparatus Manufacturing
335314 Relay and Industrial Control Manufacturing

339112 Surgical and Medical Instrument Manufacturing

339113 Surgical Appliance and Supplies Manufacturing

339114 Dental Equipment and Supplies Manufacturing

339115 Ophthalmic Goods Manufacturing

339116 Dental Laboratories
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APPENDIX 3.1: COLLEGE ORGANIZATIONAL STRUCTURES

= Greenville Technical College Organizational Structure

= Spartanburg Community College Organizational Structure

= Technical College of the Lowcountry Organizational Structure
= Tri-County Technical College Organizational Structure

= Trident Technical College Organizational Structure

= York Technical College Organizational Structure
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Greenville Technical College Organizational Structure

Greenville Technical College

Other GTC SC ACCELERATE
Departments / Divisions Grant Staff

= Admissions and Registration

Center = Electrical Engineering
= Mialemichitis = Program Manager Manufacturing Instructor
= APTC Director / Counselor = Machine Tool Technology

= Student Servi
udent Services Instructors (2)

= Advising Office

Community Partnerships SC Works/DEW Partner Programs Employers / Industry
(Examples)
®» Trade Adjustment Assistance [TAA)
* Upstate Warrior Solution = WIA Adukt and Dislocated Worker
* 5C Thrive = Employment Services Division [Wagner-Peyser)
* Operation Restoration CDC ® Veterans Representatives (DVOP/LVER)
*  Goodwill Industries = Yguth Services
* SCState Library * Business Services
* Consumer Financial Protection Bureau = Adult Education and Basic Literacy
* Sunbelt Human Advancement Resocurces »  Yocational Rehahbilitation
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Spartanburg Community College Organizational Structure

Spartanburg Community College

Other SCC SC ACCELERATE ScC
Departments / Divisions Staff | Faculty

= Manufacturing Technology

= Student Affairs (Career Services, Department Chair

= Program Manager

Financial Aid) = Industrial Technology Department
= Administration (Academic Affairs, = ARTC Director Chair
Public Relations/Marketing) = APTC Counselor / Office

= SCC Online/Distance Learning

Manager
g Director

= Admissions and Advising Services

= Adjunct Instructors

= English Department (Editors)

Community Partners SC Works/DEW Partner Programs Employers / Industry

= Trade Adjustment Assistance (TAA)

= WIA Adult and Dislocated Worker

= Employment Services Division (Wagner-Peyser)
= Veterans’ Representatives (DVOP/LVER)

= Business Services

= Adult Education and Basic Literacy

= Vocational Rehabilitation
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Technical College of the Lowcountry Organizational Structure

Other
Departments /

= Testing Center

= Academic Success Assistance Program
(ASAP) Center

= Learning Resource Center (LRC)

= Business & Industrial Technologies
Division

* Financial Aid Office
= Veterans Benefits Office

= Transitioning Military Training
Program Office

= PILAU

Technical College of the Lowcountry

SC ACCELERATE
Staff

= Program Manager

= APTC Director/Counselor

Faculty

Dean of Business and Industrial
Technologies

Avionics Instructor

Subject Matter Expert (SME)

Community Partnerships

(Examples)

=  Goodwill Industries
= Local Veterans Administration
= Human Services Alliance

= Beaufort Regional Chamber of
Commerce

= Greater Bluffton Chamber of
Commerce and Manufacturers’
Alliance

SC Works/DEW Partner

Programs

= Trade Adjustment Assistance (TAA)

= WIA Adult and Dislocated Worker

= Veterans’ Representatives (DVOP/LVER)
= Department of Social Services (DSS)

= ReadySC, Apprenticeship Carolina

= Integrated Business Services Team

= Vocational Rehabilitations

= Adult Education

Employers / Industry

TICO Industries
Daniel Defense Inc.
Marriot Vacations
Parker Hannifin
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Tri-County Technical College Organizational Structure

Other TCTC SC ACCELERATE | TCTC
Departments Grant Staff Faculty
= Student Support and Engagement = Welding Technology Program
(Assessment Center, Career Services, = Program Manager Coordinator (WLD 204 Instructor)
Disability Services, Student Life and .
Counseling) * APTC Director / = CNC Programming and
. . Counselor Operations/Engineering Graphics
® Curriculum and Instruction = Curricula Assistant Technology Program Coordinator
(Advising) (EGT 265 Instructor)
- College Transitions (AdmiSSiOnS and u Adjunct Faculty (for SME review)
Recruiting)

Community Partnerships SC Works/DEW Partner Programs Employers / Industry

= Trade Adjustment Assistance (TAA)
=  WIA Adult and Dislocated Worker

Goodwill = Employment Services Division (Wagner-Peyser) = Mclauglin Body Company
= Goodwi
. . = Veterans’ Representatives (DVOP/LVER) = Chamber of Commerce
= Upstate Warrior Solutions . .
. " Youth Services = SMF Welding Company
= Anderson County Library i . . i X
" Business Services = Sandvik Engineering Group

= Adult Education and Basic Literacy

= Vocational Rehabilitation
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Trident Technical College Organizational Structure

Trident Technical College

Other TTC SC ACCELERATE
Departments / Divisions Grant Staff
»  Student Services (financial aid/ = MNetwork Systems
veterans assistance) Management
*  Student Employment Services = Program Manager * Industrial and Engineering
* Industrial and Engineering =  APTC Director / Counselor Technology
Technology

= Center for Teaching Excellence
(CTE)

= Subject Matter Experts

* Business Technology

' |Institutional Research

*  Veterans Upward Bound

* Development Office

* Association of Information
Technology Professionals (AITP)

Community Partnerships SC Works/DEW Partner Programs Employers / Industry
= Palmetto Warrior Connection = Trade Adjustment Assistance [TAA) = Goodwill Industries
= WIA Adult and Dislocated Worker = TTCIT Department
*» Veterans' Representatives = STOPSO
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York Technical College Organizational Structure

Other YTC
Departments / Offices

York Technical College

SC ACCELERATE
Grant Staff

YTC
Faculty

Admissions and Recruiting

Student Growth and
Development

Career Services
Student Support Services
Financial Resources

Special Resources

= Program Manager
= APTC Director/Counselor

= Curricula Design Specialist

Administrative Office
Technology Instructors (3)

Industrial Maintenance
Technology Instructors (2)

Automotive Technology
Instructor (1)

Community Partnerships

SC Works/DEW Partner Programs

Trade Adjustment Assistance (TAA)

WIA Adult and Dislocated Worker

Employment Services Division (Wagner-Peyser)
Veteran Representatives (DVOP/LVER)

Youth Services

Business Services

Adult Education and Basic Literacy

Vocational Rehabilitation

Employers / Industry
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APPENDIX 5.1: APTC STANDARDIZED FORMS

= Form 1: SC ACCELERATE Participant Intake

= Form 2: SC ACCELERATE Case Management File Checklist
= Form 3: SC ACCELERATE Participant Assessment Form

*= Form 4: SC ACCELERATE Individual Service Plan

=  Form 5: SC ACCELERATE Follow-Up
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>) AGCELERATE

SCACCELERATE Participant Intake

College: Social Security Number: Student ID:
1. Name: 2. Date of Birth: i i

Last First MI
Address

Street/Apt # City/State Zip Code

Home Phone ) Cell Phone ( )]
E-Mail Address:
How did you learn abhout the SC ACCELERATE Program?
_ Instructor _ Website __Classroom Presentaion _ Other (Please specify)

Disclosure: Your completion of the following questions isrequested for reporting purposes only.
3. Gender: Male Female Mo Self-Dizclosure

4. Race: American Indian/Alaslkan Native Agan White African Amencan/Black
Matiwe Hawaan/Pacific Islander IMore than Cne Race Mo Self-Tnsclosure

5. Hispanic/Latino Ethnicity: Yes Mo Ho Self-Disclosure.

0. School Status: Full- Time  Part-Time

7. ncumbent Worker (seereverse for definition): ¥es Mo No Self-Disclosure.

8. Veteran Status (see reverse for definition): Veteran Classification#1  Veteran Classificaion #2
Veteran Clasaficaton#3 Mot aVeteran

9. Do you have a disability (see reversefor definition)? Ves _ Mo Mo SelfDiscdomre

10. Pell-grant digible: Yes Mo Mo Self-Disclosure_

11. TAA eligible? Yes _ Mo NoSelf-Disclosure

Eligibility Determination
The individual is
O & Veteran or Spouse of a Veteran

O Taa Eligible
O Adult age 25 or older

If an indiwidual 15 not eligible for the AFTC Program list why not and note where the individual was referred to for
servi ces that best fit their need:
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5 SCACCELERATE

Incumhbent Worker:
Participant who 1s already emploved at the ime of enrollment.

Veteran Classification #1:
Indiwidual served in the active T35 military, naval, or air service for a period of less than or equal to 180 days,
and was discharged or released from such service under conditions other than dishonorable.

Veteran Classification #2:

Indiwidual served on active duty for a penod of more than 180 days and was discharged or released with other
than a dishonorable discharge; or was discharged or released because of a service connected disability; or as a
member of a reserve component under an order to active duty pursuant to section 167 (&), (d), or, (g), 673 (a) of
Title 10, T .5.C, served on active duty dunng a period of war or in a campaign or expedition for which a
campaign badge 15 authonzed and was discharged or released from such duty with other than a dishonorable
discharge.

Veteran Classification #3:

Indiwvidual 15 a (a) the spouse of any person who died on active duty or of a serwice-connected disability, (b) the
spouse of any member of the Armed Forces serving on active duty who at the time of application for assistance
under this part, 15 listed, pursuant to 38 T1.53.C 101 and the regulations 1ssued thereunder, by the Secretary
concerned, in one or more of the following categories and has been so listed for more than 20 days: (1) missing
in action, (11) captured in the line of duty by a hostile force; or (1) forcibly detained or interned in the line of
duty by aforeign government or power; or (o) the spousze of any person who has atotal disability permanent in
nature resulting from a service-connected disability or the spouse of a veteran who died while a disability so
evaluated was in existence.

Disahility Definition:

Indiwidual with any "dizability," as defined in Section 3(2)(a) of the Americans with Disabilities Act of 1590
4217 3.2 12102). Under that definition, a "dizability" 12 a physical or mental impairment that substantially
limits one or more of the person's major life activities. (For definitions and examples of "physical or mental
imparment” and "major life activities," see paragraphs (1) and (2) of the definition of the term "disabality” 1n 29
CFE 37 4, the definition section of the WIA non-discrimination regulati ons.)
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>) ACCELERATE

[evsiilion Jocatiti Eucitis]

SC ACCELERATE Non-Discrimination Policy and Privacvy Notification

NON-DISCRIMINATION POLICY

The SC ACCELERATE Program and participating Technical Colleges, including
College, are equal opportunity instituti ons and do not discriminate on the basiz of race, color, religion, nati onal
ot ethnic origin, creed, marital status, veteran status, disability, sex, or age in its admission policies, programs,

activities, or employment practices. SC ACCELEEATE 15 an equal opportunity program . Auxiliary aids and

services are available upon request to tndividuals with disabilities.

SELECTIVE SERVICE REGISTRATION

Determination of Selective Service registrati on status must be made prior to enrollment in DOLETA funded
activities and services. Only thoze male job seekers in compliance with the registrati on requirements are
eligible to participate in activities funded by the TAZL grant.

PRIVACY ACT

In accordance with the Privacy Act of 1974 (Public Law Mo, 93578, 5 TT.5.C. 352a), you are hereby notified
that the Diepartment of Labor 12 authorized to collect information to implement the Trade & djustment
Azsistance Community College and Career Training Program under 12 U3C 2372 — 2372a. The principal
purpose for collecting thizs informati on 15 to admini ster the program, including tracking and evaluating
participant progress. Prowiding thiz information, including a social security number (35H) 15 woluntary; falure
to disclose a 33N will not resultin the denial of any nght, benefit or privilege to which the patticipantis
entitled. The information thatis collected on this form will be retained in the program files of the grantee and
may be released to other Department official s in the performance of their official duties.

RELEASE OF PERSONAL & PERFORMANCE INFORMATION

I consent to the release of my academic peformance records. These include, but are not limited to my
attendance repott, my instructor’ s evaluation (including grades) and commentary on my progress as well asmy
counselor’s opinions. In addition, I conzent to the release of all admizsions records, including personal
identifying informati on in order to track administrative data. These records may also be provided to an
independent evaluator to assess the impact of 3C ACCELERATE. 3uch records will be used by the 3C
ACCELER ATE staff for the purpose of job development, program evaluation, and supportive services.

Signature of Applicant: Date:

SC ACCELERATE Staff: Date:

This worlforce solution was funded by a grant awarded by the U5 Department of Labor s Employment and Training Administration. The solution
was created by the grantee and does notnecessarily reflect the official posifion of the U S Department of Labor. The Deparbnent of Labor makes
no guarantees, warranbies, or asswrances of any Gind, express or implied, with respect do such information, mclvding any information on linked
sites and including, but not limited to, accuracy of the information or is comp leteness, Gmeliness, usefulness, adeguacy, continued availability, or
ownership, This solufion is copprighted Iy the instibufion $hat created 3. Internaluse, by an organizabon andby personaluse by an indiidual for
non-conunercial purposes, is permissible. All other wses reguire the prior authorizalion of the copyright owner.
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5 SCACCELERATE

SC ACCELERATE Case Management File Checkdist

Name: Student ID:
College: Date of Enrollment:
Document Yes/ Date APTC Staff Notes
No Initial
1. Intake Fomm O Yes Complete with all recuired data elements
O Mo
1. Venfication of Address O Ves Copy of Dtiver’s Licenss / State Photo [D
O Ho
1. Admission Form O Ves Copy of Admissions Form from College
O Mo

1. Bigned Equal Opportunity | O Ves
& Privacy Motification O Mo

3. Patticipant Assessment O ¥es
Form O Ho

4 Individual Service Update | O Yes
and Flan O Mo

Semestar Individual § evice Plan Update
2013 2014 2015

ISP Update | AFTC Staff Initial | ISP Update | AFTC Staff hitial ISP Update APFTC Btaff Initial
Spring
Sumimer
Fall
Participant Signature: Date:
SC ACCELERATE Staff Signature: Date:

S0 ACCEL ERATE provides equalopporiuniy axd gifwesive aclion i education and emplarwent for ol gualified persons pepmdless of vece, colew, red gon sew, madional mign, ape
disadilty sevual oviewtation, o wetovam Saus
THs workibree solugom was funded by a praet awaded By the (TS Depovieent of Todor's Fmplowsent and Dobang Adpdnishotion, The solufion was creahed Jp the praxdes and does mot
necessaily weflect e official posidom of the U5 Departweat of Tadoy. The Deporonent of Iodor wokes no puorontes s, warrarties oy assuanse s of axp KHad, expeass or inplied, with repect
to sk ieention facluding ooy fosation on Buked tes mad Dl due Dt ot Jedted 8, accuvacy of the hfmeation ow its completemess, fmeliness, usofiiaess, adeguany cmtiaad
oy Rdiliy or cwnership THs solution i5 copond ghied By the insitution that creoted 3 Risomal use, &y o ovmuEation mdiy pesowal e v on dvideal frr som-commerdalparposes is
peemissidle. AN other wses peguirve the prior uthorisntion afthe copond gl oweer.
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> SCACCELERATE

[EDUCATION DD CAREER SUCCESS

SC ACCELERATE Participant Assessment Form

Participant Name: Student ID:

Accessibility Barrier Supportive Service Offered to Overcome Barrier
Basic Math & English Skills / ESL
Vocational Skills / Work Readiness Issues / Soft Skills
Long Term Unemployed
Education
Transportation / Long Commute / Driver’s License
Housing Issues
Limited Internet Access
Campus Hours
Financial
Long Term TANF
Child Care
Ex-offender/Probation / Legal Tssues
Mental Health Issues
Domestic Violence Issues
Medical Care Tssues
Substance Abuse Issues
Other (please specify):

oo@ooaio|jajooio|jooio|Iooig|o

Income and Resources Amount Participant Initial
*Incumbent Worker Wage
Unemployment — UI Benefits
TRA/TRADE
VRAP
Pension/Retirement
38/881
TANF / SNAP
Financial Aid
Other (please specify):

Education

High School Diploma / GED OYes [ONo
Some College OYes [ONo
Two Year Degree OYes [ONo
Four Year Degree OvYes [ONo

Program of Study:

O Manufacturing

O Architecture & Engineering

O Computers / IT

O Transportation & Materials Moving
O Other:

Semester / Year You Plan to Begin:

IMPAQ International, LLC Appendix 5.1 SC ACCELERATE Final Evaluation Report
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2

ACCELERATE

[EDUCAT 0N DyCAREER SUCCESS

Last or Current Place of Employment:
Job Title:
Dates of Employment: Start ! / End ! /
Reason for Leaving:
Wages (per Hour) if Currently Employed: Hours Worked per Week:
Previous Place of Employment:
Job Title:
Dates of Employment: Start / ! ! !
Reason for Leaving:
Career Portfolio Checklist
Item Hard Copy Received If not received, date to complete

Resume Updated copy to include O Yes

most recent training and ONo

work experience
Cover Letter Hard copy of Example O Yes

ONo

Workshop Certificates — Copy of certificate for each | 0 Yes
Resume, Job Search, workshop completed ONo
Financial Literacy,
Critical Thinking, College
Orientation & Digital
Communication
Work Keys Copy of most recent O Yes

assessment score ONo
Internships, Copy of evaluations, O Yes
apprenticeships, or special | certificates and or hard ONo
projects copy of projects completed
Degree, Diploma, or Hard copy O Yes
Certificate of Completion ONo

Notes:

Participant Signature

SC ACCELERATE Staff Signature
S ACCELERATE provides equal opportunily and afiirmative action in educ dion and ernplapment fr all quadifed persors regardless ofvave, color, religion sex, rutiondl origin age,

Date

Date

disarbility, sexual origntation, or veteran stetus
This workgorce solution was fmded by o gremt cwerded By the U5 Deparimert of Labor s Brployment and Training Administragion. The solution was created by the gramtes cnd does not
necessarily veflect the affcial postion ofthe U5 Departyent of Labor. The Depayivaent of Laboy vactkes no guavanizes, Warrantios, o assuyances of crp kind express oy anplied, with respect
0 Such ipbrmation, cluding anp pjbvmcgion on livked sites and including but ot livgited to, aecwrasy of the mfowaation or s completeness, timeliness, wefilness, adequacy, continued
averilability, or ownerskip. This solution is copprighted by the institution that crected it Jternal wse, by an orgavization and/or personal use by an individual for non-covmnercicd purposes, is
permissible. All other uses regquive the prior quthorization of the cappright owner,
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> SCACCELERATE

SC ACCELERATE Individual Service Plan (ISP) Update

Name: Student ID:

College: Date of last Case Management Note:

Data FElement Definition Update Notes

Continued Enrollment in If the individual is still enrolled in the original or a new O Yes

Grant-Funded Program grant-funded program. O No

Continued Enrollment in If the individual iz still enrolled in other (non-grant-funded) O Yes

Other Education education programs O No

Number of Credit Hours # of credit hours completed during each reporting year. #

Total Number of Earned # of credentials eamed during each reporting year. #

Credentials

Earned Certificate in Less | If the individual earned a certificate in less than one year. O Yes

Than One Year O No

Earned Certificate in Ifthe individual earned a certificate in more than one year. O Yes

More Than One Year O No

Earned Degree (Any Ifthe individual earned a degree. O Yes

Degree) O Neo

Entered Another If the individual entered another educational program or O Yes

Education Program enrolled in further education after completing a grant-funded | ] No
program. Leave blank if the individual has not completed
a grant-funded program.

Date of Placement Into Record the date the indivicdual was placed into employment.

Employment Leave blank if the individual did not compleie a grani-
funded program or did not enter employment.

Entered Employment If the individual entered employment in the quarter after O Yes
completing a grant-funded program. Leave blank if the O No
individual has not completed a grant-funded program.

Retained in Employment If the individual retained employment in both the first and O Yes
second quarters after entering employment. Leave blank if O No
the individual has not entered employment.

Wage Increase for If the individual was an incumbent worker at enrollment and | [0 Yes

Incumbent Workers received a wage increase at any time after becoming O No
enrolled. Leave blank if the individual was not an
incumhbent worker.

Participant has utilized the following services:

O Adult Postsecondary Transition Center

O Online & Technology-Enriched Learning Opportunities
O Student Coaching & Other Supports for Adult Learners
O Prior Learning Assessments

O Entrepreneurship Training

IMPAQ International, LLC

Appendix 5.1
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3 ACGELERATE

€ [EOUCATION DYLAREER SUCCESS]

Education

Goal:

Ohjective: Target Date:

Strategy:

Employment

Goal:

Objective: Target Date:

Strategy:

Supportive Services

Goal:

Ohjective: Target Date:

Strategy:

I certify that I have reviewed the above plan and agree to its contents.

Participant Signature Date

SC ACCELERATE Staff Signature Date

ST ACCELERATE provides equal opportunily and aiffrmative action in education amd exaploprent fov all guadifed persons regardless of vace, color, religion, sex, national origin age,
discbility, sexucd orientetion, o veteran status
This worlgbyee solution wes fmded by a grat awarded by the U5 Depavtrnent of Labor s Eviployprent aod Training Adrinistration.  The solution was created by the grantee amd does not
necessayily reflect the offciad postion ofthe US. Departrent of Labor. The Depariment of Labor mades no guwantess, warvanties, or asswrances of any kind express ov implied with respect
to such infvmction, mcluding any mbremation on livked sites and including bt not limited fo, avewracy of the infrrmation or its completeness, timeliness, wse filness, adeguacy, contimed
crverilability, or ownership. This solution is copyyighted by the mstitution thet crected it Miternal wse, by an orgemization andior personc use by am mdividued foy non-covmerciad purposes, is
pevmissible. All other uses requive the prior cuthorization ofthe copyright owner.
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“) ACCELERATE

¢ [EQUCATION ) CAREER SUccEss]

SC ACCELERATE Follow-Up

Name: Student ID:

College: Date of Completion or Exit:

O 3 Month Follow-Up O 6 Month Follow-Up O 9 Month Follow-Up O 12 Month Follow-Up

Data Flement Definition Update Notes
Earned Certificate in If the individual earned a certificate in less than one year. O Yes
Less Than One Year O No
Earned Certificate in If the individual earned a cerfificate in more than one year. O Yes
More Than One Year O No
Earned Degree If the individual eamed any degree. O Yes

O No

Entered Another If the individual entered another educational program or O Yes

Education Program enrolled in further education after completing a grant-funded O No
program. Leave blank if the individual has not completed a
grant-funded program.

Date of Placement Into | Record the date the individual was placed into employment.

Employment Leave blank if the individual did not complete a grani-
funded program or did not enter employment.

Entered Employment If the individual entered employment in the quarter after O Yes
completing a grant-funded program. Leave blank if the O No
individual has not completed a grant-funded program.

Retained in If the individual retained employment in both the first and O Yes

Employment second quarters after entering employment. Leave blank if the | [ No
individual has not entered employment.

Wage Increase for If the individual was an incumbent worker at enrollment and O Yes

Incumbent Workers received a wage increase at any time after becoming enrolled. O No
Leave blank if the individual was not an incumbent
worker.

Wage al date of enrollmen: Current Wage:

Check only one:

O Completed Grant Funded Program Date:

O Completed Non-Grant Funded Program Date:

O Exit Without Completion® Date:

*Notes:

APTC Staff Signature Date

SCACCELERATE provides equal oppoviunity and aifrindtive action in edus ation and evaployrment jfor @l gualified persons rogavdless ofvace, colov, velighon sex, retional ovigh, age,

disability, sexudd orientation, ar veteran status

This workgbrce solution wes fimded by o gremt evverded by the TS Departrent of Lhor 5 Bmplayment and Trainig Administretion. The solution was crected by the gramtbes cnd does nat
necessarily reflect the afficiad postion ofthe US Depertrient of Laboy. The Departrent of Laboy vavdees no guay antees, Wayranties, or assuramees of enp kind express ov ivplicd, with vespect
0 such infbrmation, mcluding oy mbrmation on livied sites and including bt not limited fo, aoewraey of the infrmation or s coxqpletenass, timeliness, wefiness, adeguacy, continued
aviailability, or ownership, This solution is copyrighted by the institution that crected it. Faterndd use, by an or ganization andior persondl use by am individual for non-corrercid marposes, is
pevmissible. All other uses require the prior authorization of the copyright owmer,
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APPENDIX 5.2: SCC SAMPLE WORKSHOP FLYERS
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WORKSHOP: Networking 101

John Powell, Resource Specialist

SC WORKS

Bringing Employers and Job Seekers Together

“An equal opportunity employer fprogram”

“Auxiliary aids and services available upon request to individuals with disabilities”

(EDUCATION 2> CAREER SUCCESS]

> SLCACCELERATE

Tuesday, August 26, 2014
9:00AM
Spartanburg Community College
Dan L. Terhune Student Services Building

Meeting Room 109

If you have questions visit us in suite 102 in the Student Ser-
vices Building at Spartanburg Community College or contact:
Tameesha Curry
curryt@sccsc.edu
864-592-4372
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> SLACCELERATE

EDUCATION 59> CAREER SUCCESS

SC WORKS

Interviewing Skills Worksho

Thursday, February 5, 2015
3:00 PM

Spartanburg Community College

Dan L. Terhune Student Services Building, Meeting Room 109

PRESENTED BY

Kenneth Taylor
Facilitator Outreach Coordinator

Bringing Employers and Job Seekers Together

“An equal opportunity employer/program”
“Auxiliary aids and services available upon request to individuals with disabilities”

For more information visit us at
Spartanburg Community College,
Student Services Building, Suite 102

or contact:

Tameesha Curry
by email curryt@sccsc.edu or by phone at 864-592-437

IMPAQ International, LLC Appendix 5.2 SC ACCELERATE Final Evaluation Report
September 2016



APPENDIX 5.3: APTC CLOSE-OUT PROCESS FORMS
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ShErefoint Mewsieed  Onelvive  Sitg Bobby Ley= ©& 7
@ ScAPortal  Documents  Particpant  Invaices  IMPAGQ  Manthly DashBoard Sarchthisste v 0
TransitionForm
Greenvile 7|
l5C ACCELERATE Checklist— APTC Transition and Operation Sustainability
Consartium Member College | . MWWWN!WJ{ [
APTC Director. | “Program Manager | }Pm'mu W’-Mﬂhl rrull |
The AFTC Director, Program Manager, and college leadership will declde what division within the college will receive active files upon closune of the APTC. Suggested
divisions within the college inchade Career Sanices, Student Records, Admissions, Veteran Sendces, or 3 Dean of a Department you have worked with thraughout the
grant. The APTC Directar will deliver all inactive APTC files to the Program Manager, no |ater than Manch 30, 2006 or 24 heurs prier to leaving their position, After March
|31 2006, or upon the APTC Director leaving, the Program Manager (or appropriste designee] i responsible for making sure the APTC files are kept secure. Participant’s
aduation, employment, or wage information will be accessible via IR data retrieval and be reported on the annual 8160 by the Frogram Manager or college
tative,
‘Program Managers will cocrdinaie with college loadarship to determing the sppropriate lecation for inactive files and ensure delivery to said location at the college no
later than Sep 26, 2006 or 24 hours prior io leaving thelr position.
Flanned |
8 2 1 Date
Agtion Slae Date Status Completed
" |Pragram Mar., APTE Dir., and necessary callege B
leadershipfstaff determine division/departmentatthe | . ... [T
leallege that will receive snd maintaln particpant files 02rE0LE e/ dd Y
\iDecision is jcated te © lum D)
i DHr. updaies all participant fles/forms prios 1o
arch 31, 2016 and file transfer actions i il
Mgr. and APTEC Director meet with the
| diviskon to discuss transfer process and file{ 02/18/2006 e nn/ dd Sy
content
A&PFTC Dir. provides uniform exit letter toe their 5C P
ACCELERATE participants R/ A0 mm/dd fyyry
APTC Dir. all self-developed grant electronic
idocumants are saved in & local shared drive and
on s « icated to and accessible by the D3/18/2016 S - /o yyey
Frogram Mgr.
APTC Dir. prowides Program Mgr. with up-to-date S —
oot spresdsheet an curment perticipents 03/18/2016 | mm ety
APTC Dir. prowides Program Mgr. with updated . IEn
dushbeurd information ! 03/28/2018 L | memsdaryyyy
not ibready established, Program Mgr. and APTC
Diir. request access fer necessary DOL reportingsdata | 12/15/2015 mendd
L the college IT/R e
Program Mgr. di y employ e |
[DEW) infermation request with appropriate college | 121572015 mny iy
| riment (IR) for all thele pacticlpants -
&
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SC ACCELERATE Checklist — APTC Transition and Operation Sustamablhty e
onsortium Member College: . : Form Completed by (name / position):_ '

PTC Director:__ Program Manager:_. £ _ Program Manager's Sl.lpel‘vlsor

The APTC Dar\ector, Program Manager, and oollege Eeadership will dec!de what dnﬂsnon within the mﬂage will-receive acti‘we ﬁles upon dmure of the APTC Sugg&sted
dlvslans wlthln the cnllege mclude Career Services, Student Reoo:ds Adrmsms, Veteran Services; or.a Dean of a Department you. - Worke

he ram Manager, no fater than March 30; 2016 or 24 hours prior to Jeaving theh‘ posiﬂon A&er
3 016 or upon ﬂmAPTC Direcmf Ieaving, me Program Manageb {or appmpnam_ sngnee) is re;pom;ibte for maklng stre the APTcﬂs are. e pthseeure

Progran'r nagers wil eaordmate wtth eollege Ieadarshnp o da@rm]
Jiater: than Sep 26, 2016 or 24 hoursprior to'leaving théir position. -

# B Planned
Action Start Date Status

1. { Program Mgr., APTC Dir., and necessary college 2/4/2016
leadership/staff determine division/department at
the college that will receive and maintain participant
files (Decision is communicated to Consortium Dir.)
2. | APTC Dir. updates all participant files/forms priorto | 2/4/2016
March 31, 2016 and file transfer actions

3. | Program Mgr. and APTC Director meet with the 2/18/2016
determined division to discuss transfer process and
file content

4. | APTC Dir. provides uniform exit letter to their SC 3/4/2016
ACCELERATE participants

5. | APTC Dir. ensures all self-developed grant electronic | 3/18/2016
documents are saved in a tocal shared drive and
location is communicated to and accessible by the
Program Mgr.

6. | APTC Dir. provides Program Mgr. with up-to-date 3/18/2016
excel spreadsheet on current participants
7. | APTC Dir. provides Program Mgr. with updated 3/18/2016
dashboard information
8. | If not aiready established, Program Mgr. and APTC 12/15/2015
Dir. request access for necessary DOL reporting/data
elements from the college IT/IR

9. | Program Mgr. coordinates necessary employment 12/15/2015
(DEW) information request with appropriate college

department (IR) for all their participants

10.
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%SQACBEI.EMTE

Date: <insert date letter is sent >
Dear Participant:

On behalf of the South Carolina ACCELERATE Consortium, we would like to
congratulate you on your accomplishments. The SC ACCELERATE program was
designed to expand educational and career pathways for adult learners in 17 counties
across South Carolina, preparing them for diverse high-skill’high-demand occupations.
We have been impressed with your achievements and desire at developing and
maintaining academic and personal success.

Because SC ACCELERATE is a time-limited Federal grant funded program, we, as your
APTC counselors, will not be available to assist you after 31 March 2016. However, we
know the strategies we've helped you develop will provide a lasting impact on the
development of human capital throughout the state. Please be assured that other
members of the college will continue to monitor your progress and provide academic and
personal support if needed. Your specific point of contact will be <insert name of
representative, specific location, and contact information=.

Someone will be contacting you again in the near future and ask that you provide us with
feedback on your education and career status. We commend you for the progress made
thus far and thank you for being a part of SC ACCELERATE.

Sincerely,

<insert signature line>

<insert name of school and contact information=
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Date: <insert date letter is sent >
Dear : <person responsible of files and students after APTC closes>

As you know, effective 31 March 2016 <college> students who.are SC ACCELERATE
participants will no longer be served via our Adult Postsecondary: Transition Center. We
are confident the services offered and individual assistance provided to these students
has proven instrumental to their academic and canaﬂr Success. However, starting 1 April
20186, these students will no longer be receiving services, from the APTC and in turn,
may come to you for guidance. Accordingly, we hﬂ"-l'E attabtl&d a list of our partlclpant
names and |ID numbers for your use. e 3 :

Thank you, again. It has been a pleasure sannng thasa students

<insert signature line> qnsart slgnature line>

APTC Director W Prﬁgram Manager
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APPENDIX 6.1: CURRICULAR DEVELOPMENT PROCESS DETAILS
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(1) DEVELOP /
REDEVELOP CONTENT

Deliverable A
(Course Outline)

Deliverable B
(Detailed Course Content)

(2) INTERNAL COLLEGE REVIEW

(2a) Course Designer Review

Course Designer
reviews material for
DOL and UDL
compliance

Revisions
required?

(2b) Program Manager Review

Course Designer

Program Manager
reviews material for

Revisions

submits to Program
Manager

DOL and UDL
compliance

required?

CUCWD Instructional Designer reviews submitted
deliverables for DOL and UDL compliance

Program Manager
submits to CUCWD
and/or Subject Matter
Expert

(4) SUBJECT MATTER EXPERT REVIEW

SME hired by college reviews the materials and

completes the SME Review Form. The SME review can

take place concurrently with the CUCWD review.

R, |

Recommendations
for Improvement?

All parties sign
Deliverable
Approval Form

(5) EDITOR AND COPYRIGHT REVIEW

Materials are reviewed for grammatical errors,
copyright infringement, and to ensure that all
materials have a Creative Commons license
that is attributed appropriately.

. (7) REVISIONS
(6) PILOT (Deliverable C) (Deliverable D)

Instructors keep record of revisions

needed after pilot

Final revisions are made to the
course materials based on the

pilot.

COURSE COMPLETION

Final course materials uploaded to
DOL TAACCCT Repository

IMPAQ International, LLC
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APPENDIX 6.2: CUCWD TECHNICAL ASSISTANCE MATERIALS

= Deliverable A and Deliverable B Templates
= Instructions for Developing and Reviewing Deliverable A and B
= Deliverable Approval Form

= Subject Matter Expert Review Form
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SC ACCELERATE - Deliverable A Template

To expedite the review and approval process, please:

O Address your plans (in your module outlines and instructional design checklists) for meeting
important aspects of the Universal Design for Learning {UDL) concepts:

o Discuss how you will present information in a variety of ways so that different learners
(visual, auditory, foreign, disabled, etc.) can engage in the learning process.

Explanation and Examples: pip.iwew udicenter cra/aboutudlisdiquidesnesiprincipiet

Include a variety of assessments that give the different types of learners in your course
an opportunity to demonstrate what they have learned. In addition to multiple choice
tests and quizzes, include assessments that involve physical interaction or the
performance of skills (See Checkpoints 4-8 in the UDL Interactive Summary for specific
examples). Explanation and Examples: mewww udcenter sratabousy igelines eincipled

Design activities that are relevant, valuable, and meaningful to the learners (create real
world connections). Try to provide your learners with opportunities to participate
actively and reflect on their performance (see Checkpoints 7 and 9 in the UDL

Interactive Summary for specific examples) Explanation and Examples:
hilkpeiterwrw ydlcenter. orgfbouudivdiouidelinesionncipled

O write objectives that address a variety of cognitive levels and make sure you write them in a
way that will allow you to measure whether or not students achieved the objective. See the

See the following link for examples of effective and ineffective objectives.

L18% e TR S, N OO i BT T CTT I CT L T ] oA !

As you beginfcontinue planning your course, remember that a Creative Commons license is required
for all DOL funded information. Try to use Copyright free photos and Open Educational Resources
avallable to you on the following ink: piips s box comiharedd gmd yeitfndZeblypun

Questions related to Creative Commons? Email: taa{@creativecommons.org

@CLEMSON Yke] o o

WY DL AT
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Course Outline

Course #: Course Name

1. Module 1 Name
1.1. Topic 1
1.1.1. Subtopic
1.1.2. Subtopic
1.2. Topic 2
1.2.1. Subtopic
1.2.2. Subtopic
1.3. Topic 3
1.3.1. Subtopic
1.3.2. Subtopic

2. Module 1 Name
2.1, Topic 1
2.1.1. Subtopic
2.1.2. Subtopic
2.2 Topic 2
2.21. Subtopic
2.22. Subtopic
2.3, Topic 3
2.3.1. Subtopic
2.3.2. Subtopic

3. Module 1 Name
3.1. Topic 1
3.1.1. Subtopic
312, Subtopic
3.2. Topic 2
3.2.1. Subtopic
322, Subtopic
3.3 Topic 3
3.3.1. Subtopic
3.32. Subtopic

4. Module 1 Mame
4.1, Topic 1
4.1.1. Subtopic
4.1.2. Subtopic
4.2 Topic 2
4.2.1. Subtopic
4.2.2. Subtopic
4.3, Topic 3
4.3.1. Subtopic

U!]L_ | | 1'1,1"“*'._ ‘1-\ '~'E-'!.'ﬂ"|. _tnu'f.ulif | Ifﬂbﬂ]?

FANTHR bl
et KT
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432, Subtopic

5. Module 1 Name

5.1, Topici

5.1.1. Subtopic

5.1.2. Subtopic
5.2, Topic 2

5.2.1. Subtopic

5.22. Subtopic
5.3. Topic 3

9.3.1. Subtopic

5.3.2. Subtopic

6. Module 1 Name

6.1. Topic1

6.1.1. Subtopic

6.1.2. Subtopic
6.2. Topic 2

6.2.1. Subtopic

6.2.2. Subtopic
6.3. Topic 3

6.3.1, Subtopic

6.3.2. Subtopic

**Continue fo list additional topics and subtopics as necessary™

Contact

Clemson Umiversity Center for Workforce Development
110 Freeman Hall | Department of Indusirial Engineenng
Clemson University | Clemson SC-29634

Email: cucwd@clemson.edu

CANTIN b o MULELERA I C
BRI SOVE

@CLEMSON Voo | Couse 0 | Rev 013
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Module Outline
Module Name

Course |D: Module ID: Total time required:
Prerequisites:

Tools and Materials:

s tam 1
® tem 2
® [tem3

Warnings/Caution:

If appropriate list any warnings or caufions

Goal
The goal of this module is to provide . ..

Topics Covered
1.1. Topic
1.2. Topic

1.3. Topic...
You can copy and pashe the main lopics (sublopics nol necassary hera) hshed for each module in the course oubine,

Assessment
s Assessment Type: brief description
s Assessment Type: brief description
» Assessment Type: brief description...
In addiion to formal tests and quizzes, be swe fo include assessments thal (1) provide poor lesi-lakers with an
cpportunity to express whal they have learnad and (2) provide all students with opporfunities fo assess ther own
learning

Objectives
Learner will be able to:
+ Objective 1
+« Objective 2
+ Objective 3
» Objective 4
Make sure your nbjmrruas rIJ ara maasumama and (2) am'res.s a vanaty of cngmrme levels. For examples, visit

Labs
+ Describe any labs or outside activities required here

Wiemien | Course 1D | Rey 2013
Eﬂ“ L tu:"'..ll.:l‘ N SC ACCELERATE
] SUSLEPY
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Instructional Design Checklist

Each itemn in the checklis! 15 designed 1o keap us on track wilth the DOL requiremeants. Flease complate one cheacklist for the entire course by answenng ves or
o for esch sub-tlem and providing brnal comments about your plans lo address the ilems

Far this deliverable, you are shil in the planning phase, so you only have 1o provide a brief comment on whal you pian to do o address each tem. The ftlems
with red writing in the comment sacfion are those that ane most emphasized by the DOL and require a brief commeart.

Course:

Author:

Item 1. Overall Course Outline

11 | Course Cutline divided into modules is provided | |
ltem 2. One Page Module Outline

21 Main goalfoverview of module briefly stated

29 'T'npit:s covered are listed and are in the order they appear in the course

23 Assessments are listed and briefly described

24 | Objectve(s) listed

25 If relevant, labs are listed and described

Other infarmation (course |D, module |D, total time required, prerequisites, warnings/cautions, and

26 contact information) is provided
Item 3. Objectives

3.1 Objectives are listed and measurable

a5 Cognitive outcomes direct students to accomplishments on multiple levels especially the five higher

intellectual levels (Bloom's Taxonomy)

Item 4. Module Content and Materials

41 A pretest andior appropriate module opener is includad
Module employs a student-centered approach, Insart a brief description
4.2 of your plans for this
itern
43 Module includes relevant examples and authentic (real-world) matenial, Insert a brief description

of your plans for this

Version | Course ID | Rev 2013
SC ACCELERATE

IMPAQ International, LLC Appendix 6.2

SC ACCELERATE Final Evaluation Report
September 2016



tem

44

Linonginal resources and matenals used in the course are cited {author of the module must ensure
that citalions are cormect).

4.5

Text color, font size, and type are consistent throughout the course with proper headings and
formats, Colors used are high contrast and fonts are easy to read.

Item 6. Exercises and Closers

51 Exercises support teaching of the material presented in the module,
5.2 Exercises support authentic (real-world) applications.
Appropriate module closers are included, examples may include:
-summary of key points (reviewing objectives of module)
5.3 -list of definitions

-review questions
-other appropriate closers

Iltem 6. Labs (if appropriate for course)

5.1

Phiysical Labs:

-Introduction

-Matenials and methods

-Reguirements for successiul lab completion

6.2

Wirtual Labs:

-Ingtructions

-Reguirements for successiul lab completion
-Descnption of visualization

Item 7. Assessments

The types of assessments selected measure the stated learning objectives and are consistent with

71 course activities and resources.
The multiple assessment methods are utilized. Insert a bnef description
of your plars for this
79 item based on the
) assessments you
discussed in your
module outline.
Students have multiple opportunities to measure their own learming progress (practice quizzes, study Insert a brief description
7.3 questions, etc...) of your plans for this

itemn based on the

C

LEMSON

LW e
WL

EEEFGELE VY| A
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assessments you
discussed in your
rodule outline
7.4 Assessments are clearly identfied
7.5 Answers/samples for assessments are included
Item B. Accessibility Insert a brief description of your plans for Accessibility next to the itemns that apply to you.
8.1 Course materials provide equivalent alternatives to auditory and visual contert
) {Llifra Hal Text-to-Speech Reader may also be suggested fo the leamer)
B2 When possible, media should be accompanied by closed-caplions or a transcript
53 Wisugl elements should be text-captioned and contain appropriate ALT attribute tags
8.4 The course materials ensure screen reacdatulity
Sufficient contrast is used in the font and background colors (use of special fonts or special character
8.5 | sets is avoided)
Item 9. Universal Dliiﬂl‘l of Laarning Principles For ideas to address the UDL standards, visit hittps:/
Frinciple 1: Provide multiple means of representation Insert a brief descripbion
Examples may includs; of your plars for this
91 -Module design includes strategies for all learming styles (visual, auditory, tactile) iterm
) -Accessibility standards (#8 above) have been met
-Pre-teach vocabulary, highlight key terms
-Uize multiple media
Frinciple 2: Provide multiple means of action and expression Insert a brief descriplion
Examplas may includa; of your plans for this
g9 -Frovide multiple examples itermn
' -30 models, CAD drawings, vifual manipulatives
-Interactive web tocls
-Guide goal setting: gve prompts, models, checklists for completion, etc. .
Principle 3: Provide multiple means of engagement Insert a brief description
Examples may includs: of your plans for this
83 -Give leamers choice in perceived challenge, tools, timing, content used, etc... itemn
) -Design authentic activities
-Provide opportunities for personal response and self-reflectionfevaluation
-Frovide charts, schedules, rubrics, norms, ete. .
Item 10. Instructor Resources
Resources for instructors (answers, teaching notes, recommendations, ete. ) are included where
101 | appropriate
—~ T . Wersion | Course 1D | Rev 2013
CLEMSON g v, i
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Content Area Expert Check & Self-Check (CUCWD is not responsible for checking these items)
The instructional materials contribute to the achievement of the stated course and module/unit

B learming okbjectives.

The instructional materialz have sufficient breadth, depth, and currency for the student to learn the
b subject

The instructional materials are technically accurate and have been reviewed by a content area
C expert,

d Graphics are appropriate and well utilized.

If a mini lecture is appropriate, the FowerPoint should include:
-highlights of instructional content and key paints of module
-individual slides do not incluede too many words or too much information

R -contains appropriate media (pictures, videos, links, etc...)
-lecture outline/scrpt included
-lecture is around 20 minutes
Copyright Considerations: Unoriginal content is licensed for use in curriculum and appropriately
f attributed (see www creativecommons. org for more attribution information)
i . " Version | Course ID | Rev 2013
a N IL"\
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SC ACCELERATE - Deliverable B Template

To expedite the approval process, please make sure you can answer "ves” to the following questions:

O

O

Are your Deliverable B components (open text, assessments, media, and other instructional
resources) organized ina manner that another school or instructor could easily take them and
incarporate them into their learning management system?

Dwoes the information in your Deliverable B documents align with your Deliverable A outlines?
= [f you make changes once you get into Deliverable B, please make the appropriate changes to
your Deliverable A documents

Does your open text section include enough copynight-free content to provide students with

irformation regarding the key concepts?

s The open text should not be a lesson plan, but does not need to be as detailed as a textbook. It
should guide students throwgh the module concepts with elements such as your original content,
actvities and assessments, and hyperlinks to addibenal content and activities that may be
proprietary.

Do your learning activities and assessments align with the stated objectives? Is it clear that each

abectve 15 baing leamed and assassed somewhera in the content?

Do your learning activities and assessments offer students a variety of ways to demonstrate what

they have learned {i.e. tests, discussion prompts, projects, portfolios, hands-on activities, etc.)?

If you already teach this course face-to-face, is the same content covered in your online course (just

in a different format)?

« Sometimes it is easier to think of how you would teach a face-to-face class (one class from start
tao finigh). Then think of how you can complete those same tasks in an online classroom, So if you
start a class with a problem on the board, provide a problem to start each module in your onling
course. You could even provide a demonstration of how to solve the problem Bter in the module.

Do your Deliverable B components present the content in a varniety of ways to appeal to different

types of learners (e.g. presentation, voice recordings, video demonstration, screen shots, etc.)?

Dhid you provide a way for leamers to practice the skills and knowledge within the content (student

recorded demonstration, practice equations, blueprint writingfprogramming)#

SC ACCELERATE Page |1
CLEMSON Version | Course 1D | Rev 12012
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SC ACCELERATE | Course ID

Open Text | Module®#Name

Module Name

Objective

Students will be able to

+ Objective 1
«  Objective 2

Thase should be the same objectives found within yvour madiute outlines
Orienting Questions

v Outcome #1
v Cutcome #2
v Cutcome #3

@ Except where octherwise noted, this work was created by [insert your name] and
@- is licensed under the Creative Commens Attribution 3.0 Unported License. To

view a copy of this license, visit http:f'creativecommons.org/licenses/by3.0/ or
send a letter to Greative Commons, 444 Castro Street, Suite 900, Mountain View, Galifornia, 94041,

el

USA.
G ACCELERATE |2
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SC ACCELERATE | Course ID

QOpen Text | Modulef#/Name

INTRODUCTION

Type introduction (summary) to entire module here.
Paragraph 2

Paragraph 3 (if needed)

1.1 TOPIC NAME (Your topics should align with the topics in your course outline)

Briefly summarize your first main topic here
1.1.1 SUBTOPIC NAME
Type content here

1.1.2 SUBTOPIC NAME

Type content here

Add Subtopics as necessary

| ACTIVITY OR ASSESSMENT

Some topics will have multiple activities or assessments and some might not have any. Please change
this document to meet the needs of your course.

1.2 TOPIC NAME (Your topics should align with the topics in your course outline)

Briefly summarize your first main topic here (use the same style guidelines given for the Introduction).
Also, the Heading 1 topics should coordinate with the topics covered in the 1 page module outline.

1.2.1 SUBTOPIC NAME
Type content here

1.2.2 SUBTOPIC NAME

Type content here

Add Subtopics as necessary
ACTIVITY OR ASSESSMENT
SC ACCELERATE Page |3
W CLEMSON Version | Course ID | Rev 12012
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EC ACCELERATE | Course ID

Open Text | ModuledName

Some topics will have multiple activities or assessments and some might not have any. Please change
this document o meet the needs of your course,

1.3 TOPIC NAME (Your repies should align with the topies in your course outling)

Briefly summarize your first main topic here (use the same style guidelines given for the Introduction).
Also, the Heading 1 topics should coordinate with the topics covered in the 1 page module outline,

1.3.1 SUBTOPIC NAME
Type content here
1.3.2 SUBTOPIC NAME
Type content here

Add Subtopics as necassary

ACTIVITY OR ASSESSMENT

Some topics will have multiple activities or assessments and some might not have any. Flease change
this document o meet the neads of your course.

Add Topics and Sublopics a5 necessary

SC ACCELERATE Page |4
@{. LEMSON Wersion | Course ID | Rev 12012
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SC ACCELERATE | Course ID

Opan Text | ModulefiName

MAJOR CONCEPTS

|KEY CONCEPTS

Summarize the module into a small list of major concepts (| would aim for between 3 and 5 and be sure
that some relate to your leaming outcomes). Use bullets to distinguish each concept and write a few

sentences explaining the concept

Review concept 1
Review concept 2
Review concept 3
Review concept 4

| KEY TERMS

Term 1 (use the table to list the terms used)
Term 2
Term 3

Term 5

Term 6

Term 4

LABS (Delere this section if it does nor apply te your course)

-Irtraduction

-Materials and methods

-Requirements for successful lab completion

| VIRTUAL LABS

-Instructions

-Requirements for successful lab completion

-Description of visualization

SC ACCELERATE

GICLEMSON
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&C ACCELERATE | Course ID

Open Text | ModulesiName

ASSESSMENT

The following assessment ideas are just to help you get started. Feel free to use or delete any of them,
but be sure to include your course assessments and answers below.

ANSWERS TO ACTIVITIES

[ACTIVITY #

Give a general idea of what the instructor should look for in the answers to activities throughout the Cpen
Text

|ACTIVITY #

MODULE REINFORCEMEMNT

Multiple Choice Cuestions

Insert questions here that will raview the entire module, Create around 25 trueffalse and multiple choice
guestions. Try to ensure that you have low, medium, and high levels of questions.

True or False: Read the following guestions and determine whether the statement is true or false.

Multiple Choice: Read the following questions or statements and select the best answer
Answer Key

True or False  Multiple Choice

SC ACCELERATE Fage |6
W CLEMSON Version | Course ID | Rev 12012
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SC ACCELERATE | Course ID

Open Taxt | Modulef!Mame

DISCUSSION PROMPTS

| DISCUSSION PROMPT TITLE #1

Insert a question for a discussion board here.

| DISCUSSION PROMPT TITLE #2

Insert a question for a discussion board here.

CRITICAL THINKING

Choose one or two formative assessments to include here;

+« [Directed Paraphrasing: ask students to create an onginal definition or explanation, in their cwn
words, of a concept(s) presented in this module

«  One Sentence Summary: ask students to create a summary of a key topic or concept within this
module in 1 sentence AND answering the following questions; “Who does what to whom, when,

where, how, and why?

« Sequencing Evernts: ask students to explain a sequence of events ordered either chranologically,
by process, cause and effect, natural happenings, etc...

« Compare and contrast key concepts: give students the table below and ask them to fill it in using

two given concepts

Concept #1 Concept #2

Define or explain each
concept

Explain how the concepts
are similar

Explain how eaach
concept is different with
respect to specific
attributes

« Venn Diagram (compare and contrast): ask students to use the diagram below to guide them in

drawing their own Venn Diagram; be sure to also ask students to summarize at the end

SC ACCELERATE Page |7
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SC ACCELERATE | Course ID

Open Text | ModulefName

Conc

1:

Explain the
concepl
Identify
differences (as
compared to
Concept 21

List
sirmilarities
between the

2 concepts
Ihwere

Conce

2

Explain the
concept
Idenlify

differences (oS
compared to

Conceot 1)

« Explain a process: ask students 1o explain a process presented in this module

S AAAEl EDBATE
whe RLGELERATE
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SC ACCELERATE | Course ID
Open Text | Module®iName

PUTTING NEW KNOWLEDGE TO WORK
Job Descri Immediate Su T: Result of Task

Student Instructions:

Propose a plan of action to complete the task — complete each step below.

List the tools, materials, or supplies that you will need to complete the given task.
Explain the process in the order you will complete each step.

Sketch the process if & iate.

Explain how you would evaluate the successful completion of your work on the task.

Ll S S

2 Eachstepin
the process is
correctly
explained in the
correct order,

4. Explanation of
evaluation of
completion is

SC ACCELERATE Page |9
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SC ACCELERATE | Course ID

Open Text | ModuledName

FURTHER STUDY

Provide brief information here about where students can get more informaticn on this topic (leading
organizations, libraries focused on this topic, et ). Be sure that the information is nonproprietary,
reliable, and fairly static (something we won't have to change often).

ATTRIBUTION TABLE

Authorl/s Title Source License

EX ChanleHipHop Lets get moving www. charfiehiphop. coms’ EY-NC-SA 30
|r -\.; -
s gel movin mp.3

This workforce solution was funded by a grant awarded by the U.S. Department of
Labor's Employment and Training Administration. The solution was created by the
grantee and does not necessarily reflect the official position of the LS. Department of
Labor, The Department of Labar makes no guarantees, warranties, or assurances of any
kind, express or implied, with respect to such information, including any infomation on
linked sites, and including, but not limited to accuracy of the information or its
completenass, timeliness, usefulness, adequacy, continued availability or ownership.

SC ACCELERATE FPage |10
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Instructions for Developing and Reviewing Deliverable B

*Click on the orange, underlined words to vislt the assoclated hyperlinks

O complete the Deliverable A Template -
o Course outline (1 per course) contains the following:
¥ Course#
* Course Mame
¥ Mocdule Names
¥ Appropriate number of topics and subtopics

**Remember, these topics and subtopics will become your headings in Deliverable B so be sure they
read as headings and are tapics that will require ample discussion.

o Module Outlines {1 per module in each course) contain the following:
¥ Course |D & Module ID
¥#  Total time reguired — be specific {i.e. hours, weeks, etc.]
¥ Prereguisites, Tools and Materials, Warnings/Caution — Iif there are none, you can erase these
prompts from the template
Goal — Should be student centered {The goal of this module is to provide students...)
#*  Topics — You con't have to include your subtopics here but you do need ta include the same
topics you listed in your course outline
¥» Assessments — List at least 3 forms of assessments. In addition to formal tests and guizzes, be

b

sure to include assessments that (1) provide poor test-takers with an opportunity to express
what they have learred, and {2} provide all students with opportunities to assess their own
lzarning. Examples might include in-madule activities, hands-on activities, discussion prampts,
real world scenarios, ong sentence summaries of key concapts, word searches, etc. (see the
assessment section of the Deliverable B Template for more examples).
* Objectives —
* Should differ from one module to the next
» Should ba measureable {avoid verbs like "Understand” because thay are difficult to
measure)
* Should address multiple cognitive levels of Blooms Taxonomy
s Should align with assessments

< Instructional Design Checkdist {1 per course) should be completed by:
¥ Answering yes or no for each sub-item
*  Providing brief comments about plans to address the items. Especially in the areas with red
Writing.
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Instructions for Developing and Reviewing Deliverable B

Please use the Deliv le B Templ

[0 complete Course Information Provided —

o
o
o
o

Required - Appropriate course information is provided {Course 1D, Module ID, Module Title)
Required - Objectives are listed, measureable, and address multiple cognitive levels
Cptional - Module goal is provided and student centered (provide the student...)

Optional - Qrienting questions are listed and align with the madule goal and abjectives

O User-Friendly Organization —

O
O
o
O

Module is organized with clearly defined headings for topics, subtopics, and important sections
Module has an adeguate introduction and conclusion/summanry

Text colar, font size, and type are consistent throughout the course

Colors used are high contrast and fonts are easy to read

O substantive Discussion that includes plenty of authentic {real world) examples -

o]

Each topic and subtopic provides an adeguate amount of substantive information written by the instructor...

**|nstructors can use passages fram open text books [example below)] as long as the instructor provides new
discussion and uses the open text passages as supplementary discussion. The example below is an example of a
good balance between instructor-written and open source text. Also, if they use open source text, it should be
sot apart {in a text box preferably) from their ariginal writing and should have and attribution attached to it.

1.1 EARLY EARTH

Flanet Earth wws Weless 23 @ formed eporcaimabely 4.2 Bl ion yeers age. Signs of ide hove been
WNCCENED N T IDAED redord areund 3.5 Bilon years Bgo. AN IMSorlant guestion ik what wis SCouring
durng the perod batwoen the dme Earh formed and the origiration of ife. There are hyootheses about Instructor-Writte n
his “prabictic evaliicr ™ In e eorly 15008 Peo sclandsts, Alexandar Oparin ond Jshn 8. 5. Haldona,
apscylased that the conditions of sady Eamh wers conducios o syniasize organic malecu s fram
inairganic ones.

Prokaryotbes, the First Inhabitants of Earth

‘W and where did e Begin? What wers the conditeoss om Larth when e began? Probarpete s were the firsz
tarms of e on Earth, 204 they existed for bill e=3 of wears befors 2l2eTs and asimals aopeared. The Exth ard s Open Textbook Passage
rraan are thought to be about 5,24 5i o vears 2ld, Thi satimarte i baked on sndence lrer radiametn s dating
of mricos oo mater al tegethor with other substrabe maicrial from Earth and the moon. Eorly Earth had a verg
aeterent B o hine (com ained beis il edulsr axygen] thin it does leday and vas subper ted 10 sbiess
enrlinrion: phis, The £ snganism ool kv fladrished aheee They were mone srererred, sieh A% in soean
captha or beneath The surface of The Eami At chis Tima too, arong wolcanic sctiity wad comm e oo Eanth, so it
I lweky rhar these Sy anpandamoe —itbee B snokargng e —wens sasnrend 10 wery bigh rernessruns s, Carky b
ik o 10 protogical upheaval and solcanls eruptlon, ard wae sebject to bomzardma e by mutagenk:
radiBton fasn the 4un. 10 AT orEaiEmd veere fookanpobes that ookl wibhotend the s harib oon ditar. Attribution

Thiis passage was creabed by Cuao Slar Culegs

**When supplementing your materials with existing open source materials, remember that the "spirit of the
grant™ is for us to create new, open instructional materials to add to the existing materials already out there.
Though we are allowed to use the existing materials to supplement new materials, the majority of what we

submit should be instructor-created and open source.

O Ample opportunity provided for students to practice the concepts introduced in each section -

< Each section does not need an activity (especially if some sections are shart), but activities need to be
fraeguent enough to fully reinforce the main concepts and they should vary in farmat and challenga lavel
{multiple chaoice, T/F, discussion, word search, scenarios, etc.). Answers to activities should be provided in the
designated section at the end of the module.

o Instructors can use some existing, opan source activities (wisc online, kahn academy, ete.), but the majority
of the activities nead to be instructor-created.
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[J Key Terms are bolded/highlighted/colored so they

O

stand out to students —

o All bolded terms are also found in a key terms list
and glossary. In lieu of providing a written
definition/ glossary, instructors could also:
¥# Link key terms to websites with definitions and

further information about the terms
# Link the key terms to previously created
notecards on websites such

as www.studyblue.com

Pictures are labeled appropriately —
o Figure &, Title, Author, License info if applicable [

These power tools are powered by electricity and operated from
an AC & power course {wall receplacle) of a DC & power source
(battery). An example of an electric tool is the circular saw shown
below (Figure 2.

Figure ¥ - Ciroular Saw
[Ey Eanhal, O AY-2.0)

o Discussion refers students to pictures via specific figure numbers

O Substantive, appropriate media provided in each module -

o Some form of media is required in every module. This could be a narrated PowerPoint, demonstration video,
etc. Instructors are required to make their own media for at least half of the modules in a course. The other
media can be taken from an open source like YouTube. The only time they can use a proprietary video is if
they direct students to the video via a hyperlink and instructions provided within the open text. This should
not be done often as links tend to die and the media could become obsolete,

o Anytime instructors include media, a transcript should also be provided to students. If it is a YouTube video,

they can instruct students to click on the Closed Captions icon (see below) at the bottom of the video to turn
on closed captions. Closed captions en YouTube makes mistakes. If you notice that Closed Captions is not
accurate, let them know they will need to do the following:

How to Use a Circular Saw

L)

Seephanie Phillips - 1

Likn ' E

English (stomatic captions) :]

L2 L]

'..1-5.

follow e S80S 10 use 3 oroular saw salely and eficienty

B2 8 S0ing b wear the apgaoprisle personal profective sgudpmant shap
mumiber one

se0are the malenal 10 be ouf and ensure /i properly supporied

SR80 Auriber bvd Make your Cul MdElk Wil 3 pencl

o gthar marking ool the

e

siep number three make Suie the 1ool is unplugged

and Tan and just the siame Depl this sickness is he weed youTe ouling
plug 180 7 linch

pdace ihe froni edge 3t ihe base plale on Te work 530 the guy P not
and he blade o i hing walh the cul mark SEar Bus off

s e Pl B s

e v Bon sl s e bl B S

FYl - Closed Captions lcon

5 views
il "

1. Click on the Transcript icon

2. Select, Copy, and Paste flawed transcript
into a word document

3. Edit the document and provide to students
or place it under the video.
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O Adequate End-of-Module Assessments —

o Instructors do not have to choose all of the assessment formats provided in the Deliverable B Template, but
the ones they choose need to:

»  Measure the stated leaming objectives

»  Be consistent with course activities and resources

®  Varyin format and challenge level (multiple choice, T/F, discussion, word search, scenarios, etc.)
.

Include answers or at least possible answers in a separate answer key

|:| Course materials provide alternatives to auditory and visual content —
o Instructors could suggest that students use Ultra Hal Text-to-5peech Reader or they could include a link to a
text reader such as Voki

o The media component and accompanying transeript and pictures with proper figure numbers/titles count in
this area

o Sufficient contrast is used in the font and background colors and overall aesthetics and organization appeals
to multiple learning styles

[0 course materials have the proper license and the attribution table is complete —
o All materials they create using the grant funds must have a Creative Commons License or a license of equal
leniency (public domain, standard YouTube License, etc. ).
o Here are some Creative Commons Resources:
» DOL Statement: http://opendus.org/services/#Supportforopenlicensing
# Description of CC BY Licenses: http://creativecommons.org/licenses/
# The Best Search Engine for Pictures and Videos with CC BY or equal
Licenses: http://search.creativecommons.org/
o Some important tips related to the use of Proprietary material;
F Instructors can provide students with a link to material that is copyrighted
# Instructors can use a proprietary text book in their classroom, but the only element from that textbook
that they can include in their DOL materials is the title of the book and chapters for reading assignments.
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Online Course Deliverable Approval

ACCELERATE Online Course Deliverable A Approval Form

Course Mame:

Course 1D Number:

Consortium College:

The signatures below are used as an indication that the course deliverable for the above
referenced curriculum has met the following requirements:

O Includes 1 Course Outline using the template format
O Includes 1 Module Outline for each module listed in the course outline. These should:
5 Comply with the template format provided by CUCWD
o Incorporate the elements discussed in the template instructions regarding UDL
standards and effective learning objectives
O Includes 1 Instructional Design Checklist that adheres to the instuctions provided above
the checklist within the template

Additionally. the signatories understand that the course material will become the property of the
respective college and available to other colleges through the Department of Labor,

Course Developer (Consortium College) Date
Program Manager (Consortium College) Date
Clemson Approval of Course Structure Date

V1 May 23, 2013
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Online Course Deliverable Approval

ACCELERATE Online Course Deliverable B Approval Form

Course Name:

Course 11D Number:

Consortium College:

The signatures below are used as an indication that the course deliverable deliverable for the
above referenced curriculum has met the following requirements:

O Includes a Deliverable B Template (Open Text Document) that adheres to the instructions

provided on page 1 of the template provided by CUCWD

O Includes only open source leaming tools (pictures, activities., videos, etc.) and a

completed attribution table

O Includes some form of media created by the instructor (demonstration videos, narrated

PowerPoint, etc.)

O Includes all necessary instructional design materials (rubrics, handouts, etc.)

Additionally, the signatories understand that the course material will become the property of
the local college and available to other colleges through the Department of Labor,

Course Developer (Consortium College)

Program Manager (Consortium College)

Subject Matter Expert

Clemson Approval of Course Structure

V1 May 23, 2013

Date

Date

Date

Date
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Subject Matter Expert Review Form 1

Subject Matter Expert Review Checklist

Course/Module 1D: SME Mame:

Target Date of

Project Director: Review Completion:

Course Instructor: SME Signature:
Dear Subject Matter Expert L

Thank you for agreeing to review this course! The Instructional Designer at Clemson University
and the Faculty Course Designer at your college will draw on your subject knowledge and
experience in the discipline to develop and release a course that will deliver the utmost in quality.

Please provide specific rationale for your responses, regardless of the level to which you agreed
with each statement. Your substantive, constructive feedback is critical to the success of this
course, and important for faculty to clearly identify whether or not they have satisfactorily
achieved the requirement.
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Subject Matter Expert Review Form 2

Content Component o I Comments Recommendations for
o ? # Improvement
_'-'! > 8 E » ? =
38|58/ ® |25 HE:
| 22|58 |35 5o
& HB | B Zc | =< AL
" n 1 n I
Z - el ~” T u
. The Learning Objectives and
Orienting Questions:
a. Describe outcomes that that be M/ A 1 2 3 4 5
measured by assessments throughout
the course.
b. Are stated clearly. N/A 1 2 3 4 5
¢. Appropriately designed for the level of | N/A 1 2 3 4 5
the course.
d. Address the k!’lp' I:DI'ICEPE discussed /A i 2 3 4 5
within the content and associated
with the course/module topic.
. The Module Introduction: M/ A 1 2 3 4 5
a. Conveys the purpose of the N/A " 2 3 4 5
course/module
b. Conveys the structure of the MIA " 9 3 4 5
course/module.
¢. Clearly states the prerequisite N/A 1 2 3 4 5
knowledge in the discipline and/or any
required competencies.
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Subject Matter Expert Review Form 3

. The Content:

a. Contributes to the achievement of the | N/A 1 2 3 4 5
stated learning objectives.

b. ks clear, complete, and adequately MSa 1 2 3 4 5
prepares students for positions in the
21" century world of manufacturing.

¢. s up-to-date and meets the current M/ 1 2 3 4 8
industry standards.

d. Conveys how the instructional M/a 1 2 3 4 5
materials are to be used to complete
the learning activities,

e. Presents a variety of perspectives on N/A 1 2 3 A 5
the course content.

f. Includes appropriate citations for all M/ 1 2 3 4 g
resources, photos, and materials.

g Includes a clear distinction between M/A 1 2 3 4 5
required and optional materials.

IV. The Assessments:

a. Measure the stated learning N/A 1 9 3 4 [
objectives and are consistent with
course activities and resources.

b. Measure multiple cognitive levels of N/A 1 2 3 4 5
learning (knowledge, comprehension,
application, analysis, synthesis, and
evaluation)
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Subject Matter Expert Review Form 4

c. Are sequenced, varied, and N/A 1 2 3 4 5
appropriate to the student work being
assessed,

d. Provide students with multiple M/A 1 2 3 4 5

apportunities to measure their awn
learning progress.

e. Provide students with a variety of M/A 1 2 3 4 5
ways to express what they have
learned.

V. The Learning Activities:

a. Promote the achievement of the M/A " 2 3 4 5
stated learning abjectives,

b. Provide opportunities for interaction M/A 1 2 3 4 5
that support active learning and
multiple learning styles,

c. Are relevant to the topic and M/A " 2 3 4 5
applicable to real-world scenarios

VI. The Tools and Media:

a. Support the course learning M/A 1 2 3 4 5
objectives,

b. Support student engagement and M/A 1 7 3 4 5
guide the student to become an active
learner.

¢, Are logical, consistent, efficient, and N/A 1 2 3 4 5

easy to navigate.
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Subject Matter Expert Review Form

d. Provide students with easy access the N/A 1 7 3 4 5
technologies required in the
course/module,

e. Are current and complete. N/A 1 2 3 4 5

ADDITIONAL COMMENTS/RECOMMENDATIONS

IMPAQ International, LLC
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APPENDIX 6.3: PILOT BI-WEEKLY PROGRESS REPORT
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ASSIST

= WORK
m—=* . @CLEMSON
<a Bi-Weekly Progress Report . —

The following template is to be completed on a bi-weekly basis throughout the course pilot.

Fill out the designated sections during each two-week reporting period.

« Submit the document to your project director at the end of each two week period.

* Provide detailed comments (the completed form will serve as a resource for you and
your project directors).

+ Each course will be revised during Deliverable D of the ASSIST grant.

Page 1af5 Bi-Weekly Progress Report Template
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ASSIST

= WORK
. WCLEMSON
e Bi-Weekly Progress Report L -
College:
Instructor:
Course ID:
Course Length (weeks)
Pilot Start Date:
Start and End Dates for weeks 1 - 2:
Activities Completed During Reporting Period
Issues For Immediate Attention
B
Suggested Changes For Post-Pilot Revisions
F
Pilot Bi-Weekly Progress Report Template Page 2 of 2
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ASSIST

= WORK
FOUTH CABDLINA ) 'G:]l. | \1h:~ \\h
e Bi-Weekly Progress Report i L. -
College:
Instructor:
Course |D:
Course Length (weeks)
Pilot Start Date:
Start and End Dates for weeks 3 - 4:
Activities Completed During Designated Period
Issues For Immediate Attention
Suggested Changes For Post-Pilot Revisions
Pllot Bi-Weekly Progress Report Template Page 3of 2
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ASSIST

= WORK
. W CLEMSON
S Bi-Weekly Progress Report v — . —
College:
Instructor:
Course ID:

Course Length (weeks)
Pilot Start Date:

Start and End Dates for weeks 5 - 6:

Activities Completed During Designated Period

Issues For Immediate Attention

Suggested Changes For Post-Pilot Revisions

Pilot Bi-Weekly Progress Report Template Page d of 2

IMPAQ International, LLC Appendix 6.3 SC ACCELERATE Final Evaluation Report
September 2016



ASSIST

= WORK
""""""""" . ] CLEMSON
‘e Bi-Weekly Progress Report v L —
College:
Instructor:
Course ID:
Course Length (weeks)
Pilot Start Date:
Start and End Dates for weeks 7 — 8:
Activities Completed During Designated Period
Issues For Immediate Attention
Suggested Changes For Post-Pilot Revisions
**Add report periods as necessary™*
Pilot Bi-Weekly Progress Report Template Page 5 of 2
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APPENDIX 6.4: STUDENT SURVEY QUESTIONNAIRE
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Student Survey Questionnaire

1. The course materials helped me achieve
beginning of course,
o All
o Most
o Some
o MNone

of the learning objectives stated at the

2. The online course materials were organized in a logical manner that was easy to follow
and absorb.
o Strongly Agree
o Agree
o Neither Agree nor Disagree
o Disagree
o Strongly Disagree

3. The content was easy to learn because it was presented in multiple formats (audio,
video, etc.).
o Strongly Agree
o Agree
o Neither Agree nor Disagree
o Disagree
o Strongly Disagree

4, The hyperlinks to information, content, or activities related to the course were helpful.
o Strongly Agree
o Agree
o Neither Agree nor Disagree
o Disagree
Strongly Disagree
o No hyperlinks were provided
o Hyperlinks were provided but did not work

5. Reading assignments, other than those found in the course textbook, were made
available to me through websites and/or documents found within the online course
materials.

o Strongly Agree

o Agreg

= Neither Agree nor Disagree
o Disagree

o Strongly Disagree
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&. | was given the opportunity to express what | learned through the course materials in
ways besides traditional tests and exams (i.e. essays, portfolios, projects, etc.).
o Strongly Agree
o Agree
o Neither Agree nor Disagree
o Disagree
o Strongly Disagree

7. lwas given opportunities to test my own comprehension and understanding of the
course materials,
o Strongly Agree
o Agree
o Neither Agree nor Disagree
o Disagree
o Strongly Disagree

8. The guality of the materials used for this course were:
a. Better than the quality of the course contents in my other courses,
b. About the sarme as the quality of the contents in my other courses.
c. Woaorse than the quality of the course contents in my other courses.

9, The materials for this course were:
a. Easier to use than the materials in my other courses,
b. About as easy to use as the materials in my other courses.
c.  More difficult to use than the materials in my other courses.

10. Please share any additional comments regarding the course materials you experienced

in this course.
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APPENDIX 7.1: PLA WEBINAR FLYERS
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™ 50

ILLELENMMIL
{t" [ymnnsrass Sesasnne sarmias

Credit where

Credit is due.

The New Normal:
The Prior Learning Assessment (PLA)
Charter Project

Hold the Dates!!

Prior Learning Assessment (PLA) Webinar Series

February 26: Webinar #1: Fundamentals of PLA

9:00-10:30 AM: https://cael.adobeconnect.com/scplabasics/
Conference Number: 866-539-1040; Access code: 2002678

March 11, 2016: PLA Roles & Responsibilities
hitps://cael.adobeconnect.com/scplaroles/
Conference Number: 866-539-1040; Access code: 2002678
= Faculty—9:00-9:45 AM
= Student Support Professionals—10:00-10:45 AM
= Staff & Administration—11:00—11:45 AM

We urge you to attend these webinars, delivered by the Council on Adult and
Experiential Learning (CAEL), a national leader in the field of adult education.
The webinars are intended to support the PLA initiative on our campus. The PLA

initiative is focused on attracting, retaining, and graduating more adult college
students.

Everyone should attend Webinar #1 (to be recorded for further access).

The March 11_webinars are role-specific. Faculty and staff who play
multiple roles in PLA implementation should attend the relevant webinars.

(% Greenvi lle

8 County
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‘§ SCACCELERATE

Credit where
Credit is due.

The Prior Learning Assessment (PLA) Charter Project:
A three-institution collaboration to attract, retain, and graduate

more adult students.

Prior Learning Assessment (PLA) Webinar Series #2
We will be presenting three, role-specific webinars on Friday. We urge you to attend all relevant
these webinars, based on your role/s in implementing PLA. Please note that some material may
overlap between webinars. The webinars are delivered by the Council on Adult and Experiential
Learning (CAEL), a national leader in the field of adult education.

March 11, 2016: PLA Roles & Responsibilities
https://cael.adobeconnect.com/scplaroles/
Conference Number: 866-539-1040; Access code: 2002678

Faculty/Academic Affairs — 9:00-9:45 AM
= The CAEL Standards

=  Adult Learning Theory

= The Role of Faculty

= PLA Options

* Best Practices in Assessment

Advisors and Admissions (including testing center staff and financial aid) —
10:00-10:45 AM

= Benefits for students

= PLA Options

=  PLA and Enroliment

* Financial Aid Concerns

= |dentifying good PLA Candidates

= PLA Intake Tool

Staff & Administration (including registrars, IR, academic administrators, and
other front-line student support roles beyond advising) — 11:00-11:45 AM

= PLA Options

* Increasing Utilization

* PLA Data and Its Benefits

=  Administrative Considerations and Principles

Process Improvements

> Greenville @ COMMUNITY E TI‘iGOLlIlty

Technical Ceilcg.c COLLEGE TECHNICAL COLLEGE
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APPENDIX 7.2: HEALTHY PLA ASSESSMENT TOOL
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PLA Process Self-Assessment Standard Work

Instructions:

1. Go to the "QUESTIONS" sheet in the file.
2. Rate your institution for each statement in each section on a scale of 1 through 5.
2A. A "1" rating indicates that your institution is weak in this area.
2B. A "5" rating indicates that your institution is strong in this area.
2C. An area that does not apply should be left blank.
3. Go to the "RESULTS" sheet in the file.
4. Observe the average results in each category.
4A. Ratings in the 1 to 2 range are areas that need work.
4B. Ratings above three are probably acceptable but can still be used to prioritize continuous improvement opportunities.
5. Use this tool to establish a baseline of performance at the start of an initiative and a method for checking progress over time.
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Healthy PLA Self-Assessment
Name of Institution

Date
MName
Position
1.0 Policies and Procedures Rate 1-5 Comments / Ideas for Improvement
Arange of PLA methods is provided.{See PLA Survey]. 1
Policy regarding credit awards (student eligibility, applicability, limits, transcription, transfer) is 1
Business processes are in place and are reascnable, including student fees and faculty compensation. 1
PLA is an integral part of the college's outreach and marketing. 1
2.0|Academic Criteria Rate 1-5
Paolicies conform with CAEL Principles 1-5 2
Faculty are responsible for ensuring academic rigor for PLA. 2
Learning outcomes articulate learning, not learning processes. 2
Faculty supportthe PLA program and assist in its implementation. 2
3.0|Assessment Rate 1-5
Assessors are trained to do assessment. 3
Aregular program of professional development is implemented, especially for new staff. 3
Faculty assessors are appropriately compensated. 3
Testing centers, faculty assessors, and/or external resources (like LearningCounts) are readily available. 3
4.0| Student Support Rate 1-5
Students regularly receive help in understanding PLA and in making decisions. 4
Students receive clear and accessible information about the PLA program. 4
Students have options for financial support to cover PLA costs. 4
Faculty and other staff understand PLA policy and processes. 4
5.0|Infrastructure Rate 1-5 Comments / Ideas for Improvement
Administrative processes conform with CAEL Principles 6-10 A
The PLA process is facilitative, consistent, and designed to encourage policy implementation. a5
The college implements the policy consistently across persannel and departments/divisions. 3
Internal players know their reles &responsibilities and have the knowledge, and resources to implement 5
6.0 UVEI’Sight and Research Rate 1-5 Comments / Ideas for Improvement
A data collection process for PLA has been established. B
Institutional research includes questions about use and impact of PLA program, including progression 6
PLA information is regularly shared with faculty, staff, and leadership. 5]
The college regularly reviews data and processes for continuous improvement. &)
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PLA Process Self-Assessment Results

Institution

Date

Name

SECTION SECTION POINTS | # OF QUESTIONS SECTION AVG

1.0 PLA Policy and Procedures. 4 4 1.00
2.0 Academic Criteria 8 4 2.00
3.0 Assessment 12 4 3.00
4.0 Student Support 16 4 4.00
5.0 Infrastructure 20 4 5.00
5.0 Oversight and Research 24 4 5.00
OVERALL PLA PROCESS AVERAGE 3.50|

PLA Process Self-Assessment Results

1.0 PLA Policy and
Procedures

5.0
40

3.0 4
6.0 Oversightand -

Research 2.0 Academic Criteria

20
10

o0 B

5.0 Infrastructure “ 3.0 Assessment

4.0 Stud ent Support
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APPENDIX 7.3: CONSORTIUM-WIDE PLA PLAN
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SC ACCELERATE PLA Plan
Plan Components

Institutional Actions:

Each campus conducts a scan of the “Current State of PLA.”

Each campus produces an institutional plan for continuous improvement.

PLA policies and administrative processes conform with the CAEL Principles.

PLA Policy Statements appear as dedicated sections in college catalogues. Common
headings are possible.

Colleges provide at least four types of PLA methods.

PLA processes on each campus are clearly delineated and published in college catalogues.
Colleges provide professional development for faculty and staff, which results in deep
knowledge of PLA and a common understanding of the PLA processes on campus.
Assessors are provided regular training on assessment theory and practice.

Colleges provide supportive infrastructure, including business processes and resources.

Each campus uses PLA as a component on its website and in other promotional materials.

Consortia Actions:

PLA Task Force conducts statewide survey of registrars to determine consistencies and gaps.

PLA Task Force develops and disseminates surveys, mapping tools, campus action plans, and
continuous improvement tools to facilitate work on individual campuses.

Based on registrar’s survey and individual campus work, the PLA Task Force recommends

policies and procedures.

PLA Task Force collaborates with CAEL to expand and improve Intake Tool.

PLA Task Force sponsors a statewide forum to disseminate recommendations and

resources.

SC ACCELERATE develops marketing themes and materials for use Consortium-wide and/or

statewide.

Timeline
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Date

Strategy

Responsible Party/ies

Spring-Summer 2014

Develop process maps, tools, surveys

CAEL, PLA Task Force

Spring-Summer 2014

Develop, send, and analyze registrar
survey

Celia Bauss, Eduardo Chen

Summer-Fall 2014

Conduct Current State of PLA surveys

CAEL, PM, Task Force (TF)
Liaison

Summer-Fall 2014

Develop Campus PLA Action Plans

PM,TF Liaison, campus teams

Spring-Fall 2014

Conduct PD on campuses

CAEL, PM, TF Liaison

Summer 14-Spring 15

Redesign Intake Tool

CAEL, VP of IT, PI, Task Force

Winter 2015 Recommend PLA policies & Task Force, PI, CAEL
procedures

Winter 2015 Campuses approve, implement PM, TF Liaison, PI
changes

Winter 2015 Disseminate tools & resources Pl, Task Force, CAEL

Spring 2015 Sponsor statewide PLA forum Pl, CAEL, Task Force

Fall 2014-Summer 15

Carry out public awareness campaign

Pl, Task Force, Campus
Teams

IMPAQ International, LLC
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APPENDIX 7.4: THE PLA PROJECT CHARTER (THE NEW NORMAL)
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The PLA Charter Project (The New Normal)

c SPg}RNBU . :
'IGmII'EERF{-{‘lLlngB @ < CCILI,LE!.EEF(Y_l ﬁmmu COLLEGE

What is it?

The PLA Charter Project is a collaborative effort to increase the enrollment, progress,
completion, and work-readiness of adult students. It is an outgrowth of SC ACCELERATE,”
a program aimed at expanding educational and career pathways for adult learners in South
Carolina's expanding manufacturing sector.

r in ist adult learners?
A key strategy is to implement a robust PLA (Prior Learning Assessment) system which will give
adult learners the opportunity to receive college credit for coliege-level learning which occurred
oufside the college classrcom. In conjunction with PLA implementation, colleges will increase their
focus on the adult student population through marketing and internal awareness,

What is PLA?
PLA is a set of well-established, researched and validated methods for assessing non-collegiate
learning for college credit. The term "CPL," or Credit for Prior Learning, has the same meaning.

hy PLA?
PLA has been shown to increase persistence and graduation rates and to decrease time to completion.
Associate degree students who received PLA credit were twice as likely to persist to completion as non-
PLA students, and PLA students took more courses than non-PLA students. These effects held true
regardiess of institutional size, student GPA, age, gender, race/ethnicity, and financial aid status.?

Who does PLA?
All three participating institutions currently offer some forms of PLA. These may include CLEP, AP,

DSST (standardized tests specific to military specialties), Corporate and Military Credit
Recommendations from the American Council on Education {ACE), institutional challenge exams, skills
demonstrations, portfclios, and more. A 2012 ACE survey found that 92% of colleges approved use of
some form of PLAZ. PLA is in widespread use at public 2-year colleges. SACSCOC, along with the other
regional higher educafion accreditation agencies, accepts PLA.*

How do we know that PLA is sufficiently rigorous to demonstrate college-level learning?
CAEL's Standards, Principles, and Procedures for Assessing Learning® are accepted by ACE, AACRAQ,

and CHEA {Council on Higher Education Accreditation).

If we are already doing PLA, why are we here?

The PLA process "touches” many campus roles. A healthy PLA program includes clear policies and
procedures, high academic criteria, student support, trained faculty assessors, supportive infrastructure,
and oversight & research. A strong PLA program is consistent, transparent, rigorous, and adequately
resourced. A recent survey provides some data as to the strengths and weaknesses of each institution.
Your campus team will be working to analyze these data, finalize institutional processes, and plan
strategies for addressing gaps and launching new processes,

@mcmws

! Funded by lhe U.S. Department of Labor's Employment and Training Administration.
Fueling the Race to Postsecondary Success, (2010), Council on Adult and Experiential Learning. Chicago, IL.

? Credit for Prior Leaming Practics: 60 Second Survey (December 2014). Advancing Global Higher Education. American Association of
Collegiate Registrars and Admissions Officers.

4 Holding Fast at Am's Length:
Assessing Learning: Standards, Principles & Procedures, second edition (2008). Marry Fiddier, Catherine Marienau, and Urban Whitaker,
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APPENDIX 7.5: PLA TASK FORCE REPORT
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SC ACCELERATE

Prior Learning Assessment

September 10, 2014
PLA Task Force Report
Joel Simon & Trish Paterson

€ CAEL

é/ SC ACCELERATE Goals

= Increase institutional and system
capacity to recognize prior learning

* Increase the number of adults with
postsecondary credentials

= Align PLA programs, language across
institutions

= Use PLA as one way to support the other
ACCELERATE goals

€ CAEL
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PLA Task Force:
Intertwined and lterative
* Purpose: Lead Consortium to
leverage PLA for college S
credentialing ESRE
~ Develop a plan everyone
can implement;
~ Lead institutional PLA CAMPUS
plan implementation. WORK
* Membership: 1/institution; role
diversity ARk
« Facilitation: CAEL Pis
€ CAEI

» Celia Bauss, Registrar, SCC f_.ﬂ_:_
» Matthew Woodall, Welding Instructor, TCTC };E:
= Chuck Morton , Director, Brashier Campus, GTC

» Mike Brumbach, Interim Associate Dean for
Industrial Engineering Technology, YTC

= Noel Nadolny, Program Manager, TTC

= Ken Flick, Dean of Business and Industrial
Technologies, TCLC

» Mark Stewart, Director, SC ACCELERATE

p € CAEL
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Institution-specific Accomplishments
3

v Campus leadership teams engaged.
v CAOs engaged.

v PLA policies analyzed.
v Types of PLA credit awarded identified.

v Professional development provided.

v PLA Action Plans developed.

v PLA processes from enrollment onward mapped.
v Processes for improvement identified.

v Intake Tool being modified.

-

: € CAEL

g/ Professional Development

PLA 101 at York Tech and Tri-County
PLA 101 planned for Spartanburg
Possible session for CAOs

Ongoing support from CAEL

- € CAEL

IMPAQ International, LLC Appendix 7.5 SC ACCELERATE Final Evaluation Report
September 2016



Improvement Tools

Catalog analysis
Surveys & Analysis
“Swimlane”

SIPOC
»  Supplier

* Inputs
= Process
*  Qutputs

»  Customer

, € > CAFL

.S.f-‘rﬂf’le Action Plan: Spartanburg
«

A o Community College
Sture ‘Ye g
- L
Ml 2old” B

= Part | - Communicate with supporting leadership (Use
CAEL & SCC ACCELERATE materials).

= Part |l - Define Current State of each SCC department’s
and/or division's PLA process.

= Part lll - Analyze each division's/department’s Current
State of PLA for any differences. Define opportunities for
improvement and standardization.

= Part IV - Using results of Part lll, define Future State (new
& updated PLA process) and communicate results.

= PartV - Present and communicate collective PLA

e processes & communication methods for action.
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Consortium Accomplishments

v'PLA Task Force, Program < ﬂ,
Managers, and Director lead workL{
v Registrars’ Survey administered r
;;.,

e |

¥

and analyzed. &£
v “Healthy PLA"” assessment tool developed.
v"Intake Tool being modified for APTC pilot.
v"PLA Plan components identified.

o € CAEL

Registrars’ Survey-Excerpts

Results
= Eleven responses (out of sixteen campuses) were collected.

= Registrars indicated acceptance of CLEP, AP, Joint Services Transcripls,
certifications and challenge exams.

*  There is variance in acceptance of PLA used by military (MOS and DSST).

= There is wide variance about who suggests PLA options to students,
Analysis

* Registrars know more about PLA options than faculty.

= Internal processes beyond the registrar vary widely,

= Obtaining information about PLA is largely a student responsibility, with a
passive slance by many campuses.

Recommendations
* Increase acceptance of PLA related to the military.
* Publicize acceptance of CLEP, AP, Joint Services Transcripts, atc.
= Ensure PLA responsibilities are outlined appropriately and consistently .
= Implement a proactive approach to advising new and pmwagw m
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Healthy PLA Site Assessment

12

SECTION ROF
SECTION POINTS | QUESTIONS |SECTIONAVG
1.0 PLA Policy 11 2
Infrastruchune and Support 1 2
) Proemdtion bl 2
1) Professional DHpelopment q ﬂ
RALL PLA PROCESS AVERAGE | | 2.1'11

PLA Process Self-Assessment Rasults

1.0 PLA Pelicy
WMJ
Developrent

2.0 PLA Process

g/ Intake Tool

Developed by CAEL to
“frontload” the PLA process for
students, advisors, and faculty

Helps promote PLA

Customization for SC
ACCELERATE in process

= Strengthens and streamlines PLA

€ CAEI
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Still to come!

* Intake Tool customized. \

* Further campus-level ﬁ
implementation.

* Finalized PLA Plan.

* “Toolkit” of comprehensive
resources to accompany Plan.

* Dissemination for sustainability.

- € CAFL

? QUESTIONS &
SUGGESTIONS
O -9
I € CAEL
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To Contact Us at CAEL.:

Joel Simon
jsimon@cael.org
(312) 499-2678

Trish Paterson
tpatersonficael.org
(770) 652-8173

www.cael.org

18 € CAFI
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